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Within the system of education that prevails in the United
States, the primary and fundamentaTresponsihility for puhlie
education rests with the individual. states; and within each
state, a state educdtion ageney, headed by a chief state school
officer, is responsible for the administration, gupervision, and
general np(-ratlnn of the educational program in the state. The
degreo to whivh'the state education agencies have h(-en ahle
to assume their responsibilities is due in large measure "1o the
leadershifi and vision that has heeli demonstrated by the chief’
state school oflicers. It is the chief state school officer who has
the ultimate responsibility for leadership of the educational
program in his or her state — an educational program which
Encompasses all of public education. spanning géheral and
vocauonal and which includes all potential learners as clients,

In seeking to meet their leadership responsibilities, the
chief state school officers — through their professional organ- -
ization, the Council of Chief State School Officer— have con-
sistently indicated both a willingness to explore and a desire
to- test ideas that might potentially benefit or improve upon
the existing educational program. Such a commitment has
been 'made by the Council of Chigf State School Ofﬁcér:s rela-
tive to career education.

7
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When*the concept of career ed catlon was first advanced
in 1971 by Sidney, P, Marland, at t}eat t;me Commissioner of
Education in the U.S. Office of Education,"many leaders .and
educational orga.nizations seemed to agree with*the concept,
at least in principle. The Council of Chjef State School Officers,

- comprised of the educational leaders charged with the respon-
sibility for the educational programs in éach state, not only
agreed with the concept, but has gone on record as strongly -
supportlpg career education as a means .of more adeguately
meeting .the educational — and life — needs of learners.

. The Council, however, recognizes that in American edu-
»-cation there have been many educatlonal innovations .that.
have appeaned upon and then disappeated from the educational
scene. Some have disappeared because of mlsmformatlon un-

" realistic expectations, or sheer impracticability. Others have

Jdisappeared because adequate foundational efforts were-not
made before implementation was attemped. Still others have
vanished because they did not.mesh with existing value sys- -
tems; goal statements, or educational priorities. And of coursé
there have been educational innovations which have had a high
degree of emotional appeal —.popular appeal — and which have
caused large numbers to “get on the bandwagon.”

Cognizant as it was of the cavents concerning educational
innovations, vet highly supportive of the concept of career
education, the Council initiated procedures that would (a) ade-.
quately account for the several caveats and (b) encourage and
enliance the solid impletnentation of career education. A major
step in this direction Was the preparation, submission, and
subsequent approval of a proposal tothe U8, Office of Educa-
_tion for a studv to be conducted of career edu(atlon

The study. funded for a twelve-month penod by UsOE,
started in the spring of 1973 and ended in May 1974. 1t was.
“designed to enable the chief state sclicol officers and their
respectwe state education agencies to have ready access to
information about career educa{,lon what it is, how it might .
operate, what,its goals and purpases are, and the like. In addi-
tion, it was hoped-that the project would also provide chief
state school officers and state edutation agencies with models,
alternatives, and guidelines that would be of yalue to them
in their efforts to implement or expand career education pro-

4
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grams. Specifically, it was intended that the proje(.t would
rev1ew and make recommendations concerning:

{l) The concepts of career educatlon

g (2) Identification of approprlate elementq of career edu-

cation - . Ty
e oA
. [3) Development and adaptation of cul:mulum materlals
X " for career education . . . 4 -,

(4} Methods of state-level orgamza-tlon and leadership pf'
career” educatlon programs

With botgh the bmad goals ‘and specific purposes in mind, per--*
sonnel in the project throughout jts duration gathered, assem:
bled, synthesnzed and disseminated mform}tlon as it relates .
to career education. - -
The information < which\was used in the preparation of
project materials — was gathered in a variety of ways and from
. a variety of sources. For example, information relating to the
concept of‘career education was obtained mainly from profes-
sional literature and state plans or statements. Information
‘about st‘ge-level,organlzatlon on the other hand, was gathgred
largel\.' through questionnaires (see chapter 1 for results) or
' personal contacts and on-site visits. The project also produced
a faitly comprehensjve .collection of documents relating to .
carcer education operations in several states. (This has also
ser\.od as an excellent source of lnformatlon about various
niodels und alternatives.) Finally, a most important source of
information was found to be state directors (or coordinators).
of career education in each of the participating states. Because
of the information that was assembled and of the assistance
given by personnel in the state education ag’encies it was pos-
sible for those working in the project to engage in a series of
pertinent activities, to produce a series of reports, and to par-
ticipate in and sponsor. leadership efforts in career education.
{Subsequently, a conference — reported later in the book —swas
held jn D§Has, Texas, on April 29 and 30 and May 1, 1974; the
degree of response is indicated by the representation at the
conferenci: 43 states and three terrltorles)
«  As for the reports — five papers were written and weré then
compiled into a ﬁnal'repé?rt to 180E, These now become chap-

8 v f
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ters 1 through 5 of this book. The original study, titled “‘Career
Education in Public Edp.cation :Mission, Goals, and Methods,”
can be obtained from the ERic Clearinghouse i in Career Edu-
cauon (CE 002 152-002-158). This book, it m,hoped ‘will bene-
fit not _only advocates and practitioners of but also neophytes
" in career education. ®

« In the orlgmal report, each paper carried its ewn preface

bm because some offl;hese wére ldentlcala the prefaces are

pn inted here. K
T T ,
Preface to Chapter 1~ .

The education system that exists in the United States in
the mid-1970s has often been described as a'system in which
nineteenth century methods and concepts are being used to
help twentieth century youngsters learn to cope with life as it
“will-exist in the latter .years of the twentieth century and in
the first third of the twenty-first century. For some educdtors
and lay citizens, such a characterization may be inaccurate
and hence unworthy of consideration. But for others, “the char
acterization seems to portray, with painful accuracy, the CUT- To-
rent scene in American education:

Educational leaders who perceive even an-element.of truth
in the above deqcnptlon havé exhibited deep coficern aBout
thé éducational program and have raised serious 'questions.
While doing so, they have heen, and are, engaged in various
endeavors and aetivities in their search for pluus:l;l@ and pos-
sible solutions.” :

(‘oneerns, questions, and activities sue h as the-ae have been,
over the vears, largely responsible for.-many of the major
changes that have occurred, in American education.zIndeed, -
similar goncern, stidy, and action, will' undoubtedly continue - .
to he the hallmarks for major c'hanges in the education System
in future years. - - :

At the present time, as a result of the voicing of serious..
concern about the relationship of the education system to the: -
world of work, questions are again being raised, and attempts »

9 are being made to find ways of achieving a long-honoted.but
often ignored, educational .goal: helping students becothe use-
ful, contributing, and productive merhbers of the society in

Y
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which they will live. As one ;f"onseqUe_nce- of these efforts, it is -

becoming evident that a new role — or at least a new emphasis
— will be identified or defined for American educatipn. In the’
new role that is beginning to emerge, it is evident that the
education system will{ in all likelihood address it_sélf in_more
direct fashion than ever before to-ways ef helping individuals
prepare for total life careers, as opposed to preparing them for
specific occupations only or.for further education only. The
education system, as it assumes its new role, will have as its

- primary focus the total career process of every ipdividual —a

-

" through the. mature adult retirement years.
The emerging redefinition of the role or purpose of educa:
, tion, as indicated above, has resulted in the development amd

process that extends from an individual’s early childhood yeass

_ wide acceptance of a new and promising concept: career‘educa-

-

sibly narrqw the gap — which some say exists in the education
system — Between the .nineteeith and twenty:first cénturies.
In any event, proper and carefully considered use of the con-

ept should result in the creation of a more meaningful learn-
ing environment for all. _ . . .

tion. By aﬁectively'using this concept, educators might pos-

Preface to Chapter 2

°%

The Roman philosopher, Seneca, is supposed to have ob-
served that unless you-know what port you are sailing to, the
direction-of the wind makes little difference. This observation,
it weyld seem, has considerable.relevance for educators who
are consciehtiously attempting to’ transform the concept of
_career education into a viable educational process. {Inless the
goals of career education are clgar — understood and accepted

. by thdse concerned — the process that is initiated is likely to

be of little ¢onsequence in the final gnalysis. .

In the freceding paper of this series [chapter 1] mention
was nfade of t}'\e fact that from the many inné6vations in edu-
cation that haVve been introduced, few have really been actually
incorporated intp the education system. The lack of clarity of

. purpose or gonls may well hive been a contributing factor.

Perhaps as has been suggested in a recent publication, of the’
United States Chamber of Commerge, innovative educators,

— 12
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;- intheirh te to arrive at the “soluti®h to a problem have lndeed
f beer( prone to “jump right over the problém.and into the solu-
‘\‘-t|on " In other words, they may have peglected‘ to asoertdin
 what it 'was they wanted to accomplish. .
~ - Ase orts to expand the use of. the coneept of career educa-
. . x tion coniinue. care must be exercised by educational leaders
i % to ensure that the goals ~ the oveiriding purposes — do not
' » become faded, dim, or unrecogmz.gble . :
¢ . "Goaly and pl'lrposes are, “of necessity. and- by deﬁmtlon '
broad in seope. They attenipt to pl'ov,Lde answers tg questions
such as: : . v e

¢ - b (1) What'dd we want our. chlldren to become},.\,

;(2) What do we want children tovalue? . . L (
T(3) How o we want children to behave? -
' L (4) What do we want chlldren t6 know about themselves .

' . and the world about them? oy .

What do we want thlldrep to be able to feel, touch

. b v L
smell,"see, and hear ,kmw . . ,

(6) What abllltles do we want <hildren to develoﬂ"
) # (7) Wg@t tasks should ghlldren be able to perform?

\)i-; ,
- L® T (8)- What! should children know about riving pleasure?
x . _About freedom? About responsibility? )

.

. (9) What should children knew about making"choices and
j‘ selecting alternatives? And how can they learn to deal -
< -gonstructively with“the constant fact of change?

It should be emphasized that while goafs may differ somewhat,
or may be phrased in different ways, thev are more llkely to
. besimilar than different — assuming that they are well'thought
out and commonly accepted '

) Some of the purposes and goals of career educatlon are
exarined’ and ed——m“chgpter 2, Educators‘ ‘whos have
B, responsibility™ for the development and lmplemeljytatlon of .
career‘education may choose to add others or to modify those’
‘ that are discussed. érr@specﬁve of the doals that are defined, - - E
-t however, they should r.eﬂect the basic purposes ‘of the endeaveor.

-
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_'b And at the same time, itis 1mpferatwe that they also reﬁect the =

idea that career ¢t ucation, as jt is perceived, is a means to an
end — not ur; end’in and of itself. o

- 0 "
- . - " *

As polnted oyt in the preface to chapﬂ%r 2 of this serles
- peogle should know where they want to go beforé‘they set out
on a journey. &tated&p moi‘e explicit fashion, they should know
what they want to do or accnmpﬁsh before they begin the task.
In much the same vein, it is necessary for peop'!e, as they.
identify gi'bals and purposes, to have some idea of the options
that.érb open to them. For example, when one considers travel
from one place to another, numerous options are, -available and
“shoyld he carefully considered before one deqldes oh the route
to be taken, the mode of travel, and perhaps ttpe time ,frame
to be used.

»

g

i

So it 18 with-career educatlon efforts: When a determma- .

tion “of purposé has been made.and agreed upan, those respon-
- sible for im plemeptatlon will need to congider the many optlons
that are open to them, of matérials that m:ght be employﬁd
atlons, and the llke .
t r lmplementatlon of career
rogram will obviously ave to consider the options
in light of varymg condltlons constraints, and restraints that
might exist in a given community’ But this in no wa$ negates
the need to know the options that exist and how each might
facilitate installation or expansion of career education efforts.
Chapters 3 and 4 of this series, having to do with materials
and’ models respectively, are mtended to be ofvassistance to
state education agency personnél as they comtinue in their
efforts to make career education a reality in their states.

»-.

».

' P‘reface to Chapter 5 .

~ In the precedmg four chapters of/thls serles, an attempt ~
has heen made to gather together, synthesize, and disseminate
information relating to career education. Chapter 1 traced the
evolution and development of the career edugltion concept

a

¥

put

-

Y

"and pointed out the various ways in which it has been defined.
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It also implied a need for s:’ome common frame of reference for
career education among state education agencies and presented
several broad jssues which should be seriously consjidered b)ﬁ
those agencies as they continue to imp]e;nent the concept.

In chapter 2, the various reasons why career education
appears to hold significant potential for neededzgﬁeforms in edu-

~ cation were presented. Implicit in chapter 2 is the caution that .

as state_educatlon agencies either plan or implement.career
education programs, they should carefully examine and per-
haps redefine or modify the purposes that have been given to
ensure that the goals — the expected outcomes — are clear.

* As was implied in chapter 3, specifically designed tools are
"needed for certain tasks. In this vein, various “tools” (i.e., cur-

- ,. ricular materials) that, have been developed for use m"the' .

tmpie.maltatlon of career edu atlon effort were presented. In
addition; some of tHe cnt‘ena f such tools and materials were
also discussed.”  +. ;

in chapter 4 the necessary components of career-educagion, ~~

. as.it has been treated in the %eries, were discussed, as weréthe -
several characteristics which appear to be common to most
careel' education pi‘ograms or definitions. In addltlon repre-
sentative models or schemata that have been developed and »
‘used by state education agénéies were included. .

In this paper, the role of the state education agenéy, as it
relates to career education, is discussed, as are several strate.
gies that might be used. Finally, from the information gathered
and dlssemmated several lmpllcatlons for state education
agencies seem ap nt. These are also discyssed.

Collectively, the Dapers in this series ghould serv% asa
valuable resource and ré{erence as well as & source of ideas for
chief state school office
translate career education from a concept to a functlonal and-
operatlonal reality. 4

i

Conelusion

The prefacegtyapter 1 was wrltten by Byren W. Hans-
ford, Executive S€cretary of the Council of Chief State School
Officers.‘Those for chapters 2 through 4 were written by David

E. Jesser, Director of this project. And last-bBut not least,
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chapter 5was prefaced by, William L. Israel, Director of Speclal

'Projects, Council of Chief State School Officers.

Eas

The Council is appreciative of having had the gpportunity

to actively part1c1pate in the study. It has been informative
and useful. Much informationThas been gathered and distrib-
ufed to chief state school officers and to their staffs. Many
. alternatlve methods, models, and definitions have been pre-
sented a8 a result of other project efforts; it has been possible
T to ascertain that much has already been accomplished. At the

same time, there still remains much o be done. before career -

- educatign mll truly be part of the tofﬁleducatlon system. More
information will have to be gathered; more “risk capital® will
have to be made available; teacher preparation programs will

have to be changed. These are but a few tasks which remain. It

is the hope of the Countil that in a continuation of the current
effort, the necessary tasks tan be undertaken.

o + We also wish to acknowledge the valuable assistance and-

support that has been provided by the Council of Chief State
School Officers and its Committee on Career Education;
_headed by Cecil E. Stanley, Commissioner of Education - for

tion to Kenneth B. Hoyt, Sidney High, Gerald Elbers and
Elizabeth Simpson, all of the U.S. Office of Education, for their
" aissistance and support.

T David L. Jesser

A “ ’ . Project Director
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" The IR
' Concept

From time to tlmezthroughout the history' of educational
thought and development i in the Udited St es, concerns and
doubts have been raised about various aspec ofﬁthe education

“ ties, anddeficiencies rhight be remedied have been made. Some
» have rbsulted in lasting and mgmﬁcant changes in the system,
“The high school, the industrial arts curriculum, and voca tional

nificant changes that have been effected as a result of serious
and, uwrndlm, concerns relating to perceived inadequacies of

. the educatfijal program.
01;3:1 he'# her hand the literature is replete with examples
o ”nf spestions and réeommendations for change that were
offered (and in somé~itistanc implemented on a somewhat
limited and localized basis) but had little or no lasting impact
on American education. New or different curriqular approaches
. have been suggested and developed; hew and different organi-
" zational patterns have been created; new and different admin-
istrative arrangements have been attempted; and new and
different architectural dettings have been demgne'd and built.
These are some examples of changes tl‘gt have been suggested

propose then. *
[ R
o ' 17
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education programs are but a few ‘examples-of lasting and sig-

but which bave not had the impact desired by those who -

.of Career _ o
- Education o
David L. .]cssfer. ) . ;ﬁ_\ .
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gvstem. As a reqult many suggestions and recom‘?nendahons
concerning ways in which the perceived inadequacies, inequi-
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Of all the suggestions and recommendations that have .

en made relating to desired changes in the American ‘educa- ™ -
'Jt’% system, however, few have been met with such instant '
* acceptance as has the concept of career education. As is noted

. in a subsequent section, there are those who would assert that

' the concept in various forms has existed for a long while. But’

+ it was not until early in 1971 that it was introduced as a single.

and récognizable suggestion for a major changﬁ in the educa-

. tion system. Sidney P. Marland, the U.S. Qommissioner of

’ Education in the U.S. Department of Health, Education, and
Welfare (HEW), presented.the suggestion —together 'with the

concept — to members of the National Association of Secon-

dary School Principals who were meeting in Houston in Janu-

_ary 1971 In the\rglatwely short time since its introduction,

the concept has burgeoned, with an almost supe ova.like'

quality, across the nation ghd has had imme impact on

every educational level with a vigor seldom witnessed in edu-

cation in the United States. The manner in°which it has been

v received has -suggested that cateer education is a concept

' *“whose time had come” (Hoyt ef al. 1974, p. 11). .

The rapidity with which the concept of career education
has been accepted, together with the almost messianic: fervor
with which many educational leaders have embraced it, is no -
doubt & reflection of innumerablé concerns and doubts about
the galjdity of the roles and functions of edugation and educa:
tors, together with concerns and doubts relating to the reli-
ability wiTgtwhich the education system is performing its

»

L

T : perceived toles and functions. In a more glolbal ‘sense, the
rapidity of adceptance is perhaps a refléction of a basic concern
~about societally based problems which are becommg increas-
ingly evident in the United States duyring the waning years of
the twentieth century. Concerns about the education system,
,  togetherwith concerns about broad-based societal problems,
have again cau%ed educators and concerned citizens to search
for “better ways.” And they seem to perceive career education

as a way to‘help: .

- . (1) The forty million elementary school children who need
career orientation

(2) The 7.5 million young people wiw seek employme:;t
#  after graduation

Fl
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{3) The ‘:ﬁnemployed or scon to be unemployed. workers
’- not expecting callback because of shifts.in" technology
or shifts in labor market demand

{4) The highly mptlvated working poor stuck in low-sklll ,,/)
low-paying jobs, who need to hold two jobs to earn ’
enough to cover their family needs

(5) The mothers of ol-age chlldren who need and want
to reenter abor market ,

{6) Qider workers involuntarily retired, who want to con-
“tinue fo work but need a marketable skill

{7) Themore than three hundred theusand mental hospital
patients discharged every year who need a marketable
skill to sustain themselves

(8) The inmates in our prisons who need pre- and po,gt-'
ﬂrelease skills training to cut down on the high rate of

. recidivigm ’
*(9) The more than three million children and youth con-
‘sidered to be learning handicapped, who are prime cén-
didates. for special training programs that will provide

them with the economic or psychological means to be
fulfilled individuals

1]

For many concerned educators, legislators, parents, and )
taxpayers, career education holds the promise and the poten- -
tial of greatly helping society cope with the problems of the

¥ many individuals alluded to above. At the same time, and more.rfﬂ
important, they see in careex£ducation a means of helping the
individual to ke better equipped to aggressively resolve, as well
as to cope with, the many problems of society.

2

. . What Is Career Education? v

It has been suggested that career education, at least at the
present time, might best be described as a concept in search °,
of a definition. This observation, it should be noted, may not °
be completely accurate in a iteral sense because, as has been~
observed, there are perhaps-as many definitions of career edu-
cation as there are people who are trying to develop or imple--

.. ~ ) :
: S I D
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ment programa But as the (Jbseﬁ/atlon lmpllee “there 18 an
apparent lack of unanimity concerning the definition, if not
the meaning, of career education.

[t should be recognized by all concernedl that there is a
-genuine need for at least a broad definition of career education
that would establish a perceptual frarhework or pafameter in
which educators might be able.to function, but which at the

s$ame time would provide the freedom for needed adaptation.
As pointed out in a later section, many such broad definitions’

of career education’ have been developed by state education
agencies. An examplé that would be of value in the context of
the immediate discussion, however, is a definition that has
been developed by the Task Forge oreCareer Education of the
Council of Chief State School Officers (ccsso): )
Career education is essentially an instructional
btrategv, aimed at improving educational outcomes by
+ relating teaching and learning activities to the con-
cept of career development. Career education extends
the academic world to the world of work. In scope,
¢areet education encompasses educational experiences
‘beginning with ear]y_ childhood and continuing
throughout the individual's productive life. A com-
plete program of career education’includes awareness
of the world of work, broad orientation to dccupations.
{professional and nonprofessional), in-depth explora-
tion of selected clusters, career preparation, an under-
standing of the economic system of which jobs are a
part, and pll_acen:nent for all students.

While the preceding .definition {o,f a similar one) will be

adequate for many, it should be ref.‘Ogmzed? that for some
‘educators and Jay citizens, loose or broad definitions do- not

" suffice. . There are those who prefer — if not actually require — -

a rempe or somewhat definitive prepackaged program of careér
education.’ There is need for clear meaning; yet there is risk”
inherent in any kind of rigid- prescnptlon No doubt this is
what Dr. Marland had in mind when he indicated that “devel-
oping such a constraining definition would be the best way to
kill the whole idea™ (1972, p. 9).

While there are those (Marland, for example) who would
see a positive value in having no single definition or “official”

-

3
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) designatlon it is lntere,stlng to note that numerous references -
in the literature contaih-definitions which have been developed

_ Hoyt et al. (1974) implied that,a iack of definition-of cdreer.
education existed’ when they suggested that it was a “concept
in search of a deﬁmtron They then went on to offer a.
‘definition: .

[Career education is the, total effort of publlc education
*“and the community to help all individuals become
_ familiar with the.values of a work-oriented society, to
. integrate these values into their personal value sys-
‘tems; and to implement, these values into their lives
in such a way that work becomes possible, meaningful,
.and satisfying to each individual (pp. 15 and 100). 3

5

. *In similar fashion, while Marland indicated explicitly that
céreer educatmn-»should not be defined or prescribed in Wash-
" ington, he=Gtfered ‘some adyice that suggested that career - -
- *education should not be perc%lved as:

Y(1) A renamlng of vocational- tpchnlcal eddeation

(2) Ah ant1~1ntellectuai con}plracy . L
. (3) A way to discourage poor and minority young people
3 from gomg to college ] ; ®

a

(4) Belng llrmted’ to elementary and secondary schools
(5) Slmp;y a means of getting a job

-

In a more positive veln Mayland (1972) suggested that
career,educathn 15 or should- be perceived ast,

.the companion to academic preparatlon at every
- grade level, from kindergarten through graduate ’
. school, so as {o enable every young person to enter
> and do well in a cdreer carefully chosen from among- -
many, no matter at what point he ot she leaves formal
. educa‘tlon p.199. . !

) As Dr. M*arland has descrlbed career education, 11; is clear that

® . * his hopes for its uge extended: far beyond what is now corf

sidered to he the scope of * ‘format education.” To him, career
£dugatidn “offers the same opportunities to adults who reenter )

the system either to upgrade their competencleim a field of

. work or to legveithelr field” (pp. 19-20). X

L
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Y Bo‘ih Hoyt and Marland attempted to give some meaning

T ¢« to the concept of career education and, at the same time,

. atteq;pted to avoid a rigid sét of rules orf prescriptions. In

‘-;lmllei‘;‘l" ion, other educators — from every type af educa-

tional | ture — have developed fairly broad and compre-
hensWeﬂ@ﬁmhonb

As” t'lmqeemergent definitions or descriptions of career edu-

.fcahon ar,e:rexamlned the contributions of educators, sociolo-

. gists, ecopbmists, and educatlonal psychologists should not be
. overlookél. Some of these contributions have already ‘been
- noted in those of Hoyt and his colleagues. Taken individually,
these stat’éments should serve as £xcellent guideliries:
-~

The fundamental concept of career education is
that all types of educational expenences curriculum,
truction, and counseling, should im«plve prepara-
fOr .économic mdependence persongl fulfillment,
.and an appreciation for the dignity of work. It seeks to
¢ give meaning to all education by relating its content
-to the job world (p. 2}....Career education is not, some-

- thing which precedes participating in society but is'an
integration of learning and doing that merges the
worldd of the home, the community, the school, and
the workplace into a Lhallenglng and produ ctlve whole

(p 3).

ln ‘Position Paper on Career Development,” presented to
- the 1973 aPGa convention in New Orleans, Tennvson and his
,  associates.sought to distinguish career from occupation:

J Soclologlsl:s and some psychologigts have used the
term “‘career’’ to refer to the sequence of occupations, -
.Jobs, aqd pesitions oLquled during the course of a
~persoii’s life. This definition is helpful in carrying the

. . impost of developmental movement through struc-
tures, but it conveys no sense of an active person mter-

- .. acting with his environment....The term “‘career” -
means 2 time-extended worklng out of a purposeful
life pattern through work undertaken and engaged in
by the lndlvldual Career can eagily be -differentiated »

_ from the term “‘career development which refers to

‘@- ' the total constellation of psychologlcal sociological,
o educa}lonal physical, economic, and chance factors
that combine to shape the career of any given indi-

22
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vidual.... The yneaning of the word “career,” then, is
directly depefident upon the meaning one attaches to
the word “work.” Work, as conceived for purposes of
this paper, may be defined as an expenditiye of effort
designed to effect some change, however slightly, -in
some province of civilization. It is not simply an arbi-
trary or gratult(%ss action, but something which, from
some v1ewpomt ithin society, ought to be done. The
concept carries the intention that an act of human
effort wlll lead to an improvement of one's own condi-
tion or that of some element of society.... Viewed in
this way, work is not dlrectly attached to pald employ-
ment, but it may include also efforts of an educational
or avocational nature. Thus education for work and
certain elements of leisure which are undertaken to
.benefit society or which contribute to a sense of indi-

-, . [-] . . .
vidual purpose and achievement are included in this
definition. <

Tennyson et af. have provided the concerned educator with
a framework in which programs of career development can be
facilitated. In addition, they have provided a perspective which
could serve to alleviate concerns that have been voiced by
edycationists, vocational education specialists; and vocational
guidance personnel about who should have responsibility for
what‘

>

.. It must be emphasnzed that a person’s career does
not unfold mdependently "of other areds of his develop- -
ment: Ultimately the educqtor, whatever his title,
must concern himself with the total developing person,
. -and this implies a consilleration of how work -and *
+ career meshes with other life pursuits in a reasoned
. style of living. (Emphasis added.) . .

~

* As has already been-indicated, definitions such &s these
were developed primarily to provide gmdelmes — or 'broad
directions — to those who might develop and implement pro-
~ grams in career education. They were not definitive; they were
not intended to be. ¥et they (together with many others not
cited) performed the intended function avell.

When the “broad strokes” that made up the guldehne types
of definition are used, more operational types of definitions are’
seen to evolve ‘wherever serious attempts have been made to

LY
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develop. and implement career education programs. Such defi-
nitions have been developed by many state education agencies
and include kev concepts such as tflostj below (see Selected
References at end of chaptei).

Arizona (1973, p. 5):

A complete program of career education includes
awareness of the world of work, broad exploration of
occupations, in-depth exploration of selected clusters,
and career preparatioh for ltlj students.:

L
-

Louisiana (MlChOl 19?3 n. 5}

. ftis our responslblllty as the adults of our sotiety
to provide the best education that Loutsiana's re- ,
sources permit, and it is.the responsgibility of our stu-
dents to see that lhey avail themselves of every oppor-
tunity of discovering, deciding, and developmg their
.Ilfe cycles ang styles. . i

¥ : ’
Career edutallon not only pmvxd,es Job lnfm;rnd-
tion and skill development, but also aids students in
developing attitudes about the personal, psvchologi-
cal. so¢ial, and economic significance of werk.

New Mexico (1973, p.1); |° & - ..

Career education is essentially a lifelong process,
beginning-early in the preschool years and continuing,
for most individuals, through retirement. As a process,
it includes the view one has of himself and the possible
wark opportunities, the choices.he makes related to 7
hlmqe!f as a worker, and the ways in- whlch he imple-
ments those choices.

r

Ohio (1972..p. vi): ]

¢ Career ¢ducation is defined as a pr(r)gTam which
endeavors, through the'regular curriculum, to grovide
all vouth in the school motivation toward the wbrld
.of work, orientation to-the many job opportunities
available, and exploratlon of occupations consistent
with-individual interests and abilities.

!
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: /
Oregon (Kunzman, 1970):

Schools have a threefold objective: td heip young -
people {(a) discover their mdlwdual interests and abili-

" ties, (b) explore the many avenues of produétwe
activity that -might challenge and enlarge their indi-
vidual talents, and (¢) leamn'the wise exercise of frée-
dom. of choice, self- direction, self- dlsmplme and
responmblhty .

%&ah (1,&'173 p. 6) - .

- 7" Gareer education extends beyond the school and

\ ;f uses the en’tu;&;ommumty as a resource for career
"*‘{ development In‘this context, career education is no§

-separate and”apart from total lif¢-education, but is a
o * correlated, integral part of all human development.

+
»

o The preceding concepts of career education that have been
developed in the various state- education agencies are by no
means intended as an exhaustive list. Obviously, there are
many others that mlght have been identified and cited. But-
while the listing may not be all-inclusive, it is sufficiently rep-
resentative to suggest that irrespective of specific terms or .
local adaptations, the concept of career education is made up
of several basic eharpeteristics: | .

L - (1) In scope, career education encompasses educatlonal
.experiences beginning with early childhood and con-
.  tinuing.through the individual’s productive life.
(2) In.early childhood, career education provides an aware-
ness of self in relationship with the world of work, as
. well as direct experiencgg to motivate and captivate the
learner’s interest in the basic skills being taught.

(3) As children move thrgugh school, they .increase their
famlllanty with the world of work and acquire knowl-

edge necessary to obtain meaningful employment after
leaving school. N : .-

(4) Career education also makes the prowsmn to prepare
individuals for employment and, later in their career;
to pgradey their skills, to update their knowledge, and
to'retrain them for a new job if they wish it.

. 6‘25
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t (5) Career education combines the acadkmic world with, 4.
o - the world of work. It must be -availabl¥ at all levels of ok
education, from kindergarten. through the umversuy Y
A complete program o&career education in )
, awareness of the world\of work, bfoad equg' r;, of
“ “selected work clusters, dnd career preparatm Sfor all
students. This calls for all basic education subjects to
incorporate career education as actmty, motivation,

and methodology.

. e

o As has been emphasized, there are many variations inthe
numerous definitions that have been developéd for carﬁe/ -
education. So also is there variation in graphic portrayals that ‘
have been developed to depict the scope and character of career
éducation. A fairly representative portrayal (Figure.1.1}, how-
ever, has been developed by the Oregon StateﬂB‘epar'tment'dﬁ

- - Education, in which several elements of characteristics are
shown. The schematic incﬁcatps where in the educational spec-
trum the several typgs of career education 'should ideally take .

[ ]

| .POST-HIGH SCHOOL
_AND ADULT .

Y]
.

A

‘. ' 1112 : ] lf'repaft;tion
N s
p] c - \, . *
7-10 - E Exploration ,
A t .
K-6 [ -/ Awarenass
L3 R ) ‘ . ' .
- . Figure 1.1. Oregon's Conceptual Model o
o of Career Educatior™ >
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place. It does not, however, attempt to portray how the pro-
grams or activities relate to the “total-world.” This type of -
relationship — i.e., that'between-céreer_éducation and the
“world” — is graphically portrayed in Figure 1.2. This model,

was 'devgloped by the Nevada state education agency.

u eit:mding of these is

Throughout this sectipn considerabl;e attention has been
given to the numerous definitions, schemata, and models that
have been developed to describe career education. A clear
: ential if career education is to have
the fhrust or imipact that fhas been envisaged for it. But at the
safie time proponents and adwocates of &areer education should
not attempt to develop every notion or-idea from a zero point.

Career education is a new concept-in American education; its . .

way. .

roots, however, po back.a ldng
N : é ;

: LEARNER
i by
., HIE A
-r dnp s -
- ;I :J ./1-'/
vh CAREER
¢ x * EDUCATION
: 4 b0 AP 4
. g :
e
- Gomm?nﬁy
p Figure 1.2. Nevadq's Conceptuél Model of Career Education
. . . b+] . - -
Q -‘ ' ‘_
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Evolution of the Concept of Career Educat»itin

To identify, with-any degree of accutacy, all of the orig'ini;
and antecedents of the toncept of career education would be
extremely difficult and. time consuming. if not completely im-
possible, At the same time, such a descriptive. account would
not serve any really useful purpose in tHe context of this book.
On the othér hand, it is important that those responsible for
planning, deyeloping, an®implementing programs of career
education recognize that the concgpt did have clear and defin- 4
able antecedents; that the concept did not “happerr in some
spontaneous fashion. -

~According to Herr (1972, p. 3), career edmatlon in its cur-
‘rent context should be recognized as
L~

..a synthesis and blend of many concepts and ele- =~ -
ments available at some point and in some place in
sAmericah education. However, the intent and imple- SPTIN
mentation ‘tactics so far apparent are to bring these
concepts and elements into a new and systematic o
interrelationship amo é_vocational education, vota-

tiomal guidante, careey development, and other ele-

ments of the educational ahd coqymunlty networks of
. wh,lch they are part

"

+
As Herr implies, sofffe of the more prominent roots of career -
education ‘are to be found in vocational education and voca-

" tional guftlance programs. However, to say that in these pro-

grams are to be found the embryonic stages of career education
would be erroneous, for’ the emphasls on and development. of
vocational programs are in reality a part of the evolutionary
process that has now culml’hated in the emergence of career

education. g e

- ‘6’

Vocational education apd v cational gl'lidance have both
bad impact on the evolution of career education; but they have
been supplemented by many other educational endeavors and
“outside” lnﬂuengces Many bases. for career education existed
before development of concept of either vocational educa-
tion or career education. Gordon Swanson reitefated this when
he recently observed that career education, in varieus shapes
and forms, has made partial and tentative appearances in

»

I
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e

. American education for more than a hundred years. Tyier
(1973, p. 165),5n a sigailar observation, notes:

Although ools {of the 1820s] were seen as )
places where workers?chiidren could learn a craft,
[workers] consistently refused to limit schooling to |

. what we-today call "‘vocational education.” They
. wanted their children to be more than skilled artisans;
they also wanted them to he informed cifizens.

Tyler. Herr, and others hawve traced the development of
the concept of career education in some detail. For the edu-
cator or lay citizen who i:ﬁnterested in examining the ante-
cedents of career education, the cited sources are highly
recommended. For the purposes of this book, a summary of
the historical, philosophical, and conceptual antecedents of
career education, as prepared hy Professor Herr (1972, pp. 29-
30), should suffice:

Virtually every concept which.is presently em-
bodied in career education has heen advocated at some
point i Amentan education. This is not to suggest
that such concepts have either been operationalized
{sic] or tested in practice. Nevertheless, philosophical
support for the major elements of career education
has historical construct, if not evaluative validity....
Although there were antecedents im life adjustfhent
and progressive education positions}i’or to 1960, in-
creased emphasis has been focused on the prevoca-

. tional elements of decision making and preparation

" to be found in the elementary, middle, or junior high
school educational level. Equally important has been
cgncern for the vocational implications held by post-
secondary education, including collegiate education,
for, adults and out-ofschool youth. Toegether these
elements have constituted support for articulating,
from kindergarten through post-secondary education, .
a series of increasingly complex educational'.experi-
ences which would be available to all students, to
out-of-8chool youth, and to adults. Further, these
experiences are seen as requiring not only vocational
preparation, but a continuum oriented to prevoca-
tional and educationil awareness, attitudinal develop-
ment, awareness of personal strengths and potentiali-

A
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ties, as well as the development of decision-making
ahilities. .

As has heen observed, it is possible to identify many ante-
cedents of career education, some of which may even pre-date
the founding of the nation. All have contributed to the develop-
ment of-the concept. But, as indicated by Herr, it was not until
the decade of the '60s that major attention was devoted to
sociétal problems, inadequacies of education, and possible solu-
tions. Attention of this nature was demonstrated in 1962 by.
the Panel of Consultants on Vocational Education (1963, p. 3)

with the following statement:
* LS

Of every ten students now enrolled in the elemen:
tary grades, three will probably not attain high school
graduation.®*How will these three earn a living.in the
world of the 1960s without a high school diploma?
How can thé schools help them before and after they
“drop out"”? Of the other seven boys and girls who will
finish high school in this decade, three will not go on.
to college. What will these three high school graduates
do for a living? How well will their high school educa-
tion prepare them to earn a living or, in the case of
marty girls, to perform the duties of "housewife and
mother? Of the remaining four students who will even-

. tually enter college, only two will receive baccalau-
reate degrees. What are the prospects of.the two who

- do not complete four years of college? How will high
school and post-high school study help them earn a
living?... Thus eight out of ten youngsters now in the
elementary schools who have a need for vocational
education are a major concern of this report. These
young people will enter the labor force in this decade
26 million strong, and will account for nearly 90 per-
cent of the growth in the labor force during the 1960s.
By the end of the decade, three million young workers
will enter the labor force each year, compared with
two million annually at the start of the decade. Will
these young workers be well prepared for the world k
of work? Will their interests, skills, and knowledge
match the changing requirements of the economy? <

The apparéent appropriateness of the above concerns to the
present-day situation, when contrasted to the time at which

g o
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they were formulated (1962), imight-suggest to some that the
concerns have had little or no impact. Any such per-ceptlon
hogever, would be erroneous, for out of t con rng voiced .
by the panel in 1962 — or perhaps more in esponsé'fo the con-
cerns.— came many of the initial efforts”that were made to-
ward wvhat has become known as carger education.

-For example, during the early to mid-1960s, the Richmond
Plan, in whieh attempts were madé to blend technical and
trade education with general educationywas developed by the °
Richmond (California) school system. In\New Jersey, during
the first half of the 1960s, the Technology \for Children [T4C]
Program, in which elementary school children were given- a
variety of experiences dealing with the world of work, was
developed and implemented. The Western States Small Schools
Project in the mid-1960s developed and used the concept of
the Career Selection Program in order to help students in the
smaller communities and high schools to develop an’aware-
ness of the world of work. Che San Diego County schools during
the same era developed and produced the View Program, which
was designed to give the learner access to occupational infor-
mation as it related to hundres of occupations. There were also
‘the efforts of the Pittsburgh schools, in which students were
given an acquaintance with the world of work as well as experi-

ence in a real or simulated job st@tion.

- The above are but a few of the programis that emerged
"dufing the 19608 in response to concerns such as those voiced
by the Panel of Consultants on Vocational Education. Each of
the programs was concerned’ with some aspect of what is now
. perceived ag gareer educatlon and &ach in its own way was an
immediate predecessor of the current concept. However, none
of the efforts of the early and nfid-1960s really attemped to
“grasp-the hig picture” or to deal with the totality of .the prob-
lem of helping every individual prepare for a satisfying and
gratifying life career pattern. Instead, each seemed to address
itself to a specific part or'aspect of the *big picture.” It was
. not until the late 1960s and early '70s that educational leaders
began to'grapple with the totality — or the perceived totality —
of the problem.

In 1968, for example, the Advisory Council on Vocational
Education (1968, p.: xxiv), under the leadership of Martin W,

-d1i
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Essex, indicated that in -addition to a basic commitment to
provide vocational ‘education, theré were three other major
afeas oficoncern that should be considered as part of the total-
ity of educat'\qn: s

First, starting early in the student’s formal educa-
* tion, he must learn more about work, its dignity, and
‘his relationship to the occupational world. Actual
work experiences need to be included as an integral
part of the student’s educational program.... Second,
the subject matter of the school and vocational re-
quirements need to be realigned so that education
becomes more meaningful in terms of its occupational
potential. This involves a high degree of flexibility
and a definite movement toward individualization of
instruction.... Third, the hardcore content of voca-
tional education — the ’par.i that makes;a person em-
ployable — must be adjustéd to accommodate a wider
range of occupational opportunity and a larger num-
ber of students. '

-

Clearly, the Tgments of career education can t;e seen in the
three areas of concern noted by. the council. C

Still further indications of the components of carter edu-
cation are to be seen in another closely related statement of
the Advisory Council on Vocational Education (1968, p. xxiv):

The renaissance in education must develop new

- relationships between the school and community at
large to the end that'education, with its vocational
component, reaches into every facet of the community
"to provide for youth and aﬂ’ults now not being served.

It has already been suggested that it would be difficult if
not impossible to trace all of the antecedents of career edu-
cation. Those that have beei},briefly described here constitute
but a few. It was, howeveryfrom antecedents such as these
that the concept of career €ducation as we know it today
has developed. ¢ y o '

The Concept, the Process, avg t{:e Product’
a

Lit has been discussed

ih

The contept of career education,
in these pages, is from all indications
4

A

able one — one that
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is both alive .mtl healthy. This olmt-rvnlmn i# given credence
by numerous huappenings in career education that have oec.

curred since 1971, Nearly every state or territonal edacation
\ agency, for example, now has a professional staflf memberwho

is responsible for career education efforts in the state or terri-
tory. In 1968, only ong state had such a position. Some gtate
legislatures in recent Verrs have appropriated state monies to
be used for the support of career éducation. And whereas a
decad€ggo it was difficult to find professional plﬂ)lications
that 'de\aﬁt with career- education, today one can find many

such publications.

Yet another evidence of support and acceptance ofgl‘le
concept of eareer education may be found in the numerous and
extremely well-done plans, brochures, and other descriptive
materials tHat have been developed by state education agencies

. for use in their own states. {Some of these are mentioned
in the section of this and uther chapters called “Selected’

References.™) (
C Sl further evidence of acceptance and support of the
concept of career education may be found in the March 1974 L
issue of Focus, which s published by the National Association \!
of State Boards of Education. It recently conducted a survey
of educational priorities among state education agencies. Using
a weighted formula to treat the state responses, the investiga-
_ tors found career education to be the hlghest priority. It should
be.noted that in one context, the survey indicated a need for
or a concern about career education. Either expression, how-
ever, would tend to support the ba51c concept of career
education.

"

Attacking the Issues.

. While there is fairly solid evidence that the concept is alive
and well, there are indications that the process of career edu-  »
cation is not so firmly fixed within the educational structure. g
fThis problem —to transform the concept into a process of
career education — was addressed by chief state shool officers,

UsOE representatives, and others at a meeting in Pinehurst,
North Carolina, April 1 to 3, 1974. At that meeting, Dr. Mar-~ . |
land discussed with the participants some of the causal factors .
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that tend to inhibit the implementation of career education
on a broad scale and suggested that educational leaders from
every level and aspect of education nount a concertet. #ooper-
. ative effort to minimize the problems. Among the issues noted .
. by Marland were those discussed in the followmg paragraphb -

Initiative: A major issue T almost any effort aimed at
reform of one sort or another has to do with the matter of who
should take the initiative. In the matter of career education,
should the initiative be taken by the states, the federal govern-
ment., or both? It would seem obvious that a harmoniously co-
ordinated eﬂ‘ort\)wolvmg both would be the most productive.

Definition: The matter of definition — of occupatlon al edu-
cation, of vocational education, and of career education —tqn-
tinues to be an jssue that contributes to the problem. This
should not be a factor. Most educators have workable defini-
tions.for ecareer education. While the definitions might differ
in detail, it is in diversity that we might find workable solutions

+ = to the problems.

Passing fad: A major concern, notion, or idea shared by
many is that career educationds just another one of the edu-
cational changes that are proposed, accepted by some, and
forgotten. Many people think that career education is not*only
here to stay but that it is also headed in the right direction.
Nevertheless, the “passing fad” idea does contribute to thel
overall problem of implementation. .

o

Articulatign: There is a real need to develop strategies and
"procedures that will permit and encourage ‘better articulation
in all aspects and segments of the educational program. How
can this best be accomplished? What are the preferable strate-
gies and procedures? These are issues that mt e resolved.

Territoriality: In education, each special interest group

~ (wocational, general, or science £ducation; industrial arts; and
so on) has created its own empire and has been deeply-com-
mitted tq defending it. This is a thorny issue and significantly
coritributes to the problems relating to implementation of the
process. In addition, to territories that exist within the educa-
tional profession, there are other entities — such as the Depart-
ments of Ag‘ricplture, Transportation, Labor, Defense, the

g4 7 R
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Interior — which operate massive educational programs. and
empires (or territories) exist there ag well. Ways will have to
be found to desmphasize the notion of “my territory” and of
emphasizing cooperative approachés to common goals.

Funding: The issue of funding may perhaps be an aspect

™ of territoriality. It i, however, a major toncern or issue énd
is manifested in the concept of “This is our money, and..
If career educationsis to be the key to educational reform, sub-
stantial sums of money will be needed and ways must be found
to convince all agencies that this 18 a crucial ne¢d. As an illus-
tration of the magnitude of the amount of fundjng that could
be used, we present the following breakdowh:

(l) From anﬁdppropnatlon of $l billion, each state could
receive $20 million.

(2) From $1.5 billion, each scheol district could receive
$100,000.

3) A 85 bill_ion@pp&priation would provide $100 for each
student. .

Contrast these figures with the $15 btlkon that lS being used
for welfare programs every year!

Anti-intellectualism: While to some, anti-intellectualism is
“overdone,” it nonetheless ig a fact of our modern-day way of

-life. Too often, vocational education is perceived as a program

for the less gifted or less able students. To some degree, terri-
toriality may cause this attitude to surface. One might suggest,
however, that much of it results from .ignorance. Considerable
educative effort is needed if" this. kind of ignorance is to( be

. minimized or eliminated,

Minority concerns: There is a concern among many that
career education may become just another way of tracking
underachieving, culturally disadvantaged youngsters. Irrespec-
tive of the fact that career education, when functioning as it
should, woild actually serve to remove or lessen tracking, the
concern s still a very real one and must be recognized. Efforts

‘must be made to alleviate or minimize the concern.

Wait for research: There are those who would advocate

~ that we wait until there is hard data from research to support

< -
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the concept of career education; and this does present some
problems. Sound bases for our actions aresneeded, and the use -
of "research-based information to use in building the bases .
should be encouraged. However, it is possible to become bogged
down, and a balance must be found.

o N N

Training or retrainihg of the teacher or counselor: In any
area of educationgl reform, there is a need to orient — perhaps
reorient — those dffected by the change or reform. In the case
of career educatfon, two such groups are the teachers and the
counselors. At the present time, not too many within these
professions have had an. opportunity to become actively in-
volved in and trained for wo‘rking in career education. This
lack of involvement must be overcome if career educatign is
to achieve its total potential.

Balancing educational programs with manpow'er needs:
"In the areas of occupational, vocationali, and career education,
there is a possibility of creating unrealistic expectations which,
wherrenmet, can result in extreme frustrations. For example,
it may be that some educational programs dealing with work
opportunities are not appropriate in terms of manpower heeds.
The educational program — occupational, vocational, or career .
— must work closely with related agencies in order to ensure
that imbalances between education and manpower needs are -
held to a minimum. b

n

Summary : -
.. . -
Obviously, there are other issues that might well be added .
to those suggested by career education advocates. Our purpose,
however, was’'not that we identify epery issue, for these will
differ somewhat from state to state, cityto city, and agency
to agency. Instead, our purpose is to-call attention to some
problems and to suggest that all of them must be faced before
the ,process of career education can be infused into existing
edycational programs. ’ :

Transforming the concept of career education into. an
operational process is one of the greatest challenges that edu-
cation in America faces. As with other challenges that have
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been met, the task is nof insurmountable. If the process can
p be implemented, the product will be found in the millions of
people — voung adults, mature adults, and elderly adults —

kind of person each can become.

f + L
Results of the Responses to the Questionnaire

” Interestingly, the vitality, vigor. and acceleration of career
‘ education at the state and territorial levels would appear to be
considerably healthier than has been suggested at the federal
level. This, at least, is the impression one receive: m exam-
ining the results of the recent questionnaire relating to the
“status of career education in several state and territorial edu-
cational jurisdictions.

The data from the questionnaires are reported in the follow-
ing paragraphs. It should be emphasized at the outset, how-
ever, that the data given reflect only the returns (as of this
writing) of 41 states and territories. This of course is nearly
75 percent, but it is not a complete sampling.

e

Priority Status of Career Education

Of the 41 states and territories, twelve have indicated — on
a 1 to 5 descending scale — a high (1} priority for career eduta-
tion; fifteen have indicated a slightly less high (2) degree of
priority. Six states showed a midpoint degree (3), while six
others indicated a priority slightly. less than midpoint {4), and
one showed a low degree of priority (5). One state did not indi-
cate a degree of priority for career education.

From the above, it is apparent that more than two-th.irds
"~ {27) of the responding states and territories have given a prior-

apparent that these 27 states and territories are nearly half
(48 percent) of the total (50 states and six territories) of the
United States and its possessions. Thus the degree of priority
and, by inference, the commitment to career education by state
education agencies would appear to be significant.

[ 2

W
-3

who have had the benefit of someone helping them become the

ity for career education that is higher than midpoint. It is also- °

Ve
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Actwn Taken by State Educatmn Agencles to Sup\:ort
Career Education

Because this aspect of the questionnaire deals with two
variables — growth and total number — the results are shown
below in tabular form. On the horizontal axis are the years in
which the events or actions took place; the actions themselves
are on the vertical axis. On the right vertical axi$ are the total
number of actions in each category. As can be observed, there
has been a fairly marked growth pattern — one that started
slowly but which, since 1972, has accelerated sharply.

“Year

Action Taken - 686 0 Tl 12 13 Tatal
State hoard

resolution 2 2 5 6 15
Position statement | . & 1w 27
State plan 2 1 4 18 28
Coordinator . 12 312 15 M3
Budget 4 4 9 18

[

Leg‘islation‘ Relating to Career Education

Of the 41 states and territories that respondéd to the ques-
tionnaire, fifteen either have legislation relating to career edu-
cation or have initiated plans for such legislation: Seven of the
responding states — Arizona, Arkénsas, Connecticut, Florida,
Louisiana, Ohio, and Washington — have indicated that actual
legislatign exists, whlle eight others said that some form of
. planning for career educatlon legislation has taken place.

The remainder of the respending states said that no legis-

lation existed. In several instances it was noted that such

- legislation was not needed to support career education, and in

some instances it was suggested that leglslatlon might actually
be undesirable.

The answers to this section of the gquestionnaire would

\ seem fo reinforce the concept that every state is unique and

that every state has different needs that require different

measures.
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Activities of the Council of Chief State School Officers

In addition to having acquired basic data. on activities
extant in the responding states and territories, those who
processed the returned questionnaires were able to compile a
list of dctivities that the respondents felt the Council could do
to assist them in their career education efforts In preferential
order, they are as.follows: .-

(1) Develop financial guidelines for career education

(2) Organize and.conduct in-service programs for seleeted
" state education agency personnel

(3) Complle and disseminate. information about state edu-
cation agencies’ efforts in:

(a} Curriculum modification

(b} Evaluation procedures .
(c) Developmenl‘: of state career education plans

{4) Develop model legislation for career educationO '

{5} Identify human and material resources .

(6) Prepare, publish, and disseminate a position statement
on career education .

Xctivities of the U.S. Office of Education

In an attémpt to gain further “directional” information,
the questionnaire included a section in which the ‘states and
territories could indicate the kinds of activities that ‘might l:[,e )

“provided under the aegis of USOE to promote, encourage, sup-
port, and facilitate career education programs in the states and
, terrltorles These act:\ntles in order of” preference are:

(1) In-service programs _ {6) Fﬁndmg. of research

{2) Curriculum development _ and development

(3) Funding of staff {7) Categoncal fundmg for
*  career education

(4) Dissemination efforts
(5) Special projects l

3:) ' B L
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Individual State Efforts '

W

-

- The questlonnalre also asked states and terrltorles to st
activities which they had spOnG;ored that encouraged or facih-
tated career education. From the information provided by the
41 respondents, it would appear that there has been a consider-
"able degree of activity on the part of the state and terntonal

¢ educatien agencies..

' One state (Maryland) was actlvely lr?volvéd in a series of
sofne seventeen conferences dh career education that were held
" across the nsitjon.since 1972. Governors’ conferences, state con-
ferences, apd regional conferences have ‘been held i several
“states. Workshops haveé been conducted in others. Funding r

" special or exemplary projects has been ob'talned in some states,
Task forces or steering cominittees for. career education havye

g . been _established. At ledst one education agency (in Guam
. has created an office of “assistant superintendent.for career :

< education.” Other states have prepared and disseminated in- .
formation in a variety of ways,-including the preparation of
“slide-tape presentations, the issuance of newsletiers, and the
pl_JBPllcatlon of explanatory booklets and a host of inferma-
tive materials.

In short, considerable actwlty relating to career education
has been lnltlated in several states. No attempt was made,
however, to determine either degree or impact of the activities.
Nor was any attempt made tQ de;ermme the degree of imple-
mentation of career edutatlon programs in anv of the local

« school systems.

Conclusions ‘ .
R . !
The questionnaire represented an attempt to determine’
the present status of career education — to try to find ouy, what
is going on in thefield. It obviously was not an irg_-depth'study,_
and caution should be exercised in drawing any inferences or
conclusions. The regults, however, do indicate that across the
nation career education,is growing. But as with any growing
. organism, it will continue to need the kinds of support neces-

A sary to sustain its health and growth. -

L3
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.-and Goals - .
.of Career .
- Education
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When a society’$ conscience becomes aroused as a result
of the failure of oné of its time-honored institutions to meet
or alleviate the concerns of that society for human wants and
needs, it becomes imperative for the institution to reexamine
its rote and to reclail;ify its function. Such, reexamination and
reclarification should of course be accomplished-in a-positive
manner and should result in the development of procedures
it_enable the institution to marshal the resources — both
material and human — that are needed if the institution is to
. * resporrd more effectivelv to the concerns and needs of society.
The general statement above applies to all of the institu-
tions which function within and are supportive of a society.
In the context of thid discussion, however, it is intended to
applm&rectly o the societal institution commonly re-
. ferre®to as the education system.

There a? those who, in the modern-day era, would assert
that the schoels — and the education systent in general — have
failed to meet the concerns and needs of the society they have
been designed to serve. Parenthetically, it should be observed
that because of their public nature and exposure, schools are

*Specialist in Pre-Vocationat Education and Career Development,
Maryland State Department of Education.
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especially vulnerable to criticisms that are in effect manifesta-
" tions of a societal conscience. However, regardless of vulner-
: ahllll\ and susceptibility, when criticisms are voiced, the
schools must listen. And when such criticisms appear to be
Justified, it is imperative that the schools reexamine their role
and reclarify their function.

But to thake an assertion such as that above, without add-
ing several necessary qualifications, presents both the society
. and the institution with an overly simplistic answer to a highly
complex problem. And unless the qualifications are considered,
the answer 1s likely to be shallow and unsatisfying. Answers
or probable solutions to problems in education have been fairly
numerous in nature, as has been noted in chapter 1. However,
as also noted, many of the “answers” have not resulted in sub-
stantive changes. They have, for the most part, been overly
simplistic answers to highly complex problems. They have not
. in many instances recognized either the difficulties of assessing
broad profitability or the manner in which the school’s output
related to the values held by the society. But fortunately, in
recent years there have been some reasoned and reasonable
approaches to ways in which schools might better face and

answer the criticisms being directed at them.

Some educators, who have moved beyond the easy criticism
of certain target anachronisms of their formal institutions,
have suggested that the schools look again at important learn-
ings and important uses of those learnings. Lamm (1972), for
example, has viewed learning as laws and models of behavior
which, if valid. must be useful to the individual in social, accul-

J turational, and personal economic contexts. lllich’s basic faith
) in "good” schooling (1970) is felt rather than spoken in his
belief that (educational} technology could he a servant of
indepfndence and lea[\nlng rather than the controller of bu-

-reaucracy (and teaching). which it too often is.

McNally and Passon (1966) predicted that the l'i:'%ﬂ{lltl()n of

five issues would establish the ¢'present” and future course of
i * education. Yet as we look at these questions tgay. it appears
» ~ that:
g {1} Schools have been more vocal about social adjustment—
" but continue to limit thelr self- assessment to reports
of the intellectual status or “gain’ “of their students.

.
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t2) Schog)lﬁ support the premise of interdisciplinary teach-
ing and learning — but examples are hard to find in
othe®than the elementary and middle school setfings.

(3) Schools have made the socihlly acceptable choice be-
tween curriculumdesigned to adapt to a rapidly changing
orld and basic relatively unchanging subject mat ter =

, bt are in conflict as to what those changes are to be.

{4) Schools have demonstrated both ability and conviction

- in the variety and numberof procedures, resources, and

tools they employ in resﬁ{')hse to local needs and local
conditions

{5} Yet schools are still unrésolved as to who is—and who
shall make-the curriculum.

Schools always havé expressed dévelopmem of social skills,
self-understanding, development of vocational competencies,
self-actualization, and intellectual{ttainmeqt as learning
goals. But why is it that only in this last area any systematic
attempt has been made to assess educational profi ability? Per-
haps it is because both schools and society ha\gradually
assigned {and thereby confused the broader goals of) education
to only the former agency, the schools when these larger goals
were once seen as shared by all of those institutions serving,
if not also rewarding, human interests and needs. It should
surprise no one that the school’s concern about efficiency - in
terms of the number and quality of educational servidgs it
could provide — has superseded the assessment of human prof-
itability in self and social and vocational domains.

The critical dialogue between those who educate and-pre-
pare and those who well use and honor the schooled individual
is only now beginning in earnest. Schools aré facing the pre-
eminent possibility that increments of positive gains in both
teaching and learning will no longer suffice to satis{y a larger
society which is demanding placement. higher gross national
product, reduction of worker alienation, and a virtually utopian
dream of low to no unemployment.’

But ingress to the design arid .evaluation of educational
services by extraschool agencies, institutions, and individuals
is certain to cause conflict. Is integration possible? In Follet's
words {Metcalf and Urwick, 1940), such a process will require

Fl
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a high order of intelligence, inventiveness, ope"i_l-mindedness,
perception, patience, and fime. It is therefore imperative not
only to limit the school’s contribution to career education’s
goals as that which' education and educators can realistically
do — within the system — but also to actively seek and wel-
come the reinvolvement of other social institutions and the
workplace'itself in those educational functions which they are
better equipped to provide. Such a coalition would not only
release the creativity of its new members, but would elicit from
them continual access to the only true settings in which to
validate every goal of education.

It is reasonable to state, then, that when all of carekr edu-
cation’s goals are met, education’s goals should be met in part—
for if schools succeed in establishing themselves as particular,
rather than exclusive, agents in the lifelong educational proc-
ess, the reciprocal influence by many could perhaps achieve
what too few have tried to do.

‘CAREER EDUCATION:
o

ijposes of Career Educatton

LY
e Whether career educatm% was born‘ofa need (1) to restruc-
ture American education because of pubhc disaffection with it,
srevolution for the sake of revolution), or (2) to improve the
quality of tramsition from education to employment (place-/ ’
ment equating with societal and client forgiveness), or (3) to
restore work as a viable and vital personal value (work as a
means f({r self- and social regvard, which contribute§ to both
personal and economic independence), or none of these, the
answers to these questions should be of less concern to us than
the determinations we make about the role that educators
must play in its effectiveness,'its management, and its out-
comes, While saime of the previously cited definitions have
described process, 0t11ers have defined populations served {and
those who serve them), and still others have stated outcomes
in terms of desired human or pro}rammatic goals. If none has
succeeded in agreeing to who does what to (or for) whom with
what observable results, all-'agree that career education is
an effort (as opposed, to an attitude), is a systematic effort in
terms of an uninterrupted sequence of services, and is a sys-
tematic effort for all. And finally, this systematic effort.for all
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@
shall ultimately bé accountable through.indices of meaning-
fulness, growth, mobility, and fulfillment Wlth ahd in the work
one does throughout one’s life.

. - 'Two recent statements, one by Goldhammer and Taylor
and the other by Adelson seem. specifically appropriate to a
discussion and consideration of the purposes and goals of career
education. Goldhammer and Taylor (1972} have suggested that -
if the purposes of education are to have real meaning, they must
be stated in terms of the individual learner and what he or
she does as a result of participation in the educational process.

From the point of view that has been expressed, Gold-
hammer and Taylor suggest that “the primary purpose of edu-
cation is to assist the student to become a fully capacited, self.
motivated, self-fulfilled, contributing member of society.” As
should be noted, this statement of purpose ehcompasses four

" essential concepts. Each concept should become one of the
basie¢ criteria for determining (1) what should happen to the
learnex, and- (2) how the learner mlght demonstrate results of
the “happening.”

iIf an individual learner is to be fully capacitated, accgpding
to Goldhammer -and Taylor, the school must make coneerted
effort to assist that individual—every individual—-to acquire
the skills and competencies needed to perform satisfactorily
all of the roles th,e individual will likely assume during a life-
time. This méans that every individual must be equipped to
adequately function in a variety of roles, and espe(:lally those
@"at enable a person to:

(1) Make a contribution to the economic life of society,
either as a preduéer of goods or a renderer bf services

(2) Perform-as a member of a family group
(3) Participate in the life of the community
(4) Participate in the avocational life of society

. (5) Achieve competency in those activities of the com-
. munity that regulate the behaviors of its members and
give meaning to the activities in whjch the citizens of

the community engage :

When an’ lndlwdual, as a result of participation in the educa-
tional process, is equipped to adequately assume the roles or
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careers indicated above, the individual could be described as
. being "fully capacitated.”
In addition to helping the individual be able to perfé %
various roles in a satisfactory manner, however. the school (8
education system) must also assist the individual in develop-
ing and maintaining the inner strength and drive needed to
perform the various career roles in as effective a manner as pos-
sible. When an individual has the ability to maintain that
strength and drive, the capability for self-motivation is likely
to have been developed.
. * The third attribute that an individual should acquire as
a result of participation in the educational process is self-
fulfillment. When one has gained the ability to secure satis-
factions and personal meaning from one’s work and leisure
activity, a.degree of self-fulfillment will exist. Finally, “con-
tributing” means that what an individual consciously does in
life is a constructive force for the maintenance and improve-
ment of the social body of which the individual is a part.

The second statement (Adelson, 1968) is equally valid and
also relates to the purposes of education. Adelson suggests that
an education should equip an individual to want well, inquire
effectively, evaluate carefully, understand extensively, and
enjoy deeply. Where Goldhammer and Taylor used four basic
\ concepts ori which to build their statement, Adelson chose to

use five. Yet within a broad construct, both are valid state-
ments of purpose for the present-day education system. Both
have gone far beyond the concept that education consists of
the. collection, assimilation; and dissemination of a variety of
seemingly unrelated and unconnected bits of information. To
the contrary; both statements represent a point of view which
pleads for an education system that is simultaneously more
relevant and responsive to the needs of the individual.
According to Adelson (as with Goldhammer and Taylor),
a person must be able {or equipped) to do something as a result
: of participating in the educational process. He defined that .
“something” in the following manner (p. 238);

A person must learn to extract from the world -
all that i1s most relevant to his life, to avail himself of
the opportunities life offers, to avoid its dangers, and
to deal with its situations as they arise. He must be
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able to organize what he learns, to enjoy the knowl-
edge whenever possible, to yse it in formulatllng and-
solvmg probiems. and to employ it in discerning and
seizing opportumtles He must be able to implement
appropriate action whatever his situation. To some
extent, all these functions must be performed in
anticipation of those outcomes which can be influ-
enced by his own behavior.

The purposes that Goldhammer, Taylor, and Adelson have
ascribed to the educational procgss ‘and etucation system may
not appear to differ in any marked way from other statements
of goals and purposes that have been developéd durmg the first
two-thirds of the twentieth century. Indeed, t.hey are eminently
acceptable. However, it must be noted that so ailso have been
~~the formulations of the 1918 Commission of Reorganization
of Secondary Education, the 1938 Educational Policies Com-
mission, and the 1944 Conference on‘the Imperative Needs of
Youth, to mention but a few. Few substantive changes In edu-
cation have resulted from these goal statements. Perhaps the
purposes have not been understood.

-

-

\, ' Goals of Career Education -

Whether education or career seducation is the topic, the
purposes that are ascribed or assigned require that something
must happen before the purposes can be achieved. Certain
things, happenings, or activities are implied by the purposes.
Educational leaders, regardless of their level of operation, must
recognize that every statement of purpose — ifit is thoughtfully
formulated — will have implications that lead to specific actions
or to courses of action, and they must be prepared to accept
such implications.

Bebell, in an insightful and perceptive examination of the
goals and purposes of education (1968), has suggested that the
changing purposes of education will require growth in (1) cur-
riculum, (2) instruction, (3) instructional improvement prac-
tices, {4) supporting services, (5} evaluation, (6) teacher educa-
tion, and (7) continuihg education. The implications suggested
by Bebell have rather obvidus significance in any discussion

-of the purposes and goals of career education because they

&
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alg;o begin to respond to the who does what portioh of any goal'
statement — a portion which is too often omitted at the cost
of the recipient {who) and his or her acquired behavior {the
abservable result). They will bé’examjned here in conjunction
with their potential and dynamic affiliation with the purposes
and goals of career education.

Curriculum

The L"urricul_um aspect of ¢areer education has two com-
ponents: the who and the what. . .

Whao: The curriculum.— seen broadly as not only the class-
room teacher and the materials and procedures that he or she .
employs, but as an identified fabric of human beings drawn
from both the institution of home and family and the business,
labor. and ihdustry community — will indicate an enrichment
of educational “text” which can begin to more effectively relate
the acquisition of knowledge. to its rewarded appearance in
the larger society.

What: The basic disciplines, whose command is necessary
for them to function adequately, if not distinctively, in a world
where higher “value” is being placed upon the habit of or the
capacity for acyuiring new and vet-to-be-defined competencies
will need to convey:

(1) The utility of basic arithlmeti(' skills in situations where
one must conserve, spend, barter, or build. as well as
where one must solve an immediate computational task
stated as a classroom exercise ‘

(2) The utilityB of basic communications skills in situations
where one must persuade, defend, inspire, encourage,
or translate, as well as where one must communicate
a given idea

L

s

(3} The utility of basic scientific principles in situations

where one must work with or modify existing environ-
2N mental elements, as well‘as where one must replicate
aknown scientific formula

{4) The utility of basic social science principles in situations
where one must deal with current sogial attitudes,

o)



/‘\, . =
OF THE CHIEF STATE SCHOOL OFFICERS 51

A PRIORI’Z&
. habits, and needs, ag well as where one must articulate -
a synthesis of the world’s cultures -

{5) The utility of basic physiological principles in situations
where one must match psychomotor skills with the on-
going maintenance, improvement, and task appropri-
ateness of those skills, as well as where one must achieve
mastery over a given physital challenge

Instruction

Although instruction, as we see it, encompasses only one
element — the whp — that one is fourfold: the student. the
teacher. the home and family, and the business, labor, and
industry commupity. .

Who: Implicit in the broader definition of curriculum is
the instructional involvement of those who are now seen as
integral to itg design:

(1) The student: Student participation would not be lim-
ited, for eximple. to a voiced approval (by the student)
of a "good™ curriculum but would extend even the
inquiry and discovery methods to include peer instruc-
tion and guidance, as well as having access to the design
and selection of materials and experiences.

{2) The seacher: The teacher is, and must remain, the

. single most important coordinator’ of instructional

, services, resources, and materials. The changing char-
acteristics of these procedures and ‘“‘tools,” as defined

by career education’s eémphasis upon humanizing the

curriculum by bringing more kinds of people into the

- educational process, will require that teachers reex-

' amine their own teaching styles. Individualization of
instruction would not only involve greater use of teach-

ing aids and supporting services (and a companion re-

ductionin the lecture techniques) but would presuppose

Cw - - the teacher’s own acquisition of skills in interdisciplin-
ary and interagency team processes, applied knowledge

in the realms of human development and guidance, and
competencies in those kinds of instructional- evalua-

tions which stress human processes and conditions, as

ERIC - 51




,, (™
52 ' CAREER EDUCATION:

well as terminal demonstrations of skill or content
. assimilation.

(3) The home and family: The most pervasive and most
durable influence upon the agpirations, values, gad-atti-
tudes of its members is the home and family. 'This ele-
ment can be instrumental in the personal, physical, and
verbalized delivery to all students of a cultural and
societal microcosm that refiects what is — thus the stu-
dents learn to know and rea;')ect precedents, even as

hev formulate variations upon them.

(4) The business, labor, and industry community: The in-
volvernent of this aspect of the student’s life will no
longer be seen as that random on-the-job training which
places the employer and the emplovee in essentjally
reactive (and defensive) positions. Readiness of the
workplace for that individual who will have acquired
purposefulness and self-esteem as well as generalized
skills of “employability” can occur only if the employ-
ing community is involved early enough and constantly
enough in the educational process to recognize and pro-
vide for needed changes in the nature of work itself.

* ]
¢

Summary

-

We have now looked at curriculum and instruction in
terms of that particular coalition of school, home, and family
and the busimess, labor, and industry community — all of
which, given time and educational portfolio, could accomplish
the goals of career education in full, and those of education in
part. These change agents are the real, as opposed to the elusive .
who in the assignment of shared responsibilities in the provi-
sion of career education’s programs, services, processes, and
resources. )

Yet no discussion of career education’s goals should fail
to take into account two component processes which fall within
the purview (if not the sole dominion) of two uniquely quali-
fied domains in education. While guidance has traditionally
‘been assigned a “‘supporting sepvice” role in education, its
centrality to the process of career education requires a reassess-
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ment of its unexploited potential. In any statement of the what
of an instructional program or procedure (whether it be career
‘education or environmental education), it is essential that a
mechanism or system recognizing the variability or human
response, error; or growth be inserted to remforce and protect
the learner as he or she reacts to, adapts synthesizes, and
internalizes portions of any externally imposed experience.

This system i8 correctly identified with the guidance or
counselor function, and in the case of career education is fur-
ther refined as that which i8 concerned with the maximum
career development of the individual. As a ““process,” this term
15 best defined as that which occurs within the individual over
a hfetlme as he or she reflects upon, reacts to, rejects, or acts
upon cumulative experiences he, she, or others have designed
which are pPesently or ultimately related to self and work
values, aspirations, behaviors, and skills.

Because optimum career development is viewed as a goal

of career education, the career guidance component which’

facilitates it is seen as 4 major responsibility of the ertire con-
stellation of student services. Not only will these uniquely
trained individuals generate activities which permit students
to acquire skills in decision making, work value clarification,
and self-assessment, they will extend these and other skills to
teachers, parents, and the community at large.

Vocational Skillse

A second domain of crucial importance to both the who
(does) and the what (is) of career education is the vocational
skills development process. It is important to make the dis-
tinction here between this process and that of vocational edu-
cation, one of its integral parts. The process itself includes
each increment pf affective and psychomotor skill which can
be directly associated with the precursors of vocational com-
petency and maturity. In this respect, the hand never becomes
dissociated from the mind and body, and the individual’s trans-
lation of ideds to concrete and visible products is as correctly
used by the future chemist when he or she first transfers the
contents of one test tube to another as when the future chef
is allowed the run of a kitchern.
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All learniflg‘ and all who provide it, will therefore be in-. . -
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volved in this process, while-at a certain level of readiness for
partlcular occupationally related skills, teacheérs —who are.
equlpped to providg¢ experience in and knowledge, competen-
cies, and attitudes inherent to those occupational fields — will
find their students basing career and occupational choices upon

an acquired “history” of self-knowledge, exploratory experi- -
» M Ll

ences, and goal-setting behaviors.

Components of Career Education -

Many excellent plctogal or graphic models of career edu-
cation’s ‘goals have been developed over recent months. To
choose among these is difficult because of the detail and scope
of some and the overly general pature of others. However, there
seems to be agreement between the prdgenitors of outcome

“statements that good career educationn will result in those

-

individuals who are not only motivated and prepared to work
but have the power and the knowledge to create (if they can-
not find) those worly settings perceived as personally reward-
ing to their changing and developing talents interests, 4nd
abilities.

The matrix in Flg,ure 2.1, developed by 'Pmson attempts
to illustrate the five components of career education as ele-
ments contributing to particular and collective contributions
to career education’s goal for the individual. While it does not
attempt to describe program elements or characteristics (which
will be discussed in a later chapter of this book) and does not
develop an extensive list of existing behavior at given points
of departure from one educational or maturational leve! to
another, it may be useful to the reader in placing the fabric of
career education in perspective.

In bringing this discussion to a close, we remind the reader

of the oft-voiced concern of school level personnel who must
ultimately be responsible fof the coorqutlon of those re- -

sources, services, and personnel identified as integral to the
delivery of career education. When broad goals are stated and
existing behaviors described, they should not be seen as exclu-

7 sive to certain age levels or as transition points in education.

Entering high school students, for example, are as entitled to
modifications of those experiences which would have been pre-

L
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sented to them when they were elementary-age children as
retited adults would be in gaining acess to the explmatlon of
a number of tareers which were not in exlt-‘.tence during their

vouth. - .
: With these cautions iff mind, let us-sample interim goal
stateme which imply a gradual increase in all individuals’

power to predict, forecast, assess, and plan their present and
future in terms of the work they do or will do.

The Awareness Stage.

By the end of the elementary school years, or at’ the close
of tlre initial stage of career education, students should be
able to:

{1} Demonstrate appreciation of the reasons people select
’ a career; appreciation toward work itself as a kneans .
' of achieving many satisfactions and toward work in
relation to themselves — as they see it now and as they
“predict’:its importance in t.heir futures

2) Demeonstrate an understanding of the life-stxles, values,
mfjggduties, and responsibilities involved in a broad
range of career areas

(3} Express their interests in terms of their relatedness to
adult hierarchies of work and leisure behaviors

(4) Demonstrate their ability to relate the acquisition of
basic skills of cofymumication and computation to the
successful engagement of a multitude of future roles

(5) Begin to think well of themselves in terms of each
one’s unique potential as a future member of a gervice-
‘ oriented society

{6) Begin to. develop a set of work values that holds per- .
sonal meaning for them
The Invésti’gation and Decision-Making Stage
At the end of their middle or junior high school experience,
or at the close of an exploratory and sampling stage; students
should be able to:

[Kc'-
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(1) Demonstrate a knowledge of their interests and talents,
alang with demonstrable basic decision-making skills

ar

(2) Demonstrate an in-depth .-knowledge of several major
career fields

{3) Demonstrate an awareness of many" additional career
_ fields they would like to investidate

{4) Explore and express their own values, interests, and
educational achievements

(5) Have a firsthand experience with the economic system °
— as consumers and as observers of those who work to
'produce goods and perform services

{6) Select a tentative high school educational plan best
suited- to their individual needs and desires

v (7) Integrate knowledge of self and of the world of work
in order to identify a career or careers for which they
have made tentative decisions

¢

-

Goals of the Preparation Stage -

In {lddit'ion to the continuing outcomes of previous levels,
students who have gpent time explorlng self in work should be
- able to:

(1) Seek and use the specific training opportunity they
describe as appropriate to their goals .

A

(2) Become gainfully employed at an entry. level appro-
priate to their career ob]ectlves upon leaving high school

(3) Enter a community" college technieal institute, prepa-

) ratory school, apprenticeship program, senior college,

N or some other high school occupational or further edu.
cational training setting -

(4) Recognize the changing nature of eareer commitment
through an individual’s lifetime — by knowing how to
reevaluate initial career choices, to state alternative

. choices, and to seek the experience and t.rammg neces-
sary for their implementation

These, then, are the purposes and goals of career educatlon as-
§ we see them.

L]
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The Development -
and Use of
Curriculum Matenals
for Career

Education

David L. Jesser a
Linda Keilholtz*

Since the beginning of the initial developmental efforts in
career education in the early 19608, considerable attention, has
been devoted to ways in which educational institutions might
better respond to the needs of the learner in terms of career
development. The attention and effort have been bolstered
by resources provided by private foundations, by efforts of
federal and state government agencies, and by provisions of
federal laws. For example, provisions of the vocational educa-

" tion amendments of 1968 have enabled state and local edu-
‘cation agencies to design, plan for, and implement many
exemplary career education programs.

‘ Other appropriations relating to the same legislation have
made it possible for other federal and state agencies to support
career education efforts in several similar ways. In 1971, for
example, USOE allocated resources for the development of
“modules” that.could be useful in implementing career educa-
tien. Funds, under Parts C and D of the vocational education

. amendments, were also made available for the purpose of en-
. .couraging and supporting the development of exemplary career
- education programs in every state. And funds, especially under

'Hupt\nisnr nf Career l)ew]opment for Ohio State Department of
Education. .
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Part I, were provided for the purpose of developing certain
types of curricular materials.

The efforts under Part I of the vocational education amend-
ments did not “just happen’’; they efmerged from a need which
became all too apparent when efforts were ntade to bring career
education into the total curriculum. In some instances, as with
several of the fifteen occupational clusters (Hoyt e¢ al., 1974,
pp. 31-32, 95), suitable curricular materials were found to be’
lacking. As a result, as thrusts to implement career education
within the existing school structure have taken more definitive
form, it has become essential for serious thought to be given
to practicable ways in which this new dimension of education
mighk best be implemented. .~

At the outset, it appeared that some fundamental changes
in education would have to occur if implementation of career

_education were to be achieved. Several optipns — or possible
. changes — seemed apparent. These included:

(1). The existing school day could be }engthened in order
to accommodate career education.

-

(2) Signiﬁcant portions of the existing curriculum could
. be deleted and replaced by career education.

(3) A deliberate effort could be made to revise curricular
materials in local school districts in order that they
might retain essential existing materials, but at the
same time career development could be incorporated.

As claims that the existing curriculum was irrelevant be-
came more prorainent, and as more apd more people asserted
that the curriculum did not meet the need$®of students for
elther the present orthe future, the nation’s education agencies
beﬁan to seriously consider the third option. They were able
to perceive career education as the change agent which could
both reorient and revitalize the heavily criticized existing
curriculum.

Role of Curriculum in Career Education
B ay
In general. career education programs have tended to

emphasize the use of various types of career-oriented classroom
#ectivities as one method of relating traditional subject matter

u
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to the world of work. Initial efforts often consisted of providing %
students with field trip experiences and of inviting coatmunity ”
resource people into the classroom to discu§$ their own careers
with the students. It became apparent, however, to career edu-
cation advocates that the goals which had been envisioned for
career education could not be reached without an articulated,
idtegrated approach. It became apparent to its proponents that
career education, if it were to be a truly moving force in Ameri-
can education, could: ipt, be simply another manifestation of
the “add-on” syndrome that has go often afflicted education —
a point emphasized by Hoyt and his colleagues (1974, p. 159):

Career education does.not ask the academic class-
room teacher to simply add one or more units to an
already overcrowded set of learning objectives. Rather,
it asks the teacher to change and adapt current lesson
plans to accommodate a career education emphasis.

—y

‘g

But is it possible and feasible for curriculums to be modified
so that they mcorporate or integrate the concepts of career
education?

The extent to which schools with identifiable career educa-
tion programs were able to integrate career development con-
cepts into existing curriculums was the subject of nationwide
study conducted in 1972 by the Center for Occupational Edu-
cation at North Carolina State University. In the course of
the study, funded by a grant from USOE, 41 schools and their
programs were reported and described in a publication (Morgan
et al., 1972). In virtually every program déscription, there are
to be found clear indications that strong emphasis had indeed
been placed on the integration of career development concepts
into the curriculum.

In a later document prepared by the North Carolina Center
(Morgan et al., 1973), fifteen of the 41 programs which had been -
visited were analyzed in depth. In each analysis, a section was®
devoted to an examination of how the educational program
had been used to support the career education concept. Again,
the emphasis on the integration of career development concepts
into the overall educational program was readily apparent.

In several other UsoE-sponsored efforts, the importance of

*the role of the curriculum in implementing the concept of
career education has been repeatedly stressed. Two statements’

L'
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prepared by the American Institutes for Research in the Be-
havioral Sciences (which have been engaged in the develop-
ment of curricular materials for use in career education) serve.
to illustrate this en.lphasis {Dunn. 1973, p. 4):

[1] During the early part of this century, the cur-
riculum was defined largely in terms of its social util-
ity, that is, in terms of its benefits to society as a
whole. During the 19308 and 1940s curriculum atten-
tion centered largely on the consideration of principles
of child growth and development. During the 1950s |
and 1960s curriculum development was concerned
almost exclusively with content considerations. In
recent years, however,.one can beffin to see a growing
emphasis on personal utility....[2] The. increasing
sophistication of education in accommodating indi-
vidual differences, in.personal interests, abilities,
goals, and ambitions, coupled with the growing social

- concern for the maintenance of individuality in an in-
creasingly dehumanized and technological society,
appears to be resulting in a strong pressure for schools
to hecome more concerned with serving the individual.

o

From‘the evidence available, it is apparent that the cur-
riculum ¢an be the single most effective delivery system avail-
able to schools as they implement programs of career education.
However, it should be equally apparent that the curriculum
should reflect the changes which concepts of career education
demand through a totally articulated conceptual design. It
must not be merely “another” curriculum.

Imp&ct of Career Education on State and Local
Curriculum Development

As a result of the needs indicated, the promise of career
education has already had considerable impact on curriculum
development efforts in almost eVery state in the nation. In
many instances, funds have been made available by UsoE for
the purpose of helping states and local school systems conceptu-
alize and develop career education curriculum designs to meet
their own needs. In some instances, state funds have been made -
available for these purposes, and local education agencies have

3
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been encouraged to develop curricilum materials which would
supplement, if not replace, existing textbooks and other cur-
riculum materials which dld not contain concepts of career

education. |

It has been observed that while there has been consider-
._able progress in the area of curriculum development for career
“education at the national level, the rate of progress has varied
somewhat from one effort to another. In terms of state effort
m curriculum development, the same general observations
would seem appropriate. Some state education agencies have
perceived the area of curriculum development for career edu-
- cation to be a function of the agency and consequently have
eveloped materials suitable for use in their individual pro- ‘
grams. On the other hand, some state education agencies have
noy, yet become involved.

bviously. if there is no peérceived need, these agencies
not become involved. Curriculum development can be
, time consuming, and co%tly And these education
agencies should certainly not become involved in curriculum
development merely for the sake of “being invoived.” If, how-
ever, after carefully examining the existing curricular resources,
the state education agency does perceive a real need for addi-
tional (or Substitute or curricular} matenals, it is possible for

- relevant and useful materiags to be produced.
exito, where fhe primary fo(%s of career educa-
tion in 1973-74 was directed toward kindergarten through sixth
grade. there wag an obvioys need for curriculum materials that
would assist elelnentary pchool teachers in integrating career
education concepts intofthe existing curricalum. No suitable
materials of this nature were available. As a result, under the
leadership of Dr. Jean Page, of the New Mexico Department of
Educa}ion, aset of some five hundred career education “activity
cards,” for use by individual teachers, was developed and dis-
tributed to the elementary schools. These should previde the
teachers with a valuable tool to use in cagée? education. A

sample card is shown in Figure 3.1.- ”
When a career development program was plarmed in Ohio,
it was apparent that teachers would need some assistance, in

- the form of curricular materials, if the concepts of career edu-
cation were to be succeéssfully integrated into the existing cur-
. -
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»

Grade Level 2

Fl ~

. Hospitality Cluster . Language Arts
Creative Arts

Activity . . . .. ... . . "Park Design"

® You like to play in a park. Can you
think of any jobs that people have at
the park? Who keeps it looking nice?
Design a park you would like.

Suggested Materials

gardboard, popsicle sticks, clay,
construction paper, metal, rocks

Figure 3.1. New Mexico’s Sample Activity Card
for Career Education y

riculum. As a result, three major curriculum guides, “Career
Motivation” (K-8), “Career Orientation” (grades 7 and 8}, and
“Career Exploration” {grades 9 and 10), have been developed
under the leadership of Dr. Byrl Shoemaker, Ohio State Direc-
tor of Vocational Education. Figures 3.2 and 3.3 show the type
of material develaped for kindergarten through sixth grade. In
the Ohio materials, the teacher is presented with information
relating to topic, behavioral objectives, suggested activities,
and sample lessons.

While the illustrations of the New Mexico and Ohio efforts
are directed toward the K-6 segment of education, it should be
noted that similar efforts have.been made for the middle and
secondary segments of edutation as well in several states. In
Oregon, for example, curricular materials have been developed
for use in the various occupational clusters that have been
identified as being applicable in the Oregon effort. These occu-
pational cluster guides contain information relating to stu-
dents’ tasks and objectives, to the principles of the specific
learning activity, to required knowledge or skills, and to sug-
gested activities. A representative example of the Oregon career
education cluster guide is shown in Figure 34.

%
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b

The1ndivldu§1 and His Environments

DEVELOPMENTAL OBJECTIVE
To develop an awareness of work in the society.

LY

RELATED BEHAVIORAL OBJECTIVES

1. Giyen a situation in which the children trace a prod-
uct through its entire production, they will be able
to name the workers involyed in this production
and the taske they performed,

2. Given a field..;trlp to a company which produces

some product, the child wilt be able to see prod-

ucts and refate what he has seen to one -other
.person.

- SUGGESTED ACTIVITIES

1. Ask the childremsto list the foods they ate for break-‘
fast. Have tham take the list home to find out where
the product was boxed and packaged.” ¢

2. Role play a situation showing how a product is pro-
duced {e.g., how a loaf of bread is made), and use

the children to portray all of the workers involved in
its production.

3. Give the students an assignment m?—np of sev-

erai steps in incorrect order. Have .t organize
the steps in proper order, set up a “production
line” and carry the assignment through to comple- v
tion. Have them describe dlfflculties encountered
[in the process.

ADDITIONAL ACTIVITIES

Source; Ohio State Department of Education, Carser
Motivation: Cuerricuium Guide for Grades K-6,

1972.
Figure 3.2. Developmental Project from Ohios
“Career Motivation” iculum Guide (K-6),

Our using curricular materials from three states only in no
way implies that other states have not developed career edu-
cation materials. These examples are merely to illustrate that
interest in this area has been shown by some states; but pro-

Q
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SAMPLE LESSON
4 “Go Fly a Kite” ,
MATERIALS 7y
See bhelow : ot
f
PROCEDURE

1. Discuss with the class types of work done on quro-
duction line basis. Follow this with a film showing,a
production line in operation (e.g., put out b}? Ford:
Motors, Proctor & Gamble, efc), or visit a-plant in
which a production line exists. :

2. Discuss details of setting up an assembly li
making in the classroom. = ™

3. Provide the following materials to be used{in the pro-
ductlon line in the classroom: kite sticks g two differ-
ent lengths, tissue paper (colored, preiut}, string,
cloth scraps, glue, sclssors. :

s .4, Put these directions on the board in ﬁ
read them to the class: 4!

. Sort materials and put them in the cgrrect order of _
assembly. f

b. Tie the sticks together.

c. Giue tissue paper to sticks.

d. Tie flying string to crossbar. i
e.. Cut cloth into strips.

f. Tie cloth strips to tail string.

9. Go Fly a Kite!

5. Have criiidren. put directions in correct order, designate
jobs, and complete production line task.

6. Evaluate the resuits.

NOTES AND COMMENTS

for kite i

order, and

Source: Ohio Department of Education, Career Motiva-
tion: Curricutam Guide for Grades K-6, 1972.

Figure 3.3. Sample Lesson from Ohio's “Career
Motivation” Curriculum Guide (K-6)
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: Required Knowledge

and Skills

The Student Can

Suggested -
Learning Activitles

The occupalional-opportunilies in
horticulture

The lypes orticultural businesses and
their pfoduct or services: (a}l grgen-
house production, (b} nurdery produc-

n, (¢) turt production, {d) landscap-

ing. (e} fruil production, {f) vegetable

production

Factors and methods of propagating

plants by: {a) seeds, (b) division, (¢

layering. (d) cuttmgs. (e) grafting. {f)
budding

Essential equipment and NS use in propa-
gation of plants

The purpose and etfects of pruning trees,
shrulys, and vines

The common ornamenla(plants grown ln
the oommunlty

Methods and equipment used in planting
seeds and bulbs

Methods of culturing bedding and pot-
ted planis

Source: Oregon Board of Education, Occupational Cluster Guide: Agriculture (1970).

Identify common horticullurai
found in the community.

Propagate planis, using seed and various
propagating media.

Propagate plants vegelatively by cuiting.
. graftage, budding. and layering.

Transplant plants from seedling flals to
growing-out containers. .

Prepare a soil mix for use In the green-
house.

Operate equipment used in a nursery.
greenhouse, landscaping firm, or fruit
or vegetabie farm.

Prepare and plant a lawn. {Land lab or
around school grounds or home.)

‘Cutline 2 lawn mainlenance program.

Sketch a simpie p ot plan,
Read a landscape plan and inslall pre-
scribed plamis. |

N a

" plants

1 :
Propagalé plants in a gfeenhouse.

Take cuttings; root and transplants

Conduct fietd trips to commercial green-

h%uses and nurseries. "

‘Prune fruit trees in a homa orchard.

Trim and shape shrubs on the school’

« grounds.

Landscape an area of the school Yrounds.

.

SHADAAOQ TOOHOS AIVLS JHIHD dHL 40 ALIHOIHd ¥V

Figure 3.4. Oregon’s Occupational Cluster Guide
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[
- ) ) Jow .

gress in this area of career education has been varied. The

materials used herein are -intended to reflect some 91' that

progress.

4

Accountability and Evaluation

As state and local education agencies became increasingly
involved.in curriculum development, there emerged a real need
for intensivesin-service educational programs which would aid
personnel in acquiring the skills necessary for effective cur-
riculum development, including abilities to write sequential
ds well as measurable objectives. As a result, in-sarvice pro-
grams which have considerable emphasis onthe evaluation of
career-oriented curriculdr materials have been developed and
implemented in several states. With these efforts, the need for
understanding and accepting accountability in curriculum
development has become an integral part of curriculum design.
This is illustrated by a statement of the North Carolina Career
Education Task Force (1973, p. 31} in support of this crucial
area of concern — evaludtion and accountability:

Evaluation by sc hoo'l'personnel- is concerned with
finding what is done in the school with students and
how change may be brought about to help them real-
ize, their potentials as completely as possible. The-

. evaluation process should be guided by the objectives
for learners as outlined in a comprehensive curriculum
plan. The evaluation of the sum total of the learner’s
progress can be directly related to the school’s pro-
gress in planning 4nd accreditation.... With a career
education emphasis in the cumculum a variety of !/

. techniques of evaluation mugt be ysed to determine
its effectiveness.’In essence*'tlﬁs evaluation is.." of the
entire currlcu'lum We have trafdit} naﬂy used format
tests . ..as the main instrument of 8valuation [but) we
must include other forms...including usé of inter-
views, anecdotal records, experience diaries [and} *
checklists . ... However, there must be a common for-
mat and uniformity of application. Teachers, in par-
ticular, need to know a great -deal about evaluation
and how-to use evaluation fechniques. ... There is a
need to go beyond the measuring of information

i
- . )
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learned and skills acquired. There is concergsyith the . ..
kinds of habits and attitudes children are ng.
-The ‘question of concepts, thinking abilit lri"ter&l
appreciations, and personal adjustment nelyust be cern-
sidered. Additionally, the éxtent to which the student

- 1s using and applying knowledge and skills must be .
évaluated. ... Finally, we st remember that the
primary purpose of evalug#ion is the improvement ——
of teaching and learning, )

Almost most of the state and locally developed currictlar -
materials have not been used for a sufficient period of time or
have not-been controlled so that they provide for thorough

svalidation procedures, many of the materials have been widely
disseminated. In addition, usoe has published and distributed
several career education bibliographies, and listings of career
education curriculum materials have been corfipiled by organi-
zations such as thé Center for Vocational and Technical Edu-
cation at the University of Ohjo, the North Carolina Center, '

" the American Institutes for Research in the Behavioral Sci-
ences, and by various state education agencies. Such materials
serve to illustrate the depth and breadth of career-oriented

curricular matenals that are being devéloped and produced.
¥ . )

@

+

National Efforts in Career Education
Curriculum Development _

In recent years, usoe has funded numerous curriculum
development projects in efforts to make validated and trans-
portible curriculum matgrials available to state afd local

- edu'z:!%i'on agencies. A significant example is the school-based
careell education model that was developed by the Center for
. Vocational and Technical Education (CvTE) of Ohio State Uni- -
versity. Although it has since been transferred for monitoring
to the receptly organized National Institute of Education, the
CVTE project developed, among other items, a matrix which
provided a scope and sequence of goal statements appropriate
" for kindergarten through twelfth grade. The cvre process
"+ began with the identification of eight elements of career edu- .
cation — self-awareness, education awareness, career aware- -
» . ness, economic awareness, decision making, beginning compe-
EKC | GJ

wll Toxt Provided by ERIC

3

»
rl 1




~

70 - CAREER EDUCATION:

tency, employable skills, and attitudes and appreciation —
which were used to define the concept of career education. The
eight basi¢ elements weré further defined in 32 themes.

The, docunfent that was developed illustrates the elements,
the themes, and the approprlate goal statements, The goal
statements were later used in the development and revision of - -

. curriculum units. The cvTE efforts strove to modify existing

curriculuins in attempts to build an artlculated curriculum

stem in kindergarten thyough twelfth grade. cvTe has ,more

%cently developed and published a rather extensive llstmg of

career eflt_.lcation cutrriculum materials (Ohig State University,

. 1973) in which units appropriate for use in each of the eight
basic elements are described.

= Staff development: The need for in-service training oppor-
tunities for educators who are beginning to use the newly
"+ developed curricular materials has already been noted. Toward
. this end, cvTE has also been engaged in the development of a
series of in-service training products that are designed to sup-
port the implementation of a comprehensive career education
© program. CVTE in-service materials include five categories:
I - (1} advisory committee materials, (9 in-service coordinators’
materials, (3) general orientation to career education matetials,
(4) specific audience role orientation materials, and (5) special
and_ongoing staff development materials. These are described
in terms of focus, intended users, and availability in a rqcent
Center publlcatlon Staff Development Products (1973).

- American Institutes for Research in Behavioral Sczem
Another significant effort, supported with funds provided by
USOE, is the attempt of the American Institutes for Research -
in the Behavioral Sciences to develop validated sample career
education materials for kindergarten through ninth grade. The
Institutes’ efforts, illustrated in Figure 3.5, are intended to
provide the user with an array of instructional objectives from
whicli to choose in order to implement a career-oriented
curriculum. ’ '

 U.S. Office of Education’s fifteen career clusters: In still,

another UsoE attempt to aid in the development and imple-

mentation“of career-oriented curriculum, efforts were made

fto refine the nearly 25,000 titles in the Dictionary of Occupa-
..
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tional Titles (various years). As a result, fifteen occupational
or career clusters were identified:

{1) Agri-business and natural resources

(2) Business and office

(:D/Communications and media N

{4) Consumer and homemaking education

{5) Construction

L4

(6) Environmental control

(7) Fine arts and humanities
(8) Health

(9 Hospjtality and recreation

{10) Manufacturing

{(11) Marine science ' © .
{12) Marketing and distribution

{13) Personal services

114) Pﬁblic services

(15) Transportation

Within the framework of this structure, which was far more
manageable and less cumbersome than the separate job titles
in the dictionary, a series of grants was.made for development
of curriculum materials to be used in specfic clusters. Grants
were made for curriculum development projects in the area of
occupationg in public services, business and office, marketing
and distribution, manufacturing, corstruction, communica-
tions and media, and transportation clusters,

As might be expected in an effort as massive and diverse as
curriculuny development for the various occ?.lpational clusters,
progress has varied. In several of the occupational clusters, as
well as in other federally funded curriculum projects, significant
progress has been made. Several of thesg — including those -
having to do with public service o'ccupati(s)tss, elementary cur-
riculum, technology. and minority students —are briefly de-
scribed in the following section.

L
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. Public Service Occupations Cutriculum Project

. N

The Public Service Occupations Curriculum Project, one
of several funded under Part I of the vocational education
amendments of 1968, was Initiated in the fall of 1971. Since that
time, it has been engaged in the development of nationally
applicable curriculum guidelines and materials for one of the
" fifteen career clusters: The effort, under the direction of Dr,
Patrick J. Weagraff of the vocational section of the California
‘State Department of Education, has resulted in the develop-
ment and field testing of several curricitlar approaches that

. can be used in conjunction with this particular cluster.

) .

Public Service Analysis

As the project became operational and as the project staff
# began to develop its detailed plans, it became evident. that
considerable variations were to be found in existing definitions
of “public seryice.” It was thérefore decided that a funda-
‘'mental step in"the development of an appropriate sécondary-
lg&gl curriculum for the public service career field would be an
- acceptable definitior of the term *‘public service.” The project
staff, with the help-of a group with €xpertise in local, state,
and federal govérnmental operations as well as secondary and
post-secondary edutation, made a rather thorough analysis
and ultimately adopted as its guide the following definition
(Weagraff, 1973, p..11): -

Public service o¢cupations are those occupations
pursued by persons pefforming the functions necesx
sary to accomplish the fnission of local, county, state,

©and federal governmen thxclﬁding the military service
and trades requiring an apprenticeship. These mis-
stons reflect the services desired or needed by indi-

.. viduals and groups...and are performed through

*+ arrapgements or_organizations established by society,
normally on a nonprofit bagis and usually supported’
by tax revenues.

On the basis of the above description, the brdject staff and
the advisory groups were able_to identify eight major occupa-
tional groups and 39 major job families in the public service

L
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ﬁeld The major groups and families (shown in Figure 3.6}, in
the view of the project staff, adequately reflect the several dis-
crete governmental functions that are performed at local, state,
and federal levels.

Curriculum Guidelines -
)
Using the eight major occupational groups and the 3§ major
Job families as bases for consideration, the project stafff organ-
izeq and developed several sets of curriculum guidelines)for use
in secondary schools. The first set, Orientation to Pulflic Ser-
vice Occupations (1973), was designed to acquaint sgcondary
school students with public service and to help the idents
answer questiens such as: -

{1) What is public servi
(2) What does it offer me ‘
(3) What are the requirements for jobs? 5

b

(‘4)'&How much can I earn?

'In addition, the orientation guide contaihs a sépalt‘ate section
for each major occupational group, making it a useful resource
for teachers who are concerned with lﬁnplementatlon of the -
coticept of career education.

The project has developed a second set ofﬁmdelmes in
which students are provided with infgrmation about elemen-
tary job skills. This set, Preparing for Public Servic'ﬁ Occupa- '
tion: Common Core (1973h uses a ‘‘common core” and includes:
oral communications, written commubfications, basic report
writing, basic record keeping, good grooming, relationships with
other people, interviewing skills, applying for public service
Jobs, and techniques of decision making. Each of these is appli-
cable to any tvpe of career development; hence the term
“common core.”

Both sets of guidelines make use of the unit approach, and.
each is intended to be highly adaptable to various types of
learning situations. Because each unit is self-contamed a
teacher can readily select the objectives, content, and instruc-
tional materials required to meet local needs.

s
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USGOE-Degsignated
Careor Fomily

Public sorvice |

Major Oceupational
Groups

Resources managemsnt

Educational services

Govarnment agency
managemeni

Public safety, Cofrections,

and judicial sorvices

RAural. urban, and com-
munity development

Social }nd economic
services

Reg

]

ty and records

Tranapoftalton
management

YA AN AAA AL A

Major Job
Familles

Parksy
Foresis

Agriculture

Cons#rvalion
Fish and game

Pollylion control

ducati
Libraries
Museum

Flstal

Conlracls

| Parsonnel
Public intorma-

tion or felationg

Court:
Law entorcemant
Fire prolaction

Civl defansg
Prisons

Probation ]

| Community aclion |

Plannl
[Bulding. zoning |

cquisilion

.

Coungaling

Asgislance
Hehabilitation
EmpIoymanl

Taxation
Public records
napectlon
Examination
Licenser
Census
ustoms and
immigration

Highways
Alrways
Public transpow-

tation sysiems
alerways

Flgure 3.8. Major Civilian Occupati
Families in Publlc Se

t
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Field Testing

The first two sets of guidelines are currently being field
tested in selected high schools in California and New York.
Other materials developed by the public service occppations
project are oriented toward preparing for public service occu-
pations and are schedulgd for field testing. They include:

* (1) Social and economic services

(2) Education services

[

@ (3) Public safety, correction, and judicial services

(4) Parks and recreational services

Enrichment of Teacher and Counselor C‘onu:»eténeiesrg
- in a Cdreer Education Project

One of the first questions asked when elementary school
Career education programs are being developed is: What career
de\_relopment concepts should be included in a K-6 career edu-
cation curriculum? In an attempt to answer the guestion, and
also to develop appropriate materials, the above-named project,
known as the gTc Preject, was funded in 1972 under provisions
of Part I of the vocational education amendments of 1968. The
~ project, directed bv Dr. Marla Peterson, of Eastern Illinois
University, has had as its: purposes the following (Peterson et
al..-1974, p. 2):

(l} Develop, evaluate, and disseminate career education

, ¢urriculum guides that are applicable tp any school with

. - grade levels functionally equivalent to kindergarten to

sixth grade and which result in the integration of posi-

tive values and attitudes toward work, selfFfawareness,

development and decision-making skills, and awareness

of occupational opportunities in career lines within
major occupational fields. ‘

(2Y Develop, implement, evaluate, and disseminate safnple
teaching-learning modules for K-6 career education
curriculum guides achieved by fusing or coordinating
academic and occupational concepts and using multi-
media instructional toels.
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{3) Develop, evaluate, aﬁd dlssemma e a design of a K-6
career education instructional system which is adapt-
able to any elementary instructional program and
which may serve as an alternativg to present career
education instructional systems, -

Initial efforts of the ETC Project werg directed toward .
acqliiring information. As a result of the initial efforts, the
project was able to assemble and disseminatd early in 1973 the
publicafion, A Bibliography of K-6 Career Education Mate-
rials. A second book, A Curriculum Design: Concepts* and
Components, has recently been published by
In this book, the project has identified concepts that appear
to be appropriate for the K-8 curriculum as théy relate to the
following dimensions of career development: attitudes and
appreciations, career information, coping behaviors, decision
making, educational awareness, life-style, and: self-develop-
ment. These are shown, as they in turn relate to the total K-6
curriculum, in Figure 3.7.

- It is intended that the concepts presented in the second

publication will serve as a blueprint for project staff members
to develop teaching units and prototype student materials. It
is contemplated that each teaching unit will: (1) fo¢us on one
(or in some cases, several) concepts, (2) be tied directly to a
subject matter area (mathematics, language arts, science, or
social studies), and (3) relate to an occupation or occupational
cluster area. .

Consxstefzt with the search for meaningful definitions, the
ETC Project developed the foliowing deﬁnltlon of career educa-
tion for its own guidance:

Career education in the elementary school is the
curriculum which’ results when career development
concepts and subject matter concepts are brought to-
gether in an instructional system that has meaning
for children....Career development ~includes those
concepts which are related to: attitudes and apprecia-
tions, coping behaviors, career information, decision
making, educational awareness, life-style, and self-
development....Career education activities (1) ema-
nate from the concepts that arerelated to the seven
dimensions of career development...(2) act as syn-

.
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Codihg Titles

Photograbhers (BCO-GCO) -~

Hiustrators {BCO-GCO}

Correspondents (BCO-GCO}

Telephone "operators” (LCO)

Message “assemblers” (BCO-GCO-LCO)
Image carriar "preparers” (GCOQ)

Image “transferrers™ (GCO)

Finishers {GCQ)

Tetecommunications “operators” {BCO-LCO)
Supervisors (BCO-GCO-LCO)

Sales-service represer’n‘lativ.es {BCO-GCO-LCO)
TelecPmmunications “instatlers” (BCO-LCO)
Graphic equipment "inslallers” {GCO)

P ZExcomnmpoo>»

Source: W. Lee Foust et al.. "CMO Occupalionat Families™
{Cotvallis. Qregon: Communications Media Occupatlons Cluster, 1974).
Unpublished paper.

Figure 3.8, CMO Project’s Occupational Families

thesizing agents to bring subject'matter concepts and '
career dpvelopment concepts together, (3) revolve
around life:based experiences, and (4) are intended
for use by all students throughout their educatlonal
programs.

The materials developed by the ETC Project have been organ-
ized in terms of the seven dimensions listed earlier and are
readlly adaptable to all of the subject matter concepts shown
ln Figure 3.8.

The Communications Media Occupations
Cluster Project

In yet another project operated with funds provided under
Part I of the vocational education amendments of 1968, a con-

certed attempt has been made to create a more effective .
delivery system for career education efforts. In this project —
the communications media occupations (CMO} project — a pri-

ority function has beeff to develop an information system that
would provide the learner with information about the world

79 . -
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of work. In aoing s0, those respongible for its development
thought that decision making {(by the learner} will be made
more effective, regardless of specific level —i.e., awareness,
orientation, or in-depth exploration level.

Once a learner has made a decision concerning a particular
career, a new set of informational needs becomes apparent.
At this point, the learner needs indicators of the occupations,
educational requirements, and training opportunities that are
available. And institutional program planners responsible for
designing programs need to know more than just the number

of learnef% interested in receiving training in a given occupa-
' tional area. Information as to the employment potential at the
national, regional, state, apd local levels, as well as the number
of workers presently available or training, is of great value to
both the learner and the institutional program planner.

Field Test Inforn;ation System

4
~  Toward these ends the cMo project, under direction of Dr.
Lée Foust, Jr.,, and located at_Oregon State University, has
developed a prototypical information system for use with the
communications ‘media occupations cluster. The system was
developed in cooperation with personnel responsible for a
similar system — the Oregon Board of Education Career Pro-
gram Planning System. These two information systems share
program format and were at this writing jointly operational
on the Oregon State University computer system. They rep-
resent an initial reponse to the information needs describéd
earlier. Other career education” information needs exist, pnd it
is the intent of the cmo project stafl, in cooperation with Ore-
gon Board of Education personnel, to continue to develop
information systems that could serve career education needs
at the national, state, or local level. i}

CMO Occupational Families

., ]

Whiile the Mo project has devoted considerable attention
to developmental efforts related to the information system
described above, it has also been activelv involved in the devel-
opment of materials that could he used within the information

¢ 39
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system. Initially, the project staff divided the communications
media cluster into three major areas: (1) broadcast communi- ,
cations occupations (Bco), (2) graphic communications occu-
pations (Gco), and (3) line communications occupations (Lco). -
. This in- turn has led to the identification of a series of cMO
eccupational families. These “families,” which may be found
in any or all of the three major areas (BCo-GCO-LCO), are shown
in Figure 3.8. )

For each of the cMmo occupational families, the project has
developed an information base for'use in the information ;
system discussed in the preceding section. An example is shown
in Figure 3.9. As can be seen in the figure, the user of the
information — student, teacher, counselor, or program planner
— can at a glance obtain considerable information relating to
the job title having the highest employment potential and can
quickly locate references to other job titles inciuded in the
family. ' : 0 ' ' ‘

Field Testing

The materials that have been developed by the communi-
cations media occupations cluster project are currently being
field tested in selected school systems in several western states.
The computerized program, while still being tested and modi-
fied, is operational at the present time. At this writing, the
project materials have not been published for distribution. It
is anticipated that publicatiop and wide distribution will be
accomplished when the field testing program is completed.

»

The Project: Developing Career Awareness
for Spanish-Surnamed People -

This project, directed by Dr. Suzette Gebolys, of Central
Texas College, represents still another approach used in the
curriculum development projects funded under provisions of
Part I of the vocational education amendments of 1968. In this
project, muitimedia instructional support materials ware devel-
oped by the research and development division of Central
_ Texas Gglege and field tested in ohe of the Dallas middle
schools. \ - E
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-

Occupational ll'amily: Photographers (A) Broadcast
, ' Gr’aphic'
; .

WTG Page: 230

The occupational family — photographers (a) — offers
employment opportunity in the broadcast and graphic ,
communications occupational areas.s The primary occu-
pation — high employment potential job title — is:,

DOT Job Title - - WTG Page DOT Number

PRotographer, News. . ,. .. .. 230 ...l 143062038

The job titles in this occupational family involve the
usk of photography as a technology using light to-sefect a
design for the production of the message that is to be
distributed via the broadgast and graphic communica-
tions distribution systems. These job titles ali require
graduation from high school. An additional year or two of
post-high school training and two to four years of
experience dre required for most job titlés in this occupa-
tional family. For specific information ‘on any job. title,
refer 10 the GED amd SVP levels of education, traini&g,
and experience provided in the alpHabetical list of CMO
job titles at the end of this Guide.

~Qther CMO job titles in this\g::eupatidnal family are found

on:

WTG Page 230 ) - DOT Number
Camera‘opqrq;tOr ...... o SR ... 143062010
Photographer apprentice, commiercial . ... . ... 143062026
Photographer................. i + 143062034
Screenreportéd .. -......... e e, 143062048

. /
'.9

h.f!

Figm‘;e 3.9, Example of the CMO Project’s Occupational Family
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The rnaterlals which included color videotape cassettes
and- computer- asmsted instructional lessons, were designed to
assist underachlemng middle school students in miastering fun-
damental concepts of career education. In this part’ncular effort
no attempt was made to focus on specific job or occupational
clusters; instead, the materials were designed to introduce the
student to the world of work and_ at the same time enhance
. the self-concept of the learner.. \ .

Qa
Project Objectives and Procedures

\ The basic purpose of.the project has already been noted.
In keeping with the purpose, the project had as its objective
.the development and evaluation of multimedia materials

. focusing on career edueation concepts unigquely applicable
to chicdno students. Stated in more specific fashion, the
project attempted to investigate the issue: Is there a dlffer-
‘ence~ini léarning and attitude between subjects of different
ethnic backgroundswhen career education instruction is
conducted via videotape cassettes and reinforced with alter-
nating computer-assisted instructional Segments"’

To accomplish the objective, the ﬁrolect developed ﬁfteen
color wdeotapes and fifteen computer- assusted lessons de-
signed specifically for use_with chicano students. Thus a cor-
ollary issue to be mvestlgated was: Are the videotape cassettes
and cemputer-assisted lessons in career education concepts
uniguely well sulted to chicano students, or do all students
profit equally from this experience?

The- videotape cassettes and computer-aSslsted materials
were incorporated as instructional support for a one-semester .
course in occupationat information for eighth grade students.

. The materials, presented to the students as shown in Figure
3.10, served to augment regular classroom instruction.

Conclusions

3

#  The project has been completed and the results have-been
fully tabulated in a final report. The conclusions drawn from
the effort, however, are included here in summary form:

-
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(l) Student learning increased when classroom instruction
was augmented with multimedia materials developed in
this project.  °

(2) Increases in student learning, as measured by correct
completion of theé computer-dssisted materials, were
evenly distributed among black, chicano, and white
students.

(3) Increases in student leayning, as measured by the pre-
and ppst- -test, were greatest for black females; all stu-
‘dents in the treatment group; however, averaged a
higher score on the post-test than did those in the con-
trol group.

(4) Student motivation, as measured by class attendance,
was higher for those participantsin the treatment group.

{5) Students positively responded to quesfionnaire items
dealing with their reactions to the experience. While
chicano studen'ts reported more difficulty in under-
standing the videotapes and the computer-assisted in-
structions than did the black students, this is partially
explained by the general English ‘languagé problems
experienced by these students.

{68) The computer-assisted lessons were found to be a usable
instructional tool for students with below-average read-
ing levels. The individualized nature of these lessons
permitted the. students to progress at their own pace,
thus accommodating their slow reading comprehension
rates.

: . £

(7) Students evidénced a great deal of enthusiasm and
interest to the total expenence, particularly to the im-
mediate personal feedback provided in the computer-
assisted lessons.

| [ r f.
‘Jmmary
The curriculum development projects that have been

described constitute only a portion of those%hich have been
funded under provisions of Part | of the vocational education

A
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amendments of 1968. Those that have been described were
chosen only to illustrate the variety of approaches that have
been taken. In one approach the focus was on the development
_of content material, while in another it was on concepts.
In still another approach the emphasis was on the development
. and use of technology-based information systems; and in yet
another emphasis was on the unique blending of technology
and content for use with minori?y and culturally disadvantaged
students. ' ' '

I

As the products of these and other projects become avail-
able, teachers, coordinators, supervisors, and directors will find
their resources for career education greatly &énhanced. Both
state and local education agencies will have avfiilable many
more tools—all designed to ensure that career e cation,.in its
most meaningful form, does reach the student and does make

a difference. ’
-
L}

oy
Fl

Use of Career Education C:gj-?}*fculum Materials

As indicated earlier in this %‘pter, there has been some
reluctance to define career educition in prgcise terms. Because
of this, somé state and local education agencies may perceive
that career education curricuﬁ]m materials developed with th:
help of national or federal agencies conflict.to some exte
with their own existing educational philosophy. Phis, howe
should not be a serious problem if the materials¢hat havé been
developed are adaptable to state and local needs.

Many state and local education agencies, in trying to help
career education practitioners cope with all of the problems
they face, have developed criteria to de‘termine_tﬂe accepta-
_bility of curriculum materials. Some of these criteria are in the
form of checklists,that ¢an be used to evalyate the worth of
* specific curriculuminga#¥cations. One such checklist has been

e Ohio career development program

prepared by and § %aiﬁ !
(illustrated in Fi @i?' . As 18 evident}the checklist is de-

signed to assist pergonnel from both state and local levels in
examining curricular maﬁe‘rigls with some degree of objectivity
and specificity. In addition, El;‘i_e checklist might also be used
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. Curriculum Screening
‘1‘23456769-10’
1./ Materials represent concepts of the career dévelopment

program. .-
POOr]_ | i ! . EExcellenf
2. Obijectives are measurable. - :
Podrl |_ 13 | | Excellent

3. Materials contain c_g,{itive Ieaming experiences.

V‘ Pooc] | | |Exceilent
4. M¥terials contain effecnve Ieaming experiences.

Poor % 1 i ! Excellent
1 | I

\‘ 5. Materials contain psychomotor learning experiences.

Poor | | | | Excellent
N I I Ll I
6. Materials are relevant 10 the world of work.

. Poor | |r I | Excelient

7 Materials represent a balance betwe'en subject areas
" and careers.

_ Poorl ' | ' | _|Excellent
8. Materials are feasible for use in the classroom.
Poor| | ___) Excellent
]

: | |
9, Resources requuretl fO'r mplementmg the matenals

Pooq | ) | lExcellent .
JJ 10. Evatuation techniques are built in.

Poor | l |r 1 Excellent
I ¥ )

11. Overall usability: Recommendations

. 1

Figure 3.11. Checklist for Qhio's Career Development Program

} =T B
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N - effectively by citizens' study or advisory committees as they

p v , work with educational personnel. _
e fn some states, the criteria for assessing components of
£ ! career educatiop —dncluding curricular developments — are

presented in the form of guidelines, position statements, or
gonceptual models. The Nevada State Iepartment of Educa-

, tion, for example, has prepared and distributed a monograph,
Carker Development in Netada, which contains'both a policy
 and position” gtatement and a ¢onceptyal model. The mono-
graph is intelged as a resource tool tiat can be used by local
school personhe] as they develop and\lmplement programs of
career education and, inference, to uate the degree to
which programs and mjterials achieve the purposes that have

been assigned. '

L4

. Barriers to’ the Use of Curricular Materials

Ordiﬁarily, phifosophies toward career education do not
vary- substantially from state to state or from district to dis-
trict. The differenced\that do exist would appear to be more

< in terminology than ir\ substance. However, even differences
in terminology —or moye accurately. differences in under-

nonacceptance or outright rejection of a given curricular ap-
proach in career education. In addition, it should be noted that
in recent years there has developed in many state and local
education agencies a sizable cadre of educators who are quite
ﬂ\knowledggable in the skills of curriculum development. Such
educators may perceive their own product to be superior to a
“ready-made” one. : _

If carees education is to be a moving force in American
£ducation, every effort must be made to achieve the gcommon-
ality of understanding that is needed. At the same time, every
effort¥nust also be made to.usethe best procedures and mate-
rials that are avialable, regardless of who produced them. And
if it is apparent that the “best of two worlds” should be used,
then so he it - as Hovt {1974)_g_nd his colleagues have implied:

It is-apparent- that, at present, most development
. ' of career education instructional materials goes on in
isolation from similar efforts in other school systems.

33

— may well be a reason for either -

?
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« It is also apparent that the most innovative materials, .
at present, are being developed at the local school

* svstem level and not in the college and university set-
tings.... What is really needed, however, is the availa-
bility of reasonable effective materials which can be
revised by classroom teachers. (Emphasis added.)

*However, the ability or expertise needed te adapt, revise,"

oy construct curricular materials is not iy that is needed if

»Ziate and local education agencies are to dse, either in foto of

in part, the curricular materials that have been developed.

Some general guidelines ¢r criteria are also needed. Four such

guidelines ‘were develom% the American Institutes of Re-

~ search in the Behavioral Sciences. According to the Institutes,
curricular materials for careér education should be:

(1) Economically feasible: The cost of implementation
must not be too high for typical school systems. It must
fit within the confings of normal school expenditures
for textbooks, workbooks, routine instructional mate-
rials, and classroom operation costs.

{2) Predicated upon regular classroom staffing patterns:
Long-term in-service teacher training, extensive use of
teacher aides or paraprofessionals, or the use of new
categories of technical specialists is neither character-
istic of most public education nor likely to be charac-
teristic in the immediately foreseeable future.

. (3) Contai ntg’ within the current allocation of teacher time
and effort: It cannot be expectedreither to extend the
school day or tosupplant present parts of the cu mculum

HL} Amenable to local needs, interests and options. It is

%, uhrealistic te assume that hxed-“ce,nned- -or ‘“‘prepack-

- fw aged” curriculums can anticipate all possible combina-

}y ‘tlong of state, local, and personal needs. Options for

elective access.and use, based upon local district and

l rner needs, must be provided in the curriculum de-
¢sign and structure.

Thus with the commitment of federal, state, and local-
personnel to develop sound cusricular materials in career
education, it appears that all efforts will further ensure that

’ . 89 L
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career education is a movement which reaches beyond admln-
istrative doors into the classroom for the improvemeéent of
education for each student. -
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Models .
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For some time, numerous education‘agencies at every léve|
of education have been seriously involved in a comprehensive
examination or study of the concept of career education. State,
local, post-secondary, and national education agencies and
institutions hgfe all engaged in a process of sorting out the
- many definitions, components, and purposes of career educa-
tion that have been formulated during the past few years.” At
the same time, these agencies have also engaged in a process
-of srevising, reﬁnlng, modifying, or otherwise adapting these

| définitions, components, and purposes in the hope that the end
product. will better, or more nearly, meet individual agency

. needs. As a result, there.are countless ‘ ‘models” of career edu-.
‘cation, and to some the multitude of models seemingly ap-
proaches chaos. However, such is not the case.

While educators and proponents of career education will -
readily recognize that a variety of individual approaches exists,
together with a wide range of lndl\ndugl dlﬂ'erences. those same
educatog and proponents of career education must also rec-
ognize that while the approaches differ in specific detail, there -
are basic similarities — threads of commonality — to be found
in each. .

A

[

Yoo *Formerly with zﬁe Nebraska gta_te Department of Education.
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For example, one of the fundamental purposes of career"
education is that the educational program at every level be
relevant to the total world of work, to the community, and to
society in general. It is difficult to identify any model that does
not recognize, in some fashion, this purpose. Another basic pur-
pose of career education consists of helping leaders understand
more about themselves, the world of work, and how they relate
to it. Again, virtually all models recognize this. And still
another basic purpose consists of helping every learner {from
kindergarten om) become better prepared to choose, in a N
rational manngr, a career field that wilt enable the'person to
be a productive, contributing member of society and live a
completely self-rewarding life. Once again, most models recog-
nize this purpose.

The broad kinds of similarities of the basic purposes serve
also to illustrate the reasons for the common characteristics
that are found in most of the models that have been developed fz
for career education. Several of these models are.examined in
this chapter. If we look at them in some detail, it may be pos- -
sible to generate still anether model—one designed to more
adequately meet the educational needs of a state education
agency, a lo¢al school system, or an institution of higher learn-
ing. And by more adequately meeting those needs, we can
better serve the needs of the individual learner.

- L}

Caréer Education Models

LY

. As theéconcept of career education has evolved or devel-
oped. some programs that have been genérated have attempted
to incorporate career educatien concepts into eVery subject -
area in the curriculum. Examples of this approach were dis-
cussed in a preceding chapter and need not he repeated here.
It should be noted, however, that other programs have emerged

" which include only resource units in a limited number of sub-
ject areas, and, these only at certain grade levels. These
approaches are 0bv10usly very different. Basically, however, in
the progra:ﬁls of both approaches the terms *'career a’wareness,'"
“career exploration,” and “career preparation’ are to be {re- a
quently found. In this vein; these or similar terms are readily
noticeable in the various model?of career education.
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U.S. Office of Education Model

/

/ When Dr. Marland first discussed the need for programs in’
career education, he envisaged an educational program in
which elementary students would be helped to understand
morg about the wide range of jobs in our society, together with
the roles and requ1remenfs that exist in and among them. He .,
envisaged a program in which junior high school stud ntS Ly
would be able to explore, through hands-on expenence‘z a
limited nurber of occupational fields or clusters. And he digs-”
cussed the need for a program ip which every senior high school
student would have an opportunity to become prepared for
employment updn exiting from high school .or for entry into -
some form of post-secondary educagion.

« . The usoE model, as shown in Figure 4.1, contains the basic
characteristics or componernts that have aireadv' been men-
tioned. Provision is made for students to become acquainted
with the world of work and their relationship to jt; ptovision is
also made for students to have opportunities to explore broad
occupational areas. And, as the model shows, students are
given the opportunity either to acquire entry skills for specific

_ occupations or ¢ quire the skills needed for them to move

“into the next preparational lével. .

For example, if a student were to choose ‘to ‘exit at grade
ten, certain basic job-entry skills would have been acquired,
thus enabling -the student to enter the world of 'work. Or, as
the model indicates, a student exiting at grade twelve should.
be able to enteg a specialized occupation or enter into a period
of more spetialized education. Exit from the latter should be
into a more technical occupation or another perigd of special- .
ized education. The several components are explained more
fully in the following discussion.™

Awareness Stage

The usok model includes kindergarten through sixth grade
he ‘“career awareness stage.” Students in these grades
ould’become aware of the world of work and the wi‘r:le range .
af occupations that exist within it; and they should understand )
* how’they themselves relate to the world of work. Since the
model was developed, there have been numerous attempts by

- -“\A" 1
Q Yo
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"N Professionil job

Adult and continuing education-

Four-year
university

Technical
job

R

Technical
education

12 "
. 11 . Vocatlonai ’ Specialized "
. educatron - / job .

* Entry-level job

/13.-

' _Career exploration

-,

Career
awareness

Figure 4.1. U8, Office of Education’s Career
Educatlon Model
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state and local e@,ucatmn agencms and other advocates of career

education to refine it or-further delineate or define it., Far ~ -

example, the Portland, Oregon, career development program

. (Rasmussen and Carpen ter, 1971) contains — for this level of

career education -— an ‘“‘orientation to occupations’ segment.

-that is deSIg'ned to enable students to:

{1) Learn at titudes of respect and apprec1at10n forall types
- of work and for workers in all fields

(2) Relate@the subje-::t matter of each dlsclplme to occu-
pations . .

(3) Express their own mterests, aptitudes, and abilities in
several of the major career fields

(4) Make teditative chaices of career fields that they woulg
like to explore )

: (5) Know the wide range of occupatlons open to them
In similar fashion, the Oregon career educatiori‘ program ~ -
“The Oregon Way" — lists the following as the career- aware-
ness phase, which includes programs in the elementary grades
where the students will:

-

{1) Develop awareness of the many occupatlonal careers,
available

+

(2) Develop awareness of self in relatlon to’ the occupa-
tional career role . .o

{3) Develow.foundations for wholesome attitades toward
work and society :

(4). Develop attitudes of respect and appreCIatlon toward
workers in all fields

. (5) Make tentatwe choices oflcareer clusters to explore in
greater depth during middle school years
Goldhamrﬁ'er and Taylor (1-97)2) sug’gest‘ that theo:awareness
stage should provide for five major functions to be fulfilled:
~(1) Basic skills of learning and social devélopment

" {2} Examination of essential functions pertaining _to life

and the individual and socia! activitie% of human beings -

o

o N
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/ . %

: . (3} Examination of the baslc L'haracterlstlts of a person s
li{e in various sot.letles .

. (4) ['xploratlon of the environment and nature and how
‘ humans learned abour them and used them Cy

(5) hxplorau}“t of basic interesis and potentialities 0{ each
“ o child :

& . L3 ° 4
These examples, reflect bath the manner in whlch 51mllarltles
exist and the way in which individual modificatidns rrhgﬁt be
* & made. In this' context, these should.suffice; however, they
should simultaneously . prowde sound guidelines to the inter-
ested and concerned educator who is tfying to refine or redefine
a ]oc:?-l program. . )

Marla Peterson and*her associates in the- Enﬁcﬁme‘nt of
Teacher-Counselpor Competencies project include basic' con.
cepts that children in kindergarten through sixth grade should |
be aided in learning. These'concepts are catalogued as to the
affective, cOgnitive, or psychomator domain-and are presented

S in terms of six readiness levels,” : i

s

b

*  Careef Expioranon Stage . :

B

In refernng aonce agaln %o, the USOE .ﬁzodel in Flgure 41 .
we note that grades seven through nine are included in the
“carger exploration stage,” Iwhere it is intended that, students °
R be given an opportunity to explore in depth their chosen occu-
_pational families. Such- exploration .may consist of hands-on
experiences, field trips, contact with resourte people from busi-
s ness and industry, or observatlonal actwltleq related to occu: -
patlonal clusters. : , : .
. o again 1l1ustrate how dlﬁ'erent vet similar approat hes
. ) have oceurred, let us examine Portland’s career developme;nt'
program, which lntludeq an ottupatlonal explbl;atlon phase
that eonsists of -a: .variety of exploratory experiences of suffi-
o N t.lent scope’ and depth to enable studentq fo:

. . (1) Understand- the physical, educatlonal and skill requlre
. _ -ments of typical OCGleatIOI'IS ;

. . {2) Relate their own interests, aptltudes and ablhtleq to

o the regyirements of typlcal occupations in.a number of
A } career clusters
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3) Appreclate the zmp,ortance of education al,ld career
training as; prepardtion for a satlsfylng life

P

. {4) Arrive’ at & tentative career ch01ce in an appmpnate

field - . _ .

L3 N

At the state ‘level, many state educ‘atlon’agencies have

. either adapted or redefined the career\‘exploration Stage as .
o ‘found in the USOE model. The Oregon Board of Education, for
) example, has' includeJm its plan, “The Oregon Way;" a career

a

exploration program for middle school years,-usually grades .
slx or seven througli ten, where students will: ’

-(1)"gxplore -key occupational areas and assess their own -

lnterests and abllltles - -

" (2) Become familiar with occupatlonal claSSIﬁcatxons and
clusters T s

1

(3) DevéIOp awarenes$ of relevant factors to be con31dered
in deelsmn mak.lng ‘ C..

(4) Gain expenence ‘in meamﬁgful declslon maklng

{57 D.evéIOp tentative occupational plans and arrive at’a
tentative career choice

Goldhammer and Taylor (1972) suggest several functlons

with which career education prograrns ln the middle or junior
high school years shotld be concerned

(1) Coptinued growth and 1ncreased competence in the use
of basw skills .

(2) I:.xamlnatmn of a broad. range- of vocat'lonal .avoca-

Te

L

tional, family ﬁfe, citizenship, and cultural career.

«alternatives . )
-

-

-

(B)Exploratlon of several potcmlal personal career oppor- *

fugities \ ‘

-

(4) Development of Sl(lll‘-i and attitudes toward career
: cholces

(5 Prellminary selectlon of general-areas for future voca-
tional: careers

(6) Broadened knowledge of personaband educatlonal re-
qulremene's lnvolved in various careers 1

- ‘ : "

.

- - - - L}
T -
. :
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m Exammatlon of humanlﬂhd’s value and belief systefﬁs, :

]
N »

-, . As the ‘USOE model and other representatlve models (to be
discussed subsequently) indicate, tareer education cofisists of
a total sequence-of. activities — not of several ufirelated parts .
_Thus it would be fallacy to thirk that any one segment shown
ih the upcoming models is more or less lmportant -than any
» other, for* no segment can properly function in the absence * -
of the others. But w’hlle all segments are import#nt to the total
‘process, it must be recognized that as the léarner pi’ogresees
s thrOugh the sequence, the carter éxploratlon:sta.ge is the plvurl\
point ‘heécause it is ‘during this ‘stape that the leamer begins to
- narrow career choices and to focus more clearly on areas of
> preparatlon It is vital, then, tHat career education -practi-
tloners -and program planners ensure that dufing the mrddle or ‘.
- Jumor high school yeafs, students are aware that this segent* %
is truly significant and not-just something tossed in to 'fill up-. _
s the hiatus between elementary school and- high school

o

~

Ca;eer Preparatwn Stage S . T e

A
Within the usoE career educatlon mogel, grades ten -~
through twelve are included in the*"careér preparation stage.
5 . . During this $ime, students grépiven the Opport’umty to acquire . -
the necessary entry- le\{el Xompetenciks in their {fentatively) -
.chosen occupational field or to become prepared to enter some; °
. : form of post-seconda'ry educatianal program. In the Pont]hn?
.program; this stdge is termed " ccupatlonal preparauon " and
is, described as consisting of programs that, according to Ras- |
muasen and Carpenter (1971), “provide students with m-depth !
mstruction in occupational skills and knowledge sufficient for ~
efféctive jobentry or advanced 6¢cupational training.” Occupa- ’
tional ‘preparation programs, in the Portland approach, qhould
o enah)e qtudentq to:

-
»

“ (l) Pegform the tasks basic to one gr. m,,ore occupations ‘to -
- standards of accuracy and speed that will quallfv them
. for emplovment in an entrv level }ob o . -

(2} Rghne or tonﬁrm their tentative career chotces; '..'

. e (,%)‘,Acqulre ‘occupatlona‘r sl-él:lls knowledge, qnd under-. .
. =“standing sufficient’ t6 appretiate ‘the need for and'to -
- : S T L e e :
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R pursue more advénced OCCUpatlonaI trammg oﬁ a full
.,{\ -*\ or part- tlme Basis

e (4} Learn: acceptable Jjob. .atgtudee and appremage the lm-
C - portance of théir oc patlon and staridards

1 '

Oregon s state educatlon agengy (the stite’s Board of Edu-
. .catien) has lndicated that the .occupational Stage shoulH Be
. 1 centered on career cluster programs in eleventh and twelfth
Lo grad'es, whe!‘é students will: . - por .

o (1‘} Acqulre eccupateonal sk:lls and knowiedge for enﬂtry
. .+ level émployment or advancedgocmpat;longgmlmng
’- (2J Tie a majority oflugh schéol expmences ity generalk,
. ized vareer gog}s :
(3) Develop af.ceptable jeb hai:u_ts o
(4) Be involved 1 am- c00perat—we"ﬁork experlences an\d hav’e

.’ an opportunlty to be a member ‘of a vocatlonal yot}th
organlzatlon Lo

- [

R

‘Goldhammer ar?d Taqur (1972) outline séveral major “func-
" " tions of the semor hlgh school (which they see as tenth threug‘h

twelfth grades): | \ .
(1) EmphaSlS on contmuous reﬁnement use and appli
e, catlonxof basac skllls : ) . Co e
N 02) De\celopment of epemﬁc knowledge and skllls needed "
. o « for family- 11fe avocathnal CIilZOI‘IShl}) rand cultural .
. -f‘»‘- ca}reere\ C P

u(3) E Xploratmn and persbnal testing of avo#ational career

o3 opportunmes “within the Spect‘ﬁc cluster or area: .
b

.{4) Selection of specific carger and initial preparation and
* . expioratlbn of gﬁ_st +high school preparation potentlzlib

- LI |

(5) l)evelogmem Ofsome Salahle Skln‘i

*  These Qhould ‘also be valuable both to career educatlon plan- ) L

ot

netrs and to program personnel. S ’ o
" Post- secondary Stagk TN .

B "' FPhe USOE model is not only’ dlrected I.’dwa;'d etudents from
kmdergarten through twelfth grade, it also mcludeg those whd .

RIC e g '
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i -8,
" will be ex1t1ng scheol and enterlng the world of work This in
no way implies lack &t-concern for those who will have addi-
tmnaLschoolmg, for a-student may exit secoqdary school and
still participate in a 'technical education program, a four.yeap -
. college or umverslty, or some qther academic or military form
S0 of education. In any case, it.should be obvious that success in
+ ' a post-secondary - program will be predicated upon “the totality
« 0T . (and degree of suc;qess)- of the p‘recedmg K-12 program.
. . Jements of career awareness, explorition, and prepara-.
S tlo { dlso exist in the adult phase of t.he'prggram with basic .
. - . - .differences of. phllosophy Adult programs rest upoen an indi-
N v1d ual’s previous experlences and activities’ ‘that were meamng-
ful whereds the K-12 progiam developa these experlenceg and

.. activities. [t isalso essential thatiadiits have ﬂexlbxllty imentry . !
« » 7" -and exit df the program so that their needs are better served.
v - Thq :adulf, phase -of .career education holds the promise of
: : makmg the time-honored expressmn “lifelong learning” a- -
reahty in our technologlcally oneﬁted society. . .

" " In'the Oregoé approach, the post- sécondary effort is called

“ occupatwnal specialization”.— an apt description. It includes -
community colleges, apprenticeships, vocatiomal
- and ‘tech lCal s¢hools, and four-year collegeg-and umversmes
amework, Oregons leamei' ere to:’, -,

(l) Be lhvoli/ed in dei/elOplng speclﬁc occupatmnal lmowl-
edge and preparat:on in’ a specialiged job-area

(2) Have, theh opportumty to form meamngful employert

c » emplovee types of relationships |

Be. pl‘O\;‘lded ne.cessary retralmng or upgradmg Sk)lls

i

=
-
-3
-2
=]
&
w
X

R ‘A ong ed ators, someone once sald there isa * semant-lc.
loosqness Aclth gh’ thlS may be true. throughout gducation, , .

LT wlth models, In some instances, they are’ percewed as being

: mipiature, scaled -down’ réplicas, egact m,,every detail, of some =

" .object.In other instances, they are used to portray in some 3y
T fashlon ldeas, concepts, procedures, systems, and thve hke

~ - . 1

o .

SO AR

&!
- ) . _]
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"i- .. The UsoE modél gave usyboth a proCeduf'e and a'system In 4
which career education might be mcorporated into a totat
education system. Those described in thlS section give similar
idggs and proeedures on how career education “fits} into ﬁ\e

" tota edu{,:ation system..No one model for ca eer eclun;a onis -
J'kety to pr.ovlde all of the, answers-to give™Situations. here

" v%él; always be umique circumstances; and ‘these ‘will requlre

ptation or modification of the basic models. Those préserited -

* here serve to assist educators who are to be the pract;thners

" . of career ®ducation ini perceiving ways in which models — de-
\ signed to meet néeds unique to each situation —~ may be greated.

i.l

. /\The Oregon Mode-i . . . -

“ n .many resppcts the@regon model (Flgure 4.2) is llke ,the
UsoE model, for they both are in* pyramid form -(albeit, one is
' inyerted) —each showing the progression of the student through -
the -school years' of career education.'While the usoE madel
seems to portray a constant broacleni.ng'of learner options,«the *
Oregon mbde}‘portra.ys a movemgnt — in a series of demsmn- AN
. making points — that lead to refinement and spemallzatlon as : < |
'the learner proceeds through the sequence. Both concepts. )
{broadening and movement) are majer goals ofscareer efluca- . -
tion. The slgplﬁcance of guldance and counseling is stressed q\
. in the Oregon model . - : - . '

- +

Tk b f L I
The Nevadq Mode! ER Y I : A T

* ». While -séveral , stats education agencies have\tlievelopecl TS,
. “models s]mllarLO the yertical schématic used.in Oregon, others,
Hl;nng their own process of “sorting out " have depicted career
education in many different’ ways. The Nevada State Depart- X
? ment of Education, for example, has developed a series of: Venrp -
o 'dlagram type conceptualiiataom to portrav career education. * - Tk
v The first of these, shawn in chapter 1 (Flgure 1.2), is intended *
.~ to focus on thedearner withif” the “‘real” world. The model’’,
illustrates that the four learnmg’ enivironments (school, home,. R VER
commumfy,‘a-nd wofkplage) not“only mt‘errelate they aredn’ ¢ o
*fact dependent upon one ‘another,
N For purposes oTclarlﬁcatlon the Nevada State Departme .
*of Eddcation ha"-; inclyded the folloWlng deﬁmtlons for use w1t ' '
Flgure'IQ “ . L

o - - Lo , =
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Figure 4.2. Career Education — The Oregon Way.
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() Beal world: «The universe of human experience affect-
- lng individual life-styles; everythlng that con.trlbul;és
" to human development, !

(2) WorJzR_gce The areag where one perf0rms labor, tasks,
-or duties whi¢h affard people their accustomed meahs
of hvell.hood or results i in personal satmfaotlon

{3) Community: An mteractlng population of various- klnds

\ ' of individuals in a common location, llnked by common

rules, laws or values

£

(4) Home: A place where a person llves either alone or wltl‘l
others - 4

=

-l:')) School." A place for formalized teaching of persons ,

through a series of structured experiences - :
’ "
(6) Learner: Any person * -~

- Two companion. diagrams, also developed by the Nevada
State Department of Education for use in its career education

- effort, are shown if Figures 4.3 and 4.4. The former i is intended

)
to illustrate the interrelationship of experientes, occupations,
and subject matter areas in the educational arepa, while the

latter B intended to depict the several stages of careet edu- .
“cation. ¢ T . v '

'.’,_ " e

The Ohio Model ™ *, = '+ .

b ]

In Ohlo the catreer education effort.is. descrlbed in terms
of career development and tllaje inodel {hat has been developed

by personnel in the Ohip state education agency to depict’
_career edueation is termed ‘Ohid’s Careén Development Con-
tinuum.” The Ohio model is illustrated in Figure 4.5, and, as’

will be noted, portrays the process of career education in a

. linear (horizontal) fashion, proceedlng from klndergarten

- through the post-secondary (adult) years ‘ , _
The Ohio career development program (career motivation,
orjentation, and exploration) is intended - £8r all students in -
. kindergarten through tenth grade. At grade nine, as the model
indicates, some students become involved in & “occupational -
twork adjustment program,”’ while others may participate in’

an‘“oc upatlonal laboratory.” In grades eleven and twelve, stu-
dents ]:\‘artlclpate in prog]-ams des:gned to equlp them wlth job-

| o 104,
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- _ Figure 4.3. Career Education in Nevad .

[
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-

-entry skills] necessary requirements for ‘specialized training,
- or those requisites needed for college entrance. - '

‘ The Michigan Model o P R

In Michigan, the concept and process of career education -
" has been depicted (and labeled) as a “Tree Model of Career
Education.” This is illustrated in- Figure 4.6, and portrays the
“in-school” components of career.education (self-awareriess, "
"career awardness and’ planning, and academic and vocational
_ educaion) as the roots of a tiee. The trunk is related to occu-
. pations, while the branches (life roles) are supported by “con-
: ¢ tinuous education.” The Michigan State Department of .

Y
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Educartlon has also developed ., chart or modelxin which the
»‘components ‘of career’ educatlom 4re’ depicted ‘as shown in
. Figure 4.7. : e -

- The Miss';'ssippi Model ' A

. In Mississippi, a-model for C@reer education has been
. developéd not'only to show the sequence of activities in which
o i the leamner'would be involved, but also to show the’em hases
kJmethods and techniques consldered to be necessdry: in éadlng'
- the learner to"a rewarding life role. The Mississippi‘model,
ilustrated i m Figure 4.8, also portrays the several avenués open
to learners, befdre as well as- after graduation from high school .
' ‘AH of L’he aventies lead eventually into the world of work L s e,
, L TR | S

Secondary
Spetnzation

N

1

Conbinving Education
Further Specialization
k-]

Flgure 14, Educat;onal Levels and Career ) '
Educat.ion in Nevada
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For: Wisconsin's' toncept of career educatiqn, the state’s.
Department of*Instrygtion créated a three:iged mode! (Fig- »
» ureid.9).. The key elemen]:S'(cme at,gach an are (1) self, (2)-
tld of work. |
: \the relationships arfiong sthe key ele-, =,
ments must Be ‘considered in the process of career evelop- \,.
fent. Alsojit Shows that there is — during the progess —an .
“emerging self” with some kind‘ofn“vdi:at;ioﬁal‘,identity.”. This ., "~
emerging self wil), through ratippal decision muking, cause
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other relatlonshlps with the key elements to emerge The deﬁ-
nition given to ‘“self” is: “How one person perceives himself in -
relation to his '1nd1v1dual characteristics ang the relatlonshlps,h
he has with others wlthln' hlsnlntemenlrw environment."

The. K angas Model

In Kansa§ the concept-of career educatr‘on is percelved as
being a developrhental pyocess — one that, beglns with a formal
educatlonal program { dergarten') and extends through the
adult years 1nt’o the retirement years (Flgure 4.10). The model
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. o P [
. graphically indicafes that an individual’s lifetime career in-
v volves four closely related compenents: (1). self {2) resources, i
e - (3) work; and (4) leisure.. For each of the componénts, ule
' process of career education will lead the individual from ware-
' ness to action. More importantly, the’ model shows that K
. through the process, the several interrelasionships should be.
constantly considered. - .

3

v - + .
- " . - -

The Georgia Model e w .

While' the Georgia model shown in Figures 4.11 and 4.12
does not look like the models previously discussed, it Hoes
. illustrate a system for career education. As shown in-the first

model, the necé'ssary elements of career education are placed

along .one axis, while the various learner levels are ‘placed °

along the other. This grid can then b@ used to 1dentlfy where

- particular activities should occur. In the char! in Figuré 4.12)"

" the various blocks in the grid' have been filled ln‘wlth sSugges+s .
tions on which activity is to be done (“programs”) and sug-
gestions on who ("staff” ) is to be responslble for the particular

o activity, .. N » .

- L f .

TheAIabama Moa'el e o, o IR

n

The Alabama mpdel is constructed in stlll another manner.-

. . Itshowsa continudm from kindergarten throug‘h twelfth g'rade
: {Flgure 4.133, and-also shows the basic elements of career,edu- '
. cation and what each element is intended to produce. This
-, model, as did others, takes the child from tRe self-awareness.
’ %ﬁ, to “self’” and “sqcial. fulfillment.” In the center columng '
¥shown’ the elefnents {influences) that sufround the child as . °
- he ok she gontlnge%throu‘gh the ceree‘l: educatlon process. . = -

-

AN

Y

¢The Leuisiana Moéiel

The model for career educatlon(jhat was developed for use
in Loulsmt‘ia (Figure 4.14) is 4 sequential plan» The several
stages, or eléments, of career education are indicated. The.

- _model also mcludes the process needed for each of the six
~ stages deplcted Informatlon and experlence, the ﬁgure shows,
. " will lead to self- development which in turn will léad to indi-
vidual success in each. stage — with the extra bonus of b healthy

- sense of well- belng .
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Figure 4,13, Alabéz_né’s Elements of Career Education
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.Summary . - % __— T, .
We have attempted toq illustrate, with the help of career-
o ducatlon models of vanoua states; how the concept. of career
* ..education’ has been interpreted by educators and lay citizen$

¢in selected sta;es The usoE model gave us an insight into how *
thig concept is viewed at ‘the" national Jevel.- The similarities
and yet differences were indéed noticeable. ( hasten to add -

" that. differences A4re attributa"tﬂe to the fact\that local and -
state statutes, regulations; policies, or interpretations of- need&
are often th&:letermmq)g fictor that creates these diffezences: )
Yet it isreadilv_evident that a procéss for career eduéa tion has -
- been established by these states and contdins the basic_ele-™
ments: awareness. exploratlori and’ preparatlon ‘

. O \

Tnsfmctwnal Models for, Career Education -

1

Proeess and ¢ontent models have been d&scnbed ,above and-

- curriculum models were discussed in cilapper 3. We'now turn %

- . L -
o v .. . LI -

L
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our attention to how —in what instructional mode — career '
education might best be presented to the learners. For this N
, purpose, USoE has developed four models, thiough research
and development activities, which are intended to. facilitate ;
career etlucation goals. In August 1972, these models were |
transferred to the National Ipstitute of:Education, since most
of the research and development resp¢n51b111t1es were to be
' *gwen to this new agency. The models were ong‘lnally conceived
X . ‘'of as’a tool to: (1) investigate and test alternative hypotheses N
on the dellvery of career education, and (2) design and develop
prototyplcal career education programs congruent with e ch
of the various hypotheses, © . . _ .ot

\ o ) - is g

Model Ir School-Based Career Education o Ql ’ f

i ) I i“ EH

. z‘_" In the school- based model of career educauon vthe intent "a

L was te develop a system in which learmng experiences would

N ' be more relevant and meaningful for the learner. To accom- -

P plish this purpose, designers of the system. realized that learn--

' ing experiences imust be closely related to the objectwes of '
career education — meaning that fundamental changes’ would Y .
be needed in the curriculums of public schools. Ohio State Uni-»

. versity’s Center for Vocational and Technical'Education had e

- the respensibility of developing the school based career edu-.
cation model.

In 1971, the Center contracted with six local sc¢hogl systens
throughout the nation to further.gevelop (and infuse into
their educational programs) a comprehensive carger education
model, These six school systems — Atlanta (Géorgia), Hacken-

. . sack (New Jersey), Jefferson C(_)u'n;y (Coloradg), Y,0s Angeles
, (California), Mesa (Arizona), and Pontiac {Michigan) — were
) to engage in what was percewed to be a five.year, four-stage
: effort. , »
The objectives of the .school-based' career educatlon mode}
* were that an education system would be developed and tested
. which would develop in students:

X . 1y'A comprehensive awareness of career optiops
; 2)A ‘concept of self in keeping wfxlfh a woi"k-oriented 50~
o ciety, includihg positive attitudés about wo‘}"k, school,
e Q ! ’ * " ' e s 7

' SRR i
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o
-~ and qoue'ty and a sense of satisfaetion resulting from
suc (.ebbful experiences®in these areas

'/ " »A. Employment . '
A Further study and tramlng )

?‘&i\ onal characteristies such as self: -respect, 1mtiat1ve
E resourcefulness .
-t s R
“ e (" .+ Stage | Career awareness~
‘.Th (K' ’)' . ‘_ -"
Stage i Career motivation
. (2-8) )
t ‘,1' v ' r
» ?’ Stage Il Career exploration .
N - (5-9)

- - ]

:“'_.-T - Stage v . Tentative career decisions . S

R - [ @10
% StageV .  Acquisitionof careersentry -
<F T skills (@42 different . o
- programs) .

[] L}

o v
~Stage VI« Career entry

B. Specialized study and training
Employment . .
+ Further study and training
LW . .

-

Each stage requires; .

Information -

‘Experience Which leads to: - ©

+ : First-hand personal

’ learning
» WhicH I¢ad's to: 4——-——"'"""_—’—
| .
Self- deveropment—--______T__’_Which leads t6-

-Which leads. to:‘_’-_,,__.——-*=|nd|\|r|dual success

3
A heath sens&’ﬁ? weli-béing ’

Flgure 4. 14 Career Educatlon in Lomswna
v An Experlence-Based Sequential Plan

.
¥
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CAREER ED UCATION:

. {(4)/A realistic. undemtandmg of the world of work and edu-
cation which assists 1ndw1dualq in becomlng contribut-
ing members of society -

(5) The ablhty.to enter ‘employtﬁent in a selected occupa-
tional area or to go on for further education

Such a system it was hoped, would serve fo (1) increase career .
opthns of students, (2) assist students in maklng decjsnons
regardlng careers,_ and (3) prepare, students to enter su:table.
employment or go on to the next level of education. .
. The conceptual model of comprehens;ve career educatlon‘
in Figure 4.15 shows the heavy emphasis placed upon guidance,
. -even in. the elementary grades/ In addition, the participating A
.® school systems and the Center for Vocatlor(al and Technical ’

Education in Olio have listed eight elements to be 1nfused into '+
. all courses at each grade level, with their antlmp‘ated, outtomes:

Fs

.FRIC

»

Career Education” Elements »

Career awareness — krtoyuiedge of -

‘the total spectrum

Self-awareness — knowledge of the_
components that make up self

Appreciations and-attitudes — life
roles:*feeling toward sell and
others in respect to soc¢iéty .
and economies +  «

Decision-making skills — applving
information to rationak processes
10 reach, decisions

L}
+ Econoiic awareness — perception of
processes in production. distri-
biition, consumption

Skill awareness and beginning com-
petencies — skills: ways in which
humans exteiid thelrﬁ)eh'nwr

Employable skills — social and
communications skills appropri-
-ate to career placemerit -

.
Eduecational awareness — percep-
tion of relationships between

education and life "\

From these eight elements,-there have been developed 32
Themee. -ahout fifteery hundred goals, and three thousancﬁbe-

Element Outcomé

Career identity — role dgsroles’
within the world of work

self-identjty — know oneself;
consistent valugtsystem

Self- and social fulfidment ~
active (thus satisfying) work

role AR

Caréer decisions — career direc-
tion: has a plan for career
derelopment

Economic understanding — solve

personal and social problems
in an economic environment

hmplm ment 'i]-(l]]s — competence
in performance of job-rélated,
. tasks .o

(‘areer pla( ement — emploved in
line with career development
‘plan *

Educational identity — ability
to select educational avenues
to develop career plans
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Career {Nonbaccalgureaté)
Ed_ucation . Programs

. M=

&,

A B ) o - -

\ Intensified guidance services/Placement
AT = <

- Ls
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' Figure 4.15. A Comprehensive Career Education System T
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I

be made available to-schools. ~ * . i
. : _ .

Model I .EmpLoyer Based—-€areer Educ,atlon

K o Tht' employer basecLLareer educatipn model qeeks to qerve

<, "¢ vites the necessary. lifetime skills’ via afrangements with the
A . busmess ‘and mduqtry community and the schools.Career skills

—., develo;ﬁnent is bemg aLcompllshed in real-life’ occupatlonal
‘ settings by’ b iness and indastry, with the school_s being

intended as a prQVlsmn for personalizéd education experience
“through €xisting . currlc lom and actual work through adult

(1) To prrovide alternatwe educational progra.m “for stu-
" dents | In an emplover baged %ettlng -

~{2) To unify the positive elements of achdemic, general,
-t . a-nd vocational curr iculums lntoa comprehen'iive career
T ’ eduwtlon program. .

v (3) To increase the relevanceﬁof educatl,on as lt “applies to
. the world of work - U s

- . “ticularly by involvings public dnd private .employers
more directly and signifieantly in edﬂ'tatlon -

The emplover based modet=wvas coffidered a ﬁ prlérity" by

the National Institute: of Education during ffis¢al vear 1974,

- Contractual arrangements have been +gad test it by con-

*. .+ ‘dortia of public and private businesses and other organization;‘,,
: ln(.ludmg set’eral of therregional educational laboratories. _

‘v

-

. .Model III: Hame- and Commumty Based Careel:;
* ;\ Educatiou .
eoY . P
o The home- and commumty -based madel is design'ed to pro-

the: hgm‘e as a center of lea rnllnnghls am will assist adults

a aLtl\ntle% that are mana ed by emploverq. The model has four

) To broaden the base of communlty participation, par-

} Wide career options to’persons eighteen 5 years of age, using.

. havioral objectives. The injtial prodmt&, of this effort are to

secondary school students through an optional out:of-school. .
program..A program format has been established which pro; -

& 477 responsible, for & rélated academic training. This model is -

-,
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m identifying thelr a,spiratmm and in'm

hilities, experlence';, and- motwatmnb to elect ahd® progress

. through an appropriate edut“u(mal program, These proglams

will rely upon mass media foukd in the h('m}tﬁ‘::':-u.ich-as televﬁzion
and radio, and those that can be brought intp the home, such

" as videotapes and casseftes. Career clinics within the com-

”

.

-

-

. I. fitness. "

munity for appuopriate career Lounsel'mg, are. al‘;o to be_

atvailable. . . ‘
'The objectwe of this model is hve.fold

S
+

ll} To develop educatlpnal delwery S‘ystems for the heme

and the comn\umty

3} To estabhsh a gmdanoe and Gareer pl

‘ . (4f To develop workers who have greater cnmpetenmes e

- (5) 'I o enhance*he quality crf the home as a-leammg center

& - 1=

Model IV: A Rura[ Resident.iar Model

s

This model is being deyeloped by the Mountam—Plams
Education and Econorgic Development Programv lr_lcorpo-
rated, and is located at Glasgow., Montéana, on the sife of a

* deactivated Air Force base. The model focuses on providing

rural disadvantaged families with the necessary employineht

‘capabilities, on providing leverage for economic developmént '

in the-area, and on improving family. living. Families are

selected from a six-state region’— Idaho, Montana, Nebl‘aska

“North Dakota, South Dakota, and Wyommg

The program for this model i built round the needs of
each family,.based upon information from interviews; personal
. data; famlly interests, needs, arid aptitudes; and. available

Lhmg Lhelr capa- g

efit system f "‘#.
asmst md'w]duals in occupatlonal and re ted llfe roles '

’

resources. Families are expased to ‘a program which leads them .
through occupatlonal awareness explurétlon and preparation -

s the areas of tourism, public services, and health. Additional

. ytraining is centered _rQund family activities such as money’
.. management, food planning and, preparation, persongl groom-

ing, home planm arld care, health gducation, and’ physical

. A W
. te % oy

Tt Providsd by ERIC

EM' e g -
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i o ' Career Eﬁc&t:on Components
,; j o " In grder fdr Tocal edycatlpn agenc‘ho 1mplement career ‘
' - . education, they must be required tQ revipw their fmlsslpn and .
S restrut'ture thelr Lurriculums, Top prlo.ri'ty must be given to ..

Lo changmg the ttltudes of staff and p-rowdmg adequateé’ ume
* for them to de p‘Currlq,ulums A wew role will evolve through - .
c90perat1ve efforts of the- commumty and the schools, and nt
v .eareer ceducation ill h’hve" to-Be, moved ‘inito” the mainstream
. oﬁthe educatmnal proces§. To accomplish this taskyHoyt & al. .«
s (1974) have 1dent1ﬁed five' necessary com,ponents (l\ the class-
Lo room teacher, (2Pyocational skills training, (3) career develop ’
' ment,(4) the home afid family, and (5) t‘he workmgﬁommunlty :
Theé following ig¢ussion, demonstrates how the five, compo- . .-
nents should faclht,ate the mtegl'atlon ‘of career education into.
the education system _ e .

a4

, v o Vo e
N The CIassmom Teacher ’ U L e

.

‘ toursd\at évery grad&level emphasize the appropriate -career

- implications of the particular subject being taught: With this
“-carger educatloh emphasis; relevancy will be added to other- _
w13e abstract academlc subject matter, and the potentjal for <

**'more )eﬁ'ectwe employment skills ‘will be redlized. Ft will be )

Voo (ii:qr education- asks“that every classroom teache}r in every
1

: "possipje for all teachers to ariswer. the. ql.lestlon Why do we
‘ ) téach r what we teach?- . A
Hoyt and hjs assoclates have pomted out that career edu-© A
_ .cation 1S not inténded to miriimize the u'nportance of the sub- .
PO - stantive content which teachers seek to help students learn,
S byt ingtead i1s a-way te "help studgnts learn more of the con-~
’ © tént. It may. be appropnate to” reorganize the educational* "
4 . * content in such a mannér that all students see thé relation-
shlp between education and making a living, *
" Career education may. ask some classroom teachers to
,modlfy' redirect, or reemphasize certain efforts. To the ques- - .
# . ° tion — “What o4oes career education expect the classroom
teacher to do?” — the followmg seven points.are significant: .

i

(1) Career education expects teachers to embrace careey
educatlbrr and adopt its bas::c%assumptlons and goals. &

R

£
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- It -asks teachers to search their own eonscience, their a
] " professional convictions regarding the reasons why they
have chosen to teach, the current conditions existing :
in their schools, {1 current needs of their students, “
“ and the rapldly changing needs of society that have - y
» resulted in the' current career education emphasm

(2) I,t asks classroom  teachers to become aware of and
knowledgeable about the career implications of thesub-
* stantive content they seek to help students learn. This
- . may oall fér extra time an:a effort on the part of the
. teacher, since few know about the “real” world of work,

g ) having spent their workday in the schoolroom

-

(3) Classroom teachers must seek out and capita llze upon e _
the wide variety of means available for emphasizing the ‘)
careér implications of.the substantivé content they seek *

to .help students learn. Students will begm to learm
through experiences that pertain to a career or cafeers. 0t
“New teaching strategies w1l1 be needed to lntroduce ther . .
* career, implicgtions to. sfudents in an 1nterest1ng and 7 e

' mea nlngful approach.

N

- -

(4) Career education asks the classtoom teacher to empha-
Size these implications m ways that will brlng dignity
to all honest work and to all workers. Students will see % -*
themselves as prospective workers and will see work
-itself as a positive aspect of our society.

(5) Classroom teachers should emphasize career.implica-
tigns as @’ means of motivating students to learn more
of the substantive” content the teacher is attemptlng to
“teach: This apyr@ach should add to, not detract from,
the opportunity for;,students to learn the subject mat-, *
ter. Students should be further motivated because of
the relationship hetween what is belng taught and its
meaning to them as potentlal workers. -

o

i

l’B) Career e(iucatlon asks the teacher to seek out and
capitalize upordfftooperative actlvmes lnvolvmg the ~
efforts of several teachers, or the ‘entire téaching staff .
of the school, in order to emphasize career implications
to st‘ug;l_enté. Results of thesesefforts will be a cuiriculum
L3 N ' a

e o . oAl
\)4 ‘9.' = ) *
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which ig articulated from grade to grade, using the -
gths of the teaching stalf.

{7) ily, the classroom teacher needs to work coopera-
tively with those charged with responsibility for the
other career education Lomponents Teachers must seek

. e ways of working cooperatively with other teachers, the

Lo business-igdustry-labor commumty, counselom, other

S . wpp;ﬁ'ﬁng school staff, and parents. By bringing te-

. gether these.components, teachers will find that learn-
ing will become meaningful to ajl students.

This curriculum component does not attempt to .':{Hd more
‘content; rather, it is intended to infuse career implications
and career information into .the existing curriculum. In order
to achieve this infusion, in-service educatiph will be needed to
acquaint’ teachers with the concepts of ¢4réer education. Ap-
propriate time should be available beyond the school year for
teachers to make necessary-adjustments in their -::urrir:ulum.
thus capitalizing upon Loﬁgnity and reference resources.
Also, modifications will have to be mate in teacher education
programs if future teachers. are to be prepared to r:ope with
dareer education. . - . ~

"/

-

Voeational Skills Training ! : -
. <D

“This Lomponent of carger education is pertelved as bging
JAnfused into the present curriculum by all classroom teachers.
Vocational skills training is intended to 'emphasize the concept

.~ that whenever one is acqudring skills related to a proposed area

+  of occupatisnal choue. he or she is engaged in vocational skills -

. training. - J - ’

At the Qleme.ntary level, the student is helped to become

-« awareof the or:r:upatlons in the comm unlty.. The pnme purpose
at this level is to help students become aware of the occupa-

tional world. to help them become’ familiar with the values of

a work-oriénted society, and to incorporate such values into
their personal value Structures. Students should. be motivated
by parerits and by using various commurrityfresources in the

effort. C .

Vocational®skills training at the junior high school ]evelu

has as its prime purpose teaching students the basic vocational
S, ,
+ - .

~
- -
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skills which have.applicability to broad families of occupations.
These experiences will help students decide, from among such’
\ broad families, those that. they might wish to pursue during
{ the senior high schaol years. Students should b@ermltted to
explore several of the ﬁfteen clusters. -
Vocatlonal education is a part of this component. The tradi:
tional vocational education programs found at the secondary
~school level must be expanded' to provide entry-level skills -
development in all fifteen clusters. In addition to manipulative
skills, vocational skills should include knowledge, communica- *
tive skills, work attltudes computational skills, and. human
relations ang other leammgs Upon completion of the secon- -
dary level, students should possess the skills necessary to‘pur-
sug their career choice thrdugh avenues of employment, com-
munity technical colleggs, or four-year colleges or universities.

[

. ) ‘
Career Development _ e

a8
This component of career development is of importénée -

because it involves the guldlng and shaping of one’s life. The
term “career development’ refers to the total constellations of - .
events, circumstances, and experiences of the individuals as °
they make decisions about themselves as prospective and actual

. members of the work foree. In this situation, guidance and.
counseling will take on a=mew emphasis. Informal counseling +
may be provided by all‘classroom. teachers, with the formal
aspects being supplied by guidance personnel.

Career development must be fully understood before it can -
..be carried out. Hoyt et al. (1974) explamed the basic nature
"of this component in the following: . kN

v

'(1) Career development is a lifelong process which begins
early in the preschvol years and continues. for most -
individuals through retirement. )

(2} Personal choices are takmg place on a continuing baS‘f
throughout the' llfe of the individual.

\ (3) Occupatmnal ch01ces are expressed in many forms and
with many degrees of firmness and insight at various

- times in the life of the individual.
" "o . [ . ~
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15) The prime goal of dareer development liés in its process,”
not its end result. The impbrtant thing is that the indi-
vidual chooqes 'not at the individual vhooses "

L4 . -

.(ﬁ) The w1sd0rn of career chyice lies in the extent’ to which
and the basis on which it is a reasonéd choice, not in
the degree to which it seems reasonable to othérs.

Through career develepment, students will be ‘making
appropriate career plans. Programs of study will be arranged
to fulfill the student’s career plan. The end result will be stu-
dénts better prepared upon high school gratluation to pursue
their career plan through ernpluvrnent community ortecfmical

.colleges, or four-vear college and meet the demands placed -

" . upon them by society. - o . N

Y ’ . i 4
P -

The Home and Family

The hom& and family can be of consideraBle help in further-.
ing educatipnal objectives. It can also help schools achieve the
goals-of career education. The capacity of parents to influence .
the child’s attitude, planning, and coping behavior should'be |
recogmzed and u‘;ed as an integral part of the edu?ational
process. '

Parentq can shareé ‘their occupational roles with students .
through classroom and oh-the-job activities. Few students have -
a good idea of the specific nature of their parents’ occupations.
Classroom teachers and counselors shotild use parents as re-
sources in the curriculum. Schools could; with the proper
approval of emplovers, have the opportunity of using the occu- -
'patlonal facilities of parents for student learnlng activities.”

Through the combined efforts of the school and parents, a
» new dimension will be added to the claqsroom, one that will »
have the endorsement and reinforement of the educatlonal

objectives of the home and family. : :

\J‘ . v . -'_,.- (\
) 1o o
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-~ Contributions of the Workillg‘ Community
The classroom will bé extended beyand the four walls of - - -
the schioolbuilding through this component of ¢areer edLycatlon
Business and labor must becorne an integral par; of the cal‘eer .
*” education program. Provisions should permit the students to’
be active through’ work observation, work experience, work
Cﬁtudy, and ctpoperatwe educatlon programs. Also, commumty.. .
bpel’sonnel might be mémbe ‘of ; a, career educatign advisory’
" committee, which would p ovide ” input into the education
agency. The commumty might provide resource personnel and
matenals to assist classroom teachers in giving career unpll
cations to theit existing curricutums. Finally, exchangé pro-
R grams between schools and the eommunity should be arranged
y to provide the classroom teacher experignces which will help |
relate subject content to the w&rﬁmg world. Throtrgh ceopera-
tive efforts, students will become prepared employees with the. "
skllls to make them productlve successful, and,gsatisfied mem-.
bers of our working society. : H

- L e
» L Summary : . e
‘ ] \

Career edlh‘ﬂon 1S & com prehenblve effort to integrate con
. cepts into the exlstmg curriculum of ‘our educatlon system.
"Programs will/be restructured raund the theme of ¢areer devel~
opmen t, including opportunities and requirements in the world
of work, A blending of vocatignal, academic, and 'counseling -
activities needs to be achieved.’to provide relevancy-for stu-
dents to help. them see the reldnonthp to future career goals.
Elementary grades will be organized round the wlde range of
occupations in our economyyand the associated sometal’ roles.
‘n the junior high school, stu%nts will prepare for tHeir chosen
career cluster with opthgns available to them upon graduation
in the areas of employment, community technical colleges, or’-.
four-year colleges or universities. These efforts can be'reached
oply through involvement of every cldssroom teacher’s, provid-
. ing vocationa] skills training. Assistani® is needed from guid-'"
- . ance personnel in the area of gareer-dewglopment far each stu-
dent, along with cooperat'rve efforts of fihe whole community.

-
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'Flnall\, parent involvement is essentlal be(atl%e of parentb
influence on attitudes and hctions of students.
The models. elements, and charactenstics presented in ;hlb
(haptel may serve to prowde additional gUIdelme‘-'.-and insights
o for EVEWG’()]‘IEHLOHLGI ned about identifying or, develOpmg ways
to achieve a more meanlngful and more rec;ponslve eglwu(.atlon
Ut system. . . ) ® . _
‘ c : < Sy
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. pose, or gohls. Many such
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‘Education -

Ca}_eer . (;—-

and the State., ¢
Education Agency

David L. Jesser. c . -
E. Niel Carey»

0

The rationale for career educatcion,fas it has been presented
in this book and elsewhere, includes an impressive dist of’
human needs and societal prob]ems- which may to a'consider-
able degree be met or solved by directing proper attention to
the career development of individuals.-The hufman needs in-
clude: the need to know about one’s own attributes and inter-
ests — which_have both potential.and implications, for caréer .

- satisfaction; the-rieed to know in a meaningful way out the

broad range ‘of available® life career options;. and the need .to
be able tq make and then implement rational decisions, in-.
cludifig t.hoe;e related {o life career options and Choices.

While many cators 'and- educational institutions are
makmg Geridus ' efforts to meet. the human needs, there stfll-
remam in nearly every commumty highly visible signs which «

\are indicatiye of the extent or degree_to which many of the

Task Force. Maryland State Dgpart»’ment of Education.

E S s T

‘human needs remain_unmet. Throughout society, there are
students who proceed mechanically through the several levels
of .the education system with no real sense of direction; pur-

vl('\ students, dpon exiting “from tife
" edlicational aréna and entenng the.broader societal structure,
find themselves mcapable of deahng or copjng with the com-.

*Specialist in Vocational Guida_nce.and Chairman, Ce_lreer Education

— i,
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plexities of the “real world.” And society is then assigned the
responsibility of_ caring for their needs. -

In addition. in nearl¥ every community, the unemployment

rate of youth Lontmues inordinately high.— even though there
are many job openirigs not being filled. There are ‘of course
some valid but perhaps indefensible reasons for “this situation,
but most would seem to revolve round two themes that are
products qf the society: job stereotyping and unrealistic expec-
tations. Both of these result in frustration-and in some
" instances rather traumatic experiehces within the youth group.
But again,.it is society which ultimately must assume the
re5p0n31b1l1ty of caring for needs of individuals who are unable
to ‘cope.” .

" And indeed of equal seriousness m modern society is the
problem faced by the large numbers of*adults who, after having
worked for many yearsy®duddenly find their ‘acquired and
accumulated skills to be outmoted or obsolete,’and hence they
are no longer employable. Many aerospace engineers in Seattle
and Cape Canaveral found themselves in this category when
the supersonic transport program was discontinued and when
the Apollo program was completed. Many employees in other
industries are facing similar situations because -of the con-
tinuing refinement and installation of automation. Again, if
and "when such people became employable, society has to
assume the responsibility of helpirig them.

These and other related factors, plus the public's consistent
and. persistent expegtation’.thag the schools — the education
systemn — should prepare those who are invelved for economic
seif-sufficiency, provide strong incentiyes for educational
leaderqhip to designate career education as a major priority
m American education. The ec motivation, obviously,
is and should be a strong-base for career education efforts irr
the public schools: However, care must be taken to keep eco-
nomic motivation from being the only base.

As suggested earlier, there are human needs, and-some of
these transcend economic needs. Educational leadershlp, as
it moves toward assigning high-priority status to career eéduca-
tion, must also keep in mind the other {in addition to economic}

returns that.can accrue to society if and when the concept that

has-bgert presented is transformednto a reality. In this regard,
L4 i, '
o 4 . i
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a major goal, both practical and realistic, for Edl.-lu:a’!;i;m should”
relatefo the development of human excellence, of whi
lectual and occupational development constitute only
essentialas they may be — of an overarching whole. C
Reich (1970, pp 5-6) highlighted this thought in The Greent, ing .
of America when he observed that: "

.today’s emerging consciousness seeks a new knowl- -

- edge of what it means to be human, in order that the -
machine, having been built, may now_be turned to
human ends; in order that man once more can become. .
a creative force, renewing ang creatmg his own life o
and thus giving life back to-his society. '

-

(Gareer education, as it has been concewed propoundeﬂ e
perceived, and developed, holds great’ promise for meeting eco- )
nomic needs of .individuals, human and humane needs of ., .
people, and perhaps more importantly, needs of society. But
if the ideal of a renewed education system — one that is capable
of helping to'meet those needs and at the same timte is com-
mensurate with the aptitudes, needs, and interests of thpse it ..
is designed to serve — is to be reached, it is imperative that’
educational leadership act promptly. Every educator who is
charged with the responsibility for helping'individuals — young -

» -and -old aliké-— to learn must perceive the total educational '

_ process as preparatlon for a total life pattern. Each must also,

be'willing and able to perceive that an mdm.dual's life pattem
will in all pnobablllty revolve round ong’s ‘career.

The preceding in n? -way rejects or negates other concep-
tualizations relatmg to the aims of education. There are, and
should be, valid aims concerning personal énlightenment,
social and physical development, and exploration of the realms ’
of knowledge. These are all viable and desirable aims and lend ,
support to the recogmtlon that education must exist in many s
different forms; that no one form will be exactly, right for N
everyone. But while there will be differing forms of education
in order that fhe varying needs of individuals may bétt.er be * -
served, recognition ‘of the relationship between education and o
onefs life career pattern should provide the basic. framework' »

. inté which all education might fit, :
- In this context, it would seem clear that career education,
- as it has been &xplained heré and elsewhere, could provide for

" a
A

»
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N - or accommodate a large portion of the framework for educa- :
. tign. Career education encdmpasses the full range of educa- ’
N .- tional endeavor — from preschool throtgh the adult vears. And
it calls for education systems to be diverse in their orgahiza- -
" tion %0 fhat they are ahle to provide for the wide range of ~
optivns and opportunities that will _be required. L8

. "~ Career education holds great promise: But while advocallng
. Its acéeptance, educational leaders must avoid the temptation
. {as has been the case with many other educational innovations} -~ -
10 view it_as a cure-all or panacea that will causé.all of the
problems tdung education to dlsappear As William Pierce,
“Deputy Commissioner for Ot.‘t.upatlonal anqi Adult Education ,
'{UL-.OFJ .hay ohserved:

. Careér education is nevertheless no magte potlon u
It is not going to open doors for college students re-’ a
. ceiving their A, B. degrees this June or for youngsters .
getllng their high school diplomas. Given the increas- ¥
ing interest in fhe concept, however, and Tn the spirit . -
and point ef view that lie behind it, we can hope that
the day is not too distant when no student will leave -
thé classroom.with the feeling that he has simply been
. cast adrift. Perhaps at that time a nascent English
teacher will not have to wonder, as oyr baby-sitter
did. why she had heen required to learn where Russia’s
principal minerals are to he found.. Y

e ) S . )
. The State Ea'ucation Agency .
_ Towaéd lhe ends lhal have heen described, and with the
help of the e)ducatu)nal -leadership represented in-the various
R t-.late dl‘ld extra-state {territorial) educatlon agenclea consider-
ahle progress has heen made in the entire careet education ¢
thrust throughout the natlon The progress hat-. been espemallv '
marked durmg the past five vears.

For pulposec, of illustrating the kind ()f .progress “that has
taken place. one should consider the fact that in 1968 there .
existed only one state education agency which had recognized
the importance of carebr education by designating a staff mem-
< ber to he responsible for its development in the state. By'1973,

well over half of the state education agencies had created such

L "
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positions, and in 19721 néarly every such agency was able o

name a professnonal staff member as ‘being responsible for _

career educa tion. ;

K By way of further illustrating the progrebs that has been .

made, one should consider the fact that in 1973 over half of
the state .education ggencies, had developed both. position
statements and-state plans relafing to career education; this,
from a virtual zero point in 1968. And SImllarly by 1973, roughly
a third.of the state educa tion agencies had identifiable budgets
to be used for the support of career education. And by 1973,

* well over half of the state education agencies had established -~

career@ducatlon as a major educational priority. -
But whlle much has already been accomplished in the area .

-

plished before ,learners — at whatever educational. level, and

to educational programs designed to meet career de'velopm
needs. ..

‘The state education agency, ha\ung as it does the prlmary

advantageous position to plan for, initiate, and facilitate the
- implementation of career education. It is in reality the only
education agency capable of influencing,jahd changing where
- necessary, educa’honai programs pr0v1ded for totaL staté
populatlons
* The preceding shoulH in no way imply that needed edu-
cational changese—" such as career education - can onjy be
.initiated by the state edwcation _agency. To infer that this is
the case would be tragic; to believe that such is the case wonld
be unpropitious. If, as Hoyt-e¢ al. {1974) suggest, cdreer ed
cation repyesents.a’ l;esponse to a call for educational refor
the call together with a ’Suggested reform — i.€., ¢areer educa-
. tion - can be yoiced. from virtually any ségment of soc1etv, as”

" is suggested in Figure 5:1. -

-In some statgs, the initial call for- career educa tion may

have 'been made by the legislature; in others it might hlave '

been voiced by busihess, labor, or community organizations;
And in others, it may’ have been called for by the goverhor.
But while the initial impetus may be generated or sup.plled by

- .
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of career education, a great deal more remains to be accom-

. irrespective of sex, ‘race, ethnic origin, or 'socioeconomic or .
cultural status = will have apyfhmg approachmg equal access .

responsibility for the educational program of the state,'is in an

LU
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"@igure 5 1. Segmé%ts of Soclety That Could Initiate ,
. Changes*‘ln the Education System v

a vanety of sources and if the utlimate goal is to involve every

¢ learner, it is the |5taxe education agehgy that must assume and

&ssért its ieiléers,hlp role v o 0

Strateglea for S‘tate Educatmn Agencxes

* -

- As state and extra-state education agencies have begun to .

1mplement or further strengthen the concept of reer ed’uca-

ealployed °. . .
' Board Resolution ana’ Legzslatwe Directive

In some states, and especially those'in avhich progr ss (in”
terms of career edtication) has been somewhat marked, a basic
- and -initjal strategy involved securing support, by means of
adopmo:i resolijtion or approval of a position statement,
by-the state board of egucation. In Marylang, as one example,
the state board of educ#tion adopted a resolution relating to
career education in 1971. A copy of the Maryland resolutjon is
repréduced in Figure 5.2 In others, the initial strategy con-
sisted of securing leg‘lslatlve approval ?and it was hoped legis- .

|
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, Resolution No. 1971-56

» Skills but are all those by which one can use his capabiiities in

" focused round the lherne of career education, and .

“~been siﬁgularly honored by being selected as the agency to bring
_this matter to the attention of key educators and decnsuon makers

A A

.u 4 .}5 ’ . 'L
v ¥ ' I n

ot . ot z L

Resolullon ' -
Maryland State Board of Educatlon
’ Octobes27, 1971

a_"'f"" | r
2 ‘

. " «Re: Career Edu;::alk'm

-
L]

WHEREAS, "the central.purposes of education — to prepare
youth to accept the reality of constructive pathways-to adulthocid )
tohelp them to engefbe these pathways successfully, and to assist
‘them in finding personal relevance In the IlIfe options to them —
are not being effectively accomplished for large nurnbers of youth
in the school-system of ousState, and’

WHEREAS, one of the goals toward which our education
system must direct itself is the provision for every Student to

acquire the skills which will allow him to make .a livelihood for /"

himself and for his future farily, no. rnaner at what tevel of
eqﬁJcanon system he leaves. and -

WHEHEAS. such skills are not confined to the manipulali\te

activities which ‘contrlbute both to individual fulfillment and.
socuely s rnamlenance and progress, and .

* WHEREAS, to jmake public’ éducatlon in Mar)'\l‘and became
more relevant to todays nebds and the needs of the futurs, it
becomes increasingly evigeht that public education should be

WHEREAS, the Maryland State Departfnéu?r of Education has

ACross the nation, now therefore* ho .w

BE IT HESOLVE,D that the State Board affurrns its support of
the concept of career education.and directs the Department to~
develop a comprehensive plan to serve all youth and adults
iMolving career orientation, exploration, preparation for job entry -
of furthier education, |ncluding intensive guidance and counseling

services.
L=

»  Figure 5.2, Resolution Adopted by the Maryland
State Board of Educataon
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lative ap opnatlonsﬁ in bupllﬂ)l’. of the concept. Support of
this naturk is illustrated by a resolution introdticed recently
in the Kansas State Legislature as shown in Figure 5.3. It
should be noted that none 'of the strategneq i.e., state, local, or
'leglslatlve would in all likelihood be suctessfully developed -
w1th0ut the 'leadershlp of the state education agem.y

! Task Force Approach

Other strategies developed have related to acquamtmg
departmental personnel with and involving them in the con-
‘f.ept that career edueation does .Offer viable and desitable «
alternatives to the existing educational program; that career
education is not intended to supplant or replace”the existing

rogram, but instead is meant_to strengthen and bolster it. In ,
state education agencies where this strategy has been em-
ployed, in terdls::lbﬁn ary.task forces have been created to study,
define, and develop long-range plans for {.areer%ucatlono"l‘he
Maryland State Depaitment of Education, for example,
created such a task force which in turn developed a compre-
hensive five-year plan for career education in the state. The
Kallsag State Department of Education created a task force
on careemeducation that has worked closely with a broad-based
state task force and has developed a thréelyear plan for the
department.

Several other states, including California and Utah, have
<also used the task force approach and have been able to deal
with related problems. This strategy — creation and use of a
broad-based or mterdasuplmary task force —is usually af
effective means of sef.urmg c.ound advice and gujdelines, as
well as brajd-based support.

[

. . . -
e Assessment of Neethtssemmauon, and Involvement

- In detefmining or assessin&tlz&eed for.career education,
ous state education agencies have made widespread use
dviscry groups, citizens'> conimittees. governor’s confer-
CES, and the like. This strategy obviously holds the same
ype of potential as- the task force approach I¢, is, however,
mauch broader and more tepresentative in scope. Through the °
use of c;tlzen g‘roups. elther at the state or loca] level, it lS

‘ ) #o b
) !
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: Senate Concurrent Resolution No. 82
. , By Senator Harder °
L -1

-pace in their educational programs with ¢hanging lob Jrequirements and

' Represéntatives concurring therein; That, in recognition by the Legisla

AY]

‘regenls, theé chairman of the state board of education and to the

-

A CONCURRENT RESOLUTION requesting the state board of education
td encoyrage, support and promote career education programs in
Kansas sChool districts,

WHEREAS, More than one-half of all youths in the United States whO'
end their schooling each year have no salable skill or Irainlng with which
to earn a llving, &nd ~

WHEREAS. Public schoo! programs historicaliy have been primarily
college preparatc??y with only secondary and limited emphasis.placed on
vocational education*and such programs have not résponded to the needs
of a great number of the youths who pass through the schoel system, and

WHEREAS,, Teacher training institutions generally have not placed
significant em %hasis On a caréer awareness component in teacher
preparation programs, and ’

. WHEREAS, Public school prograrns. publicly supported vocational

schools and state Coileges and universities have ndt.been able to keep

labor market demands: Now, lhereIOre.
Be il resoived by.the Senale bf the Staté of Kansas, the House of

ture of the State of Kansas of the‘urgent need for incorporation into the
public school system of the concepts of career education, including—
career awareness and career preparation and exploration, the stale board-
of education is herewith requestecl to, providé further leadership in the
field of caréer educgtuon sQ that state goals and objectives can be
implemented in the school districts of Kansas at the earlies| practicable
time. In recognition of the fact that the state board of education already
has articulated stalewide goals for career education and has cooperated
in the operation of several individuakgareer education projects. Including
in-service trRaining sessions, the stijte board of education is further
requested to prepare and submit the 1974 Legislature a proposed
action program containing a depiled funding proposal dasigned as
expeditiously as possible to make career education oppartunities
available t® all- students of Kansas scheol districts; encourage
post-secondary institutions to incorporate into their teacher training
programs effective career education preparatton opportunities! prepare
guidelines to agsist schoof districts in planning-and oOrganizing career
education programs; provide in-gervice and other programs as may be
necessary 'to reorient teachers serving in the field; prepare, publish and
otherwise disseminate {haterials for continuing educltion of schoot
personnel; evaluate theé effectiveness of school, distri¢! career education
programs:.and provide such further stale-level direction and leadership as
will bring the full benefits of carger educatiog to the youth of this state,
Be it further resolved: That the sgcretary of state is hersby dirbcted to
transmit ,a cOpY of this resolution to the chairman of the state board of

commissi
schoot

ner of education for, duplication and transmittal to every
oard member within the staWansas.

!

Figure 5.3, Resolution Introduced by the
Kansas State Legislature
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ossible for a &tate education agenew to enlist the help and
support of many people in: .

’ ¥ i ¥

PR}

{1) Assessing the cal{eer needs of indi\dd;‘lals for whem the -
education system is responsible, including those suhb-
* populations having special career needs

. (2) Developing and artltulatmg goals of and for the edu-
cation system which are more likely to atcommodate
.the identified caréer needs of thé -popul.atlon(q)

{3) Determining the degree to which the eduéation sy}sgem
1S oris not achieving the goals which have been’idenliﬁed T

When this strategy is used in‘order tq determiné Or assess
the need for career education, there wlll°0bv10u¢>lv be a built-
in nechanisor for real involvement and for dissemina tion .of
information about careef” education as well. Through well-
planned and organized {uestion and answer sessions, thoge
responslble for career -edlication will have an opportunity to
. assist the general public in understanding the educational
potential that career education hol r ineeting the needs’
of the learners as well as the goals of elucation. ' W
In Texas for example, the state education agency, with the
help of hundreds of citizéns from round the state, was able to .
develop a series of learfier outcomes. These reflected wha( the
citizens expected the products of the education system to “look -
like” upon exit. The information gained was compiled and
. published in a mohograph titled Basic® Learner Outcomes for
Career Education.1973), and in.this form has been valuable
in giving the agency, together with the public school systems, -
a sense of need and direction. In this effort, the eleri"aents of )
needs assessment, dissemination, and involvement were clearly .
visible. . )
A strategy aimed more at involvdment and dissemination
has revently béen dévelopéd and used in both Minnesota and
Texas. In these states, television commercial-type “spots” have
been prepared ‘'and shown on the television stations through- ~
out the state. In each imstance, the spot deals with some as:
pect of the concept of cateer education and then invites the |
viewer to contact the state elucation agency (or the regional
service center) for furthier information, In the case of"Minn'é- i

ob) 141 ’ - —~
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- sota, a.grant for the purpose of preparing the “commercials”
was obtained from one of the large corparations in that state.

" As a result of efforts such as these, it has been possible, to disc
seminate information about and involve citizens in ¢areer edu- foe
catlon in & contemporary mode.

The sﬁrategy discussed here has to thls point been dlrected
pnmanly toward lay citizens. This is notTo suggest that lt ‘be
used only with lay people. Professional educators — classroom
teachers,  building principals, district ddministrators, college
"professors, , and state education agency personﬁel—can and

. -should be involved in much the same manner: The Chamber *
 of Commeyce of the United States, in a recent publlcatlo‘l titled
« Blueprint for the Possible, provides some clues as to how g@ups.
of professional educators might help to determine what needs’
. might exist, and at the same time might themselves become
more aware of the needs. For example, a simple questionnaire
R mlght be developed and admmlstered to ascertain lf or to '
.what degree: , ;

L - . . L

(1) The school system has-workeg with employer groups
to determine entry-level requirements for specific jobs
and occupations for g'raduates

(2) The school system propvides parents with mformatlon -
on each student s aptitude as a basis for career %\ldance

(3) The school system has established business, lndustry, e
and commumtv grou&s on career éducation ¢ )

{4) THe school system provides a job placement service and

. works with publlc employment service centers for its . ]

prospective graduates and students who leave before
completion of formal schoolmg .

’ (5) Busines§-and industry have been lnvolved in planmng' ¥ o
career Educa‘;lon programs with the school system

) - (6), The scHool system has ex;}lored the feasibility of estab-
. ‘ llshmg “classrooms” outside of the school — in plants, ~
offices, and the varioussocial and governmental agencies

. {7} The schopl system makes use of volunteers from indus- -~ _ -
try and from government and social agencxes as vlsmng :
-or adjunct instructors - . : '

-
-
"

5

FRIC, . - 1427 -




144 o - ‘ " CAREER-EDUCATION:

Obviously, the statements-used here (and 'adaptea from the
U.S. Chamber of Commerce publication) are leading ones. They
can, however, serve as a model for obtaining information relat-
ing to need, for providing school systems with clues as to how
they might proceed, or for creating’among educators an aware-
ness of a need that perhaps had not been previously recognized.
Any of the three seems to be of considerable value in a-strategy
aimed at assessmient of need, dlssemmatlon and meaningful
involvement.

[

fn-Service Programs for Teachers , -

This strategy, while closely related to the one*just dis-
" cussed, is of primary importance because in the final analysis

it is the lassroom teacher who will or will not \make eareer

" education a reality for every learner. Classroom teachers there-

fore must be helped to understand what career education is
and what it is not, what is involved in its process, who is
reSponslble for it, what materials are available to help learners
achieve its goals, and where they can find resources that will
facilitate accomplishment of goals and attainment of putposes.

" In nearly every state where significant progress in career

at

education efforts has been made, the state éducation agéncy -

, has made good use of this strategy. In Ohio, for example, there

" is an ongoing in-service program for those who ﬁave system-

wide responsibilities and those who_have bu11dmg responsibili-

ties..Industry, business,”and government agencies are brought

into play, and every attempt is made to acquaint the educa- *

tors with-possible answers to the problems discussed above.
With support and encouragement frorh state educatEon

agencyP persénnel, Ohio educators having responsibility for -

local in-service programs have demonstrafed how resourggful
and cpeatlve they can be. In one schopl system, the career(;’dU-
cation_coordinator discovered (to his amazement and dismay)
that few if any of the elementary teachers — who were to have
the responsibility of acquainting the youngsters with the world
of work —had had any work experience other’than teaching.
» As a gesult, and with the cooperation of a nearby university
and the, business and mcLustry community, some sixteen teach-

ers each spent gbout three weeks learning firsthand about
-] - ’
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. manufdt.turmg banking, sales, and so forth (de Gulio and
Zockel, 1973). )
" Other state education agepcies, such as'in Texas and (g
gon, have developed and used in-service programs with t
help of reg,mnal educational units within the state. In Oregon, .
for example, each of the reg'lonal units has a person responsible
.for career-education in the .area served by the regional unit.
These educators meet regularly with state agency personnel
to learn about new developments (in curriculum, for example), :
and ‘return to thelr wn regions to work dlrettly with the *
“teachers in the local é hools and schodl systems. Similar pat- ’
terns are followed in Texas. This approach to in-service pro-
grams obviously greatlv expands the -capabilities of state,
education agentv persohnel. .
Still other state education agencies eit I'ler.sponsor directly-_‘
or facilitate the sponsorship of — in-service programs in] career
education for teachers and entire faculties as the{occasion'war=
rants. In any event and in every instance, the strategy involv-
ing such programs should be well L‘Ontewed and should repre-
sent the best effort possible to acquaint educatom with the
points enumerated earlier. J - .

Lareer educatlo’n for most teachers represent'-‘, a change.
And people, lntludlng teachers, are ﬁrlv to accept and sup- \:
port a Lhange to the extent that they understand the need for
it. In this context, an in-service strategy can be crucial.

Sources of Funding . ) ) - AN

"It is well to ceonsider .sfrategies_ that will provide for theé”
‘s implementation or expansion of career education programs irf
a state. The need for such strategies should be obvious. But at Y «
the same time, it should be equélly obvious that most of the
strategies that might or should be used reflect a need for funds
for their qupport In some taseq. the funds needed might be
perceived as “in addition to” existing funds. In other instaifbes; * .
the needed funds may be derived through a reallocation of-
certain funds that are already available. _ .

As cafeer education efforts were initiated by many state -
education agell}sle% fundg were made available for this pu rpose .
from vocational education monies. To a large extent, this prac-
A~ tice has continued in quite a few states. But as the concept of

144
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career education has gained a broader acceptance, state legis-
latures have begun to appropriate funds spec:ﬁcally for career
education purposes. In Louisiana, for example, the legiglature;
appropriated gome $8 milliorf in order that career educatibn

might be developea and implemented statewide with provision
for similar appropriations over a period of Geveral years. The

Arizona Legislature, in similar fashion, has made multimillion -
- dollar appropriationg to support the career education efforts.

in that state? In Ohio, statetfunds have been appropriated for

career education on a per- pupil basis. In still other states,

~ specific funds have beer’ ndde available for planning efforts in

career education. And in many state’education agencies,

budgets for career education efforts have been created by re-.

directing some of the exlstl?g funds -

L~ / The funding strategy foricareer education efforts in a state

is vital to the success of those efforts. In developing such a

. strategy, state education agency personnel should make every

a effort to clearly identify the funds that will be needed, how

they will be used, and what results might be expected as a

result of .the expenditure of the funds. They should then seek

- out the most logical source or combination 8f sources “and
proceed in their attempts to se/cuge the needed monies.

- —

Evaluation and Accountability ,

The essentiality of both evaluation and accoun tabilit; was
discussed in chapter 3, but it was discussed primarily in the
context of curriculum development. A state education agency,
responsible as it is for ensuring the best possible educational‘
opportunities for the learners, mus*t—develop and use procedures

v that will énable it to know that this is happenmg This is true

_ of the total educationa) program. It is especially trug of career
. edutation — g relatively new ‘concept in educatiofy for which
funds are being sought. — )

e

Aol

, To date, few state education agencies have beerable to .

mount full-scale evaluative efforts in the area of career educa-

. tion. At the moment, this is understandable, because of the

. recency ofsthe implementation of eareer education. But as
efforts in career education écome more institutionalized and
w:despread there’ will undbubtedly be many concerned citi-_

.. zens, legislators, and educators who williwant to know if the

L ﬂ‘h 14‘3
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‘dollars invested in career -educatign are reaii}', paying off.
Forward-looking state education agency personnel will antici-
. bate this and will have developed a strategy that will enable
them to have readly — and defensible — answers.
¢

- s

Teacher Preparation Programs .. -

- 1t is true that mz;ny state education zigencles do not have*
Yy dJrect responsibility for institutions of- higher learmng, mclui-
ing thosf which offer ‘teacker preparation programs. [t i#
oqually true however, that they are responsible for the institu-
tions which use the products of those teacher training pro-
grams. It would' seem plaumble, then; fo}; the state educafion|- .
agency to be able t& mﬂuence to. some degree, the eontent o
" teacher preparation programs. 1
In severa), states, mciuﬂmg Colorado Ohlo. and Nevada,’
" " there have been llﬁh@ cooperative wqrking relationships,
" and the statg edllcation agencies have been able to biing about
a degree of awareness of the need for teachers who,upon entry ,
~ into the field, will understand the concept of career education. |
[dl‘ﬁ at least two states, howevel, the efforts of the state -
}e cation agency have gone far beyond the more or less in-
formal arrangéments that exist in most states,‘In Michigan
and *Washington, cooperative programs and consortia of cer-
tain institutions of higher learning have been developed under
the leadership of thé\ state education agency. -
Arrangements such as those which” have beén created in .
these states hold considerablel promise for the regtructuring of
teacher education programs that is needed if teachers are to
be “career education oriented” before they accept their first
teaching position. Again,.forward-looking state education
_agency personnel will develop strategies designed fo bring
"about such arrangements. The information about the Michi-
gan effort (shown in Figure 5.4) will be of interest to such
* personnel. .
g

[

o

A Im‘&alicat'iops for State’ Education Agencies
“Th‘roughout this book there have been presented discus-

siong relating to concepts, purposes, and models of career edu-

<cation. Earlier in this chapter several strategies thaf might be

—_—
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Fact Shoet °

© What is 1t?

. .
The consortium is a cooperative organization forrmed by
. tacuity representatives from eight of Michigan's, largest teacher
. education ingtitutions and a liaison from the Michfgan Department *
. of Education. The purpose of the cgnsortium is to coordinate and
- .pian personnel development efforts reievant to the implementa-
tion of the Michigan Career Education Model. .
How Was It Formed? i
The consortium grew out of a series of meetings heid late in
1972 between Michigan's Superintendent of Public Instruction, *
Dr. John Pgrter, and the Deans of eight of Michigan's largest
- | teacher education institutions. d

What Is the Consortium’s Goal? .

" The goal of the Carger Education Teacher Education Consor-
.tium is to assist Michigan educators in Increasing their
-capabilities to morg adequately. provide learning experiences to

the children, youth, and adults in }his State consistent with the
‘goal of career education.

Who Are theConsortium Members? .

Central Michigan University
Mt. Pleasant, Michigan

Eastern Michigan University ,
Ypsilanti, Michigan

Ferris State College
e . Big Ra_picls, Michigan

‘ " Michigan'State University
y East Lansing, Michigan

Northern Michigan University
0 ve Marquette, Mithigan s

University of Michigan o=
Ann Arbor, Michigan

Wayne State University
Detroit, Michigan

Western Michigan University
Kalamazoo, Michigan

-Figure 5.4. Michigan’s Career Education "Teacher
- ! Education Consortium

- o %
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What Are the Consortium’s Specific Objectives? - .
& -

-~
1. To provide Michigan's local education agehcies’ with
appropriate in-service assistance relative to their Implemen-
tation of career education "' .

pre-service programs of Michigan's educa-
tional personnal 50 as to better prepare these individuals so

programs '

3. Td+help iocat school districts Ip the design: and implemenla-
tion of career education programs

4.To Inform university facuitles about thg concept and

programs of Michigan's Career Education Model

How Are the Consortium Members Organized? -

“Each institution has a consortium representative appoinled by
the Dean of Education. Each institution has a career education
cadre of 14 to 30 faculty members (across all tields of educatioh

and from fields outside professional education). These cadres

work as a team to design personngl development materials,
provide in-service help to local education agencies, and recom-

-mend changes in the pre-service teacher preparatien program. The

cadres also work with local districts under contract. to the

Michigan Department of Education-to fieid develop and test

various components of the Michigan Career Education Model.
Finally, the cadres provide a variety- of carder education
orientation activities for their fellow university faculty colleges.

What Has the Consortium Done to Date? !

Besides the many accomplishments of.the individual cadre,
the consortium itself is currently engaged in designing packaged
in-service material refated to the awareness and understanding of
career education. During the coming fiscal year, the consortium
will participate in the development of similar packaged in-service
material for infusion of career education, the use of performance-

based instruction in career education, and the planning of career

education programs. Each member wili be training personnel to

_ use these in-service materials and will provide many new services

to 1ccal districts throughout 1974-75.

Where Can You Get Additional information?
Contact the Michigan Department of Education liaison per“son.

*
L]

mf

work with Michlgan‘s career education- -

Figure 5.4 (vontinued)
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used by state educatlon agencies to lnltlate, implement, or

.+ expand career educatlon were also presented and discussed,

. All of these, obvlously, have serious lmpllcatlons for atate edu-

. cation agencies; most of the lmplrcatlons relatmg to these will
not be discussed here. But there are, it would seem, several «
broader issues — implications’— which should be brought out.

: These include thdée relating to implementatlon or expansion
of career education on a truly statew)de basis; those relatihg  *
to funding fourees or patterns_for career education efforts, and

_ those relating to the examination, evaluation, and improve-

P mefit of career education eﬂ'orts and programs throughout the’
state. . : < .o

[ - -

_ Implementatmr.n

According to-Rasmussen and Carpenter {1971), in a recent
descriptjve hecount of career education in the Portland, Ore-
.gon, public schools, the implementation of career education
programs when contrasted with acceptance, is indeed' a “dif-
ferent’” matter. As they have perceptively observed:

. .o Even though there is widespread acceptance of
) career education as a function of 'the schools, it has
, largely remained isolated from the mainstream of the
elementary and secondary curriculum. Toe often it fs .
still regarded as a last resort to keep youth from leav-
ing school befere graduation. Obviously, career edu-
cafion has not taken its proper place among the pro:
grams of the schools temphasis added).

" The concern raised by Rasmussen and Carpenter relates
directly to a'local school system. It is, however, quite valid in
terms of career education efforts in many states. In fact, at a
recent conference for state dlrectors and coordinators of career
educatien, the matter of lmplementatlbn (and expansion of
effort) was the most frequently mentionied concern.

It ‘would seem, then, that state education agencies will
need to examine the matter of implementation of career edu-
cdtion from at least two points of view: (1) what steps might
ke taken to facilitatée implementation at the state or agency
level and (2y what steps might be taken, by the state education
agency, to facilitaté implementation at the local level.

M
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An lmportant and key element in both c0n51derat10ns re:
lates to the notion of “fa(:llltsftmg‘\ and obviously. there are
many ways of doing. this — planning; funding, .being involved,

‘and the-like. These should not be overlooked. But basic to all, -

on the part of the state education agendy, would seem ‘to re-
volve round patterns of organization that can be. established

within the agency itself arid between it andotherf_‘tate agencies. ’ '

<

At the State Level —

Wlthm the U.Lah state educatlop.agency, for example, there

was developed an orgamzatlondl structurq that was deSIgned_

to define apd delineate the roles and func‘tlons of all the divi-
sions within the agency as thay relate to career education. The
structure (as seen in Figure 5.5) also prowded for the estab-
lishment of a “‘career education planning staff,”-made up of the
heads of several of the departmental divisions and regular
" caregr education personnel‘ and for a policy or governing board
made up of the deputy syperinitendents.

Through the pattern of involvement and direct partitip}-
tion that is illustrated, it is possible to see how. career educa:

tion can be perceived as a departmentai activity. When it isso .

perceived and is planned by a widely representative group of
agency personnel, the process and probabllfty of lmplementa-
tion on a statewide ‘basis would seem to be greatly enhariced.

In terms of facilitating lgnplementatlon of career education,
a state education agency- may also want, to consider the pos-
sibility of establishing formal linkages with other state agen-

cies or institutions having an interest in and a.concern: about

" career education. In Colorado, as one example of this approach,
and as a result of a ‘cooperatively developed statg plaf’ for
career education,. an organizational structure nvolving the

cooperatlng agencies was created. In the Colbrado approach - ;

(illustrated in Figure 5.6) relationships and bagic responsibili-
ties as they relate,to the.executive office, the.department of *
education, The Commission on* Higher Education, and the
Board for Community. Colleges and Occupational Education
are defined. -
Ohvlously, there are dlffeng_g needs in the several States;
thus the Colorado chart i& not intended as a model. It is, how-

3
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_are broken down into component steps and explained 'in the
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ever, mtended to suggest the ways in which state education

' agencles mtght establish desirable lin kages Again, in establish-

ing suc ges, a broad tvpe of support can be achieved, and
because the) “performers” are also directly involved in -the

process, the possibility of statgwide implementation of career -
education would séem to besenhanced.

[

created at the state level to facilitate impl€mentation-of careef
education, attention must be dirgcted to local education -agen-
cies. It ig, after all, at the local level —in schoolbuildings and

While organizational structures can be (and‘have-beéelzlq,_‘a;»

"+ classroons — that majoi- changes such as career education are
. utimatgly impleménted and el’%cted

Holv and in what yays miight the state education agency
assist the local education agency in implementing career edu-
cation? Sevéral possible ways or strafegies have already been * \

appropriate circumstances. There is, however, one .area in

f‘?iscussed; all should be’seriottl¥ considered and used under

- whigh most state educftlon agencies can greatly assist local

eduw(gn agencies In- lmpfmiitlljf career education —thf.; _
are: lanning. .

Many local schools and school systems already have a
capability for planning. At the sam time; however, many do
not. Regardless of the existencé of sucha capability, every local -
school system could use to good advantage guides, checklists
and similar documents that might be prepared and dlStrl buted
by thg state education agency.

T%vard thi$ end, the Utah Department of Public lnstruc- .
tion, in cooperatlon with Georgia, ‘New Jersey, Oregon, and
Wisconsi [‘ﬁi’gdeveloped—&krochure titled ““A Guide for the
Implementation of Career Education in a Local Education
Agencyy (1973). The guide — which, it is hoped; will be avail-
able fol:f general distribution in the near future — de“ﬁ'hes and
explains the various steps which should be taken as th¢ locsl .
agency prepares to lmplement career education. (The .major
steps are portrayed in the schematlc shown in Figure 5.7. They

guide.)

& a\
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1 /N

. Jegislative §upp9rt - ~ -

In examining vagious ways in which the implementation
Process can l:\}aéﬂﬁted e must not owerlook the import-
ance of enabling and supportive 1egislati0n. Through the
leadership demonstrated by several state education agencies,
‘several state legislatures have d'eSigned laws that are highly
supportive of career education. In addition, the Senate’s bill
on education (8. 1539, being considéred at this writing)* also
contains provisions that are supportive of career education.
Both kinds of efforts at the siate and national levels are crucidl
to the overall success of career education, and educational
leadershlp should continué to encourage them. It should be
noted, however (as has apparently been *thought in some
instances), that implementation efforts do not end with légis-.
lation; they must still be made after the laws are passgd.

- "Coordination of Effort

X

Attention should be glven by state education agencies to
the matter of coordinatidh of effort with local agencies on the
one hand and with national agencies on the other. In addition,
as wds demonstrated at the Natjonal Career Education Con-
ference for State Directors and Coordinators in Dallas, Teexas,
on April 29 through May 1, 1974, there is also a need for r:o-

f

prdll}atlon of effort, to the utmost degree possible, among the

state education agencies as they continue to develop and imple-
ment programs of career education; .
‘ 4 ' -

Funding

There may be th((sg\ who would suggest that adequate
funding for cateer education is an integral part of the imple-
mentation process — that it should have been included as a
separate topic under that heading. Obwouﬁ, adequate fund-
ing {s a necessary ingredient of something called facilitation.
But how is adequate funding to be secured? Who is respopgjble
for securing it? From what-sources can it be obtained?

*Since ‘these papers were writtén, Congress enacted Section 4[)6. Title

IV, P.L. 93-380, making career education a part of U.S. legislatipn.

i
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For the reasons imp;lied by the questions, it should be ear
“that the matter of adequate fu%ng for career education is
indeed a serious concern — and/that it has major implications
for the state education aggncy. As stich, it is treated separately |
in this chapter, even though the mterrelatlonshlps noted, as
well as others, do exist between fundlng and lmplementﬁtlon
Career education, as with all aspects of public educatl
is dependent upon three sources for fundlng, federal, state, and
local. Tax dollars are available only from these sources; there
is no question about this. But with the sources as a “given,” in
what proportion should thel‘nei:essary funds be made available
from the several sources? This is a question for which there is
noHady or pat answer, for'th proper answer will vary from
state to gtate. There is, however, a rule of thumb which might
‘be appropriate for consjderation; if the funds are needed for
* developmental efforts — for seeding purposes — the states

might well look to the national level for funds needed to sup- .

w

port -and.,facrl_ltate the development or geedlng JPprocess.

. Once the development processed have taken place, and-if
career education is perceived as a legitimate segment of the
overall educational program in a state, state education agencies

Ll

may want to include in the regular educational appropriations _

— that are proposed — the funds that are needed to majntain
career-edutation, including funds for in-servite activitigs,

(In chapt/ril it is emphasized that carder educatign can-
not — mast not — be perceived as an “add-on” to existi - edu-
cational programs. Instead it has been stressed that career
education should be an integral part pf the existing educ tional

rogram. This obviously would suggest that"considerable suj)
prt for career education might be found in funds that already
.are being appropriated in support of education.)

If the funding patterns fhat have been suggested were to
be followq:i it wouldrbe logical that as career education pro--
grams become operational in the schools, the local school sys-

tems would assume regponsibility for those expenditures

normally associated wifh those agencies — the cost of books,
- ® mdterials, transportation, and so on, related to career

ed_uc;ition ‘
e precedlng is, lntended to be suggestive; answers to
specific problems and “‘best procetiures” will differ from state

< “
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to state. The implications for all state ec(ucation agencies, how-
ever, would seefn to be quite common to all. ‘e

\ . . . F -
Evaluyation

’ Fl

Just as funding is closely related to implementation, so-i
evaluation closely relate@ to funding. This point has alreddy
been made. It is, however, of sufficient import to warrant re-

» . emphasis at this point. The importance of evaluation, in terms
of securing .adequate funding, is* also sufficient .to warrant
separate treatment of the topic. N
~ Obviously, if career education is — as Hoyt ef al. (1974)
have suggested — a response to a call for-reform in American
e::luqation, and if, as has been suggested by any number of
people, career education holds considerahle promise in terms
of meeting the changing needs of youthl and of society,.it should

. . be tried. It must be implemented in a carefully planned man-

ner, and it must be implemented with fairly specific gqals or

L purposes in mind. And as it is implemented, provision must

' be made for determining how well the peeds are actually being

.. met, what areas or components are not meeting the needs, and

WwHat modifications should be made—to mention but a few. The
state education agency, again, is in an ideal position ‘and has
ideal role to facilit_ate“ encourage, and coordinate eva!ug- .

tion efforts. .
. With the support a’!’ld lgadership of career education per-
- sonnel in the state educati& agency, lo¢al education agency «
personnel can develop, or adapt, an adminjster evaluative
instrurherits that are designed to~gather information of the
type described earlier. The instruments themselves might wel]
be developed, either in final form or in some adaptive form,
~ by (or under the sponsorship of} state’ personnel. ) {
~.Perhaps the key role in evaluation efforts that cah be
assumed by the state education agency, insofar as career edu-
_ALation is concerned, is in the cgllection, assimilation, analysis,
and dissemination of data. A% was noted previous¥, most
management information systems do not include provisions for
accumulating such data; the implementation process itself has
‘only just begun. But thgre is a critical need for’ information .
about-#he strengths and weakneSses of career education. Some

A o .
) O ‘ T “ - ’ . y ,
‘ ' 3 y ) 137 ' . v . .
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efforts along these lines are being ¢arried out by the National
Institute of Education; others aré being encouraged bj\;\_u‘!)\oﬁ:
.Much more will have to be done, however, and the state edu-
cation agency is, in all probabll;t\/ the most s‘l.lltable entity
_to do'the ]ob

h L
L
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Throughout this book an attempt has been made to focus

on career education and the state education agency. It is ob- .

vious that the authors believe in the potential of that agency.
No other education agency is in a position to attack and solve
statewide problt'ems\in education; no other agency is in a posi-

tion to facilitate, support, and maintain needed educational

changes — i.e., career education — on a statewide basis.

The authors of this. book would in no way-imply that the
translation of the concept of career education from an idea to
a reality will be a simple task. They would, however, strongly
suggest that without the leadership, support. and facilitative
assistance of the state education agenty, it will be an impos-
dible task. . a

The several roles that might be taken seem to bé clear; the
implications seem to stand out-with equal clarity. What re-
~ mains, then, is the job itself. Suggestions have been made as
to how the job might be accomplished, and models have been
used for illustrative purposes. Most of the suggestions and
medels have been generated by the people who will be and are
getting the job done. These of gourse are the state directors
and coordintators of career education — the professional edu-
" cators in the state education agency who are charged with the
yegnpon_sibility for trans‘lating a concept into a reality. ‘
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Mississippi model. 107, 11}
models. See also programs o
" Alabama. 114, 117
career education. %—ll?
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empicyer.based career educanon
b, 122 '

Georgia, 114, 115516
home- and community-based

. career education (M1, [122-23
Kansas, 112-14 '
Louisiana, 114, 119
Michigan, 106-07, 109, 110

- Mississippi, 407, 111
‘Nevada, 27. 103-06, 106, 107

. Ohio, 105. 108

lOregon. 64, 67
other, 102-07 . .
rural residential carecr

education (IV), 13} g

achool.-based career eduwcation
D, 11822

UBOE, 95-102

Wigdcongin, i 112 .

Meountain-Plains Educationsl and
Economic Development Program.
Incorporated, 123

N
Natienal Assoviation of State
Boards of Education, 33
need
N . assessment of, 139-44 .
" career education informiarion
system, 80 )

for career education. 18-19; -
reasons, 46

human, 134. 155
respensiveness of education
system, 48
Nevada )
definition of career %ucation. 24
model, 27, 10:3-05, 116, 107
New Mexico
definition ol -career education, 24
cutriculum development, 63, 64
North Carolina Career Education
Tgxsk Force, 68
PN |
objectives, Spanish-surnamed. career
awareness. 8.3 .

Ohio '
career development program, 86-87
g curriculum development. 63-64
B85-66
o . '

A ~ - " "l

\

. .
definition of career education, 24
maodel, 115, 1¥ : ® o

Oregon

Board of Education L‘art'er
Frogram Planning System, 80

career development model? 97, 99
.- curriculuta de\relopmqnt, 64, 67
definityn of vareer education. 25
mogel, 26, 103, 104 - *

post-secondary efforts. 102 hN

State University prototypical «

informatio rvnfe a0 R
-~ LI
E p . v
*Panel of Consultants on Vocalwnal -

Education, 30, 31 ¢
passing fad, 34
physiclogical principles, utility of, 51
post- se{:ondnn stage, 10-02 ‘
prefaces to chapters -l through 5, 10-14
I'preparatmn stage, 100-01; goals ol 57

prison inmates who need career
education, 19

prosgss of career education, 32-37
product of career education, 3237
program. See alto model ¢ K
adult, 102 . -
Career Selection, 31
Center lor Occupational
Ed®ation. 61
Center for Yocdtienal and
Technical Educatidn, 69, 70
comminications media (cmo) 79-81
curriculum development in sey¥ral
. stales 63-68 ~ .
developing capeer awareness in ?
-Spanish-surnamed, 81-85 '
Enrichment of Teacher-Counselor
Competencies. 98 '
exchange, business gnd industry,
129
in.service educational, 68, 69;
. Tor teachers.’ 14445
Mountain~Plains Educational a
Econemic Development,
Incorporated, 123
objectives and procedures, Spanish-
. surnamed career awareness, 83
Ohio career development. 86-87
Fubtlic Service Occupations
Curriculum Project, 73-76  ° : :
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teacher preparation. 147
Technology for Children (T4C). 1
-traditional, career oriented, 60-61
View, 31

Westdrn States Small Schools, 31

Public service analysis, deﬁnition,.
job families, 73-74

Curriculum Project. 73-76

purposes of career education. 12, 46-49.

See also nlz'ﬁtives 4
< R L
reclarification {reexamination of

(Roals), 4344 -

&

retired adults (workers)
entitled to medification, 56
need for career educ;i tion. 19
post-secondary pursuits, 102
retraining of teacher {or counselor). 36
rural residential model v, 123
] g o 'L\ )
school-based career education,
model I, 118-22 h
stientific principles, utility of, 50 )
skills

utility of, taught in classroon,
50-51

vocational, training, 53-54
social

adjubtment (schoods). 44

science principles, use of, 50-51
Spanish-surnamed, developing career

awareness, 81-85,

stafl development: 70 \
stages of career education. 56-5
state education agenvy

_action’ taken hy. 38

availability of teaching rools. Ni’

evaluation, 158-58

functions, §51-54 " -

involved in curriculum
development, 68 /69

perception of carber education
responsihilities, 63

Ohio model, 105, 108 .

professional stafl member, 31

& 'y

o

-

- -

a -

-

CAREER EDUCATION:

progress, 136-47

skills in curriculum developmient, 88

striategies for, 1.18-47 h
use of curricular materials, 86
USCE model, refining, 97, 99

tate-JeveNunctions, 151-54-

.- .

task farce approach, 140
teacher |
classroom, 124-26 - '
compétencies in a career yuéﬁtion
project. 76-7%
ln,@néﬁ'ucnon 51-52 {
in-service programs for 144-45
preparation programs, 147
training oy retraining, 36
Technology for Children {T4C)

Progim. 81 .
tervitorfal education
local TOr state) ed

professional sta

- progress in, 136

territoriality, 34-35

traditional forms obcareer
education, 60-61

traiming of teacher (or cuunselnr) X6
(Y

atjon agency
member..33,

U

Uinited States Office of Education
maodel. 85..102

Utah. definition of career educntio5. 25

v
Fl

v,
View Program, 31 °
vocatipnal

education amendments (1968):
- 59, §0. 73, 76, 79. 61. 86

skills training. 126-27 .

ol
wait for research, 35-136
ﬂ Western States Small Schools
Project, 31
- Wisconsin model, 110, 112

workipg community. contrihutions of.
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